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Abstract

Acquisitions on history and historical topics constitute an important section of Social Studies curricula. Such
acurricula which is prepared on the basis of a constructivist approach should be applied within the light of
accurately chosen methods. Performing social studies course, one of main objectives of which is to train
activecitizens by means of proper methods will ensure historical acquisitions, as presented in the curriculum, to be
realized more accurately. As a result of students' acquisitions achieved through the acquisition the application of
the proper methods to wards historical topics, it is easy to learn and students will do better bindings with their daily
lives. Therefore, students will learn historical topics more easily and make better associations with their daily lives.
In this study conducted within the light of this purpose, portfolio prepared by Social Studies Teacher Training
students of Sakarya University in the courses of Teaching Practice were subjected to document analysis. It was
found out that prospective teachers did not use the methods and techniques sufficiently as required for an effective
social studies course.
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Introduction

One of the most important functions of educational institutions is to educate child as a good
citizen. This function of educational institutions enables child to become socialized and
recognize culture, history and institutions of the society in which they live as well as providing
them with attitudes required by roles in society, opportunities that society present for them and
the ways of benefiting from these opportunities. A great amount of these knowledge and skills
are gained for students through Social Studies course in Turkey (Erden, n.d.). It has not been
easy to define this course which is so significant. Social studies is a training program producing
purposes suitable for duties of citizens who possess responsibility in Turkish democratic

society, forming these purposes by associating their contents with history, geography and
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citizenship study topics and presenting citizenship skills lasting throughout their lives (Barth
and Demirtas, 1997). In the light of Social Studies definition made around the world, scientists
in Turkey also made some definitions within the scope of this course. In line with these
definitions, we can define social studies as follows: social studies is a training program using
and integrating information and methods taken from social and human sciences in order to train
citizens that are able to solve problems and make decisions based on knowledge in the

circumstances of changing country and world in almost all respects (Oztiirk, 2006).

As it can be inferred from the definitions and explanation above, one of the most important
functions of social studies lesson is to raise individuals who can sustain their lives healthily in
a society by enabling them to learn civic duty and responsibilities. This function also constitutes
a base for the universal objectives of the social studies lesson (Oztiirk et al., 2012; Bilgili, 2009,
Coskun Keskin, 2012).

A new curriculum was put into practice with fundamental changes of the Ministry of Education
for all first phase of primary school in 2005-2006 school year and fractionally second phase
program of primary school starting from 2006-2007 school year. New curricula also feature the
approach stated as constructivist. In constructivist approach, teachers are expected to use
student-centered methods and techniques instead of the traditionally used methods and
techniques. Following these changes, curricula of 4-5 and 6-7 grades of primary school being
applied in order to acquire the goals of social sciences course in Turkey are presented. The table
below shows the distribution of learning fields and acquisitions in social sciences curriculum
by grade levels (MONE, 2006).

Table 1:Learning Field and Acquisition Distribution in Social Sciences Curriculum

Acquisition Figures

Learning Fields 4th 5th 6th 7th Grade
Grade Grade Grade

Person and Society 6 4 6 6
Culture and Heritage 6 6 9 8
People, Places and Environments 8 7 7 5
Production, Distribution and Consumption 7 7 6 6
Science, Technology and Society 6 6 5 5
Groups, Institutions and Social Organizations 5 5

Power, Administration and Society 4 5 5 5
Global Connection 4 6 5 4
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Within the framework of social sciences education course, and one of most significant features
of an active citizen is possessing history knowledge and historical awareness. All of our
emotions, thoughts and behaviors rise, develop and take shape in the light of our past
experiences whether we are aware of this situation or not. All things forming our present day
are the products of our backgrounds and experiences we transfer from past up to today (Aslan,
2006). The smell of history is human. And its purpose is to put forth past human effects with
scientific methods, enlighten the present day and shape the future (Capa, 2006). Undoubtedly,
one of the indispensable and most important disciplines of social studies is “history”. We
encounter with the discipline of “history” in each topic concerning society (Ulusoy and Turan,
2013).

Considering today’s world, an important question seeks for an answer in specific and general
terms. Which is more difficult: Writing history or teaching history? It is understood that the
answer of this question is “to teach history” (Keskin, 2012). It is aimed at contributing to
personality development, socialization and citizenship learning of the students through history
training. History training has been regulated in a way that will meet needs of Turkish society in
terms of sense of citizenship, moral and cultural values. History as part of social studies training
program includes significant events of national history in order to make students realize their

own national identities, cultural heritages and values of Turkish society (Dilek, 2002).

When the literature is examined, it is seen that the concepts of method and technique are
confused with each other. These two concepts may be substituted. A training situation which is
dealt with as a method in some sources may be used as a technique in another source (Celikkaya
and Kus, 2009). When in social studies education worldwide examined the research on the use
of different methods and techniques; it is observed that different methods are used by the
researchers in social studies course. Studies show that these methods and techniques affect
achievements of students positively and may sometimes shape future behaviors of students
(Kan, 2006).

The curriculum of social studies lesson constitutes a rich data source in terms of the methods
and teaching and learning trends (Wojcik et al., 2013). In the last ten years, quite many
researches have been conducted on the methods used in the education of social studies (Waring,
2010). We should pay attention to two factors in order to provide an enhanced teaching. These
are being expert in the field and possessing competent knowledge about the methods to be used

during teaching. Teachers take the lead about this issue; because teachers should sufficiently
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know Social Studies teaching methods and use these methods in accordance with the situation
of class and course in order to be able to reach the desired success level. However, one of the
important factors teachers should be careful while choosing these methods is individual
differences which depend on learning features of students. In this respect, it is important to
determine which teaching methods and techniques should be used by Social Studies Teachers
in their lessons (Celikkaya and Kus, 2009).

The most frequently used methods and techniques in teaching of history subjects constituting
the base of social studies are as follows: lecturing method, question-answer method, drama
method, trip-observation method, discussion method, problem solving method, group work
method (Kostukli, 1998; Celikkaya and Kus, 2009).

Methods and techniques used in history teaching aim at making past events comprehended,
gaining intangible concepts and picturing past experiences in the minds of students whose trails
are still alive. Planning, practicing and evaluating methods and techniques within this
framework in history teaching have specific difficulties (Bal, 2011). Therefore, methods and
techniques to be preferred during teaching possess a particular importance. It is thought that
trying to teach students determined targets and behaviors or student acquisitions with
convenient methods and techniques may solve the said problems in teaching history subjects
(Simsek, 2006).

Today, which is called as information age, it is needed for individuals possessing multi-qualities
and skills. Thus, the most significant duty in an age when training human is very important falls
to teacher who is the main element of educating process (Gengtlrk and Sarpkaya; 2012). The
institution responsible for training teachers who possess these qualifications in our country is
faculties of education. Faculties of education take on the task of preparing students for the
profession of teaching. They try to prepare students to working life by providing them with the
necessary information, attitude and behaviors. Faculties of education take individuals as
students from high schools and train them as teachers for primary, secondary, and high schools.
Performing these institutions’ functions fully depends on the ability of education process to
serve for the purpose of training teachers (Yesil and Caligkan, 2006). Faculties of education
which train teachers give the lessons of teaching Practice I-1l in practice schools in different
teaching programs in order to gain professional competence as a pre-service training for
prospective teachers.Teaching Practices course includes the practices performed in public and

private schools affiliated to the Ministry of National Education regarding teaching area of
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prospective teachers in order to provide teaching experiences for prospective teachers (Simsek
et al., 2013). Prospective teachers form the base of their professional experiences during
practices they perform at schools. Courses such as teaching experience or practice enable
prospective teachers to get more acquainted with the profession of teaching and to make their
professional believes and perceptions clearer (Tarman, 2012). Social Studies prospective
teachers apply and share in their courses the knowledge they learned during their bachelor’s
degree period. In order to raise good citizens intended for the basic objective of 21% century,
the socials studies teacher candidates should behave by being aware of their potentials for
attaining the objective (Russell, 2010). In this line, the aim of this study is to analyze the
activities given in application files that were prepared by prospective teachers during teaching
application courses and detect the methods that they use during the application of acquisitions
related to the date presented in Social Sciences Education curriculum within the framework of
learning fields and acquisitions of social sciences course curriculum.In this sense, the purpose
of this study is find out the methods used by prospective teachers while applying the practices
regarding history which takes place within Social Studies Training program in teaching practice

courses.

Method

Model of the Study

Document review was used in this study in which it was tried to determine methods and
techniques used by prospective teachers of Social Studies in Social Studies Teacher Training
program. Document review includes the analysis of written materials containing information
about phenomenon or facts which are targeted to be reviewed (Yildirim and Simsek, 2008).
The documents acquired in this study were subjected to a comprehensive analysis. The
qualitative research method is a complicated, variable and controversial field. Thus, it is not
just a single substance, it is a rather huge umbrella (Punch, 2005). That is why the qualitative
data may not make much sense. Some researchers see the surveys including qualitative data as
unproductive (Berg, 2001). However, another feature of the qualitative researches is that they
enable a significant quantification. Thus, quantitative connections can be made in qualitative

analyses (Mayring, 2000). This study sets a model for the above mentioned situation.
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Working Group

The research group is selected with typical situation sampling. This selection of sampling
enables the researcher to reach one or a number of data mostly typical to the subject desired to
be presented (Yildirim and Simsek, 2008). The typical sampling of the research is composed of
the 4™ grade students Social Sciences Teaching Program in Sakarya University Faculty of
Education during fall and spring term of 2013-2014 academic year. The research group
consisted of 20 people from 4th grade of social sciences course at Sakarya University.
Prospective teachers prepare files including activities for teaching application course given
during undergraduate education each week. This study examines a total of 20 files prepared by
20 social sciences prospective teachers during Teaching Application courses and 77 activities
planned towards acquisitions about historical events.

Data Analysis

The data obtained as a result of the research are subjected to content analysis. The basic purpose
in that content analysis is to reach such concepts and relations that can explain the collected
data (Y1ildirim and Simsek, 2008). The obtained data were analyzed individually for each of six
different learning fields taking place in social sciences education curriculum as presented by
MONE. Frequency analysis was used to analyze the method and usage frequency of techniques
towards acquisitions in every learning field. The usage frequency of the methods and techniques
applied to the obtained data according to the acquisitions is analyzed via frequency analysis.
The frequency analysis presents the usage frequency of the units or elements and concepts. This
analysis is useful to reveal the importance and priority of importance of the used elements or
concepts (Bilgin, 2006). In this context, the methods utilized by the teacher candidates are
examined with frequency analysis in terms of the acquisitions of history available in the social

studies curriculum.
Validity and Reliability

The researcher has to use certain additional measures which can assist in confirming the
obtained data and results in order to create a whole picture for the searched case or incident
(Yildinm and Simsek, 2008). Reporting the collected data in details and explaining how the
related results are obtained are ranked among the important criteria of the validity in a research.
The credibility of the results of the research is quite important in the qualitative researches as

the facts can show differences according to the individuals and the situation in question
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(Yildirim, 2010). For reliability, the formula of Reliability = Consensus / (Consensus +
Dissension) X 100 is applied on the document analysis made by both two researchers and
another field researcher (Miles and Huberman, 1994). The goodness of fit is calculated as 89%
among these three researchers. This rate shows that the reliability is ensured for the data

analysis.
Findings

Following the assessment on 20 files prepared by social sciences prospective teachers during
Teaching Application I and 11 courses within the scope of acquisitions given in social sciences
curriculum, it was found that they prepared 77 activities to this end. When 77 activities about
historical events were examines, it was seen that prospective teachers prepared activities for 23
acquisitions within 6 learning fields that lay ground for social sciences curriculum. The findings
about these activities within the framework of learning fields are presented in titles as follows:

Methods and Techniques used in the framework of Culture and Heritage Learning

Activities prepared by prospective teachers in the framework of Culture and Heritage learning
were examined and distribution of used methods and techniques according to acquisitions are

given in table 2.

Table2:Methods and Techniques used in the Acquisitions of Culture and Heritage Area

Methods and Techniques Used

Acquisition 8
g = S
2 ¢ 2 S_ %8
= © -} o e} ST T )
5¢2 = © O L & o o , £ 9 @29
2% 835 85 3% 285 3% §
S e S c o e 35 Co -Too 20 O
a= oO<Z aon O FOZ2Z 02 A
They make inference about social and economic 3 4 - - - 1 -
amendments by taking the newly founded institutions
into consideration after reforms in the Ottoman Empire.
They exemplify the elements of Turkish culture through 3 3 - - - 3 -
travel books.
They recognize the interaction of culture, art and 1 1 - - - - 1
esthetic within the framework of Ottoman-Europe
relationships.
They show proves about changes and continuity in the 5 5 - 3 - - -
notion of Turkish culture, art and esthetic though city
review.
They show proves about the importance of notion of 4 4 - - - - -
tolerance and living together in the Ottoman society.
They explain the factors that affect the rise of Ottoman 3 3 - 3 - - -
Empire as a political power depending on proves.
They make inferences about political, economic and 1 1 - - - - -

cultural features of Central Asia First Turkish States by
benefitting from epics, inscriptions and other
documents.
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They make inferences about political, economic and 2 2 - - - - -
cultural features of First Turkish-Islamic States by

benefitting from the lives of statesmen and Turkish

leaders living in that period.

They show evidences about the contributions of Central 1 1 - 1 - - -
Asia First Turkish States to Turkish culture, art and

esthetic notion.

They evaluate conquests and combats of the Ottoman 2 2 - 2 - - -
Empire in terms of importance of trade and seas for the

Ottoman Empire.

Total 25 26 0 9 0 4 1

When table 1 was examined, it was determined that prospective teachers used 10 acquisitions

in the framework of culture and heritage area. It was seen that the most preferred method and
technique by prospective teachers was question-answer method (26 prospective teachers). It
was observed that after question-answer method, the most preferred method and technique was
lecturing method (25 prospective teachers). It was found out that 9 prospective teachers used
group work method, 4 prospective teachers used group discussion method and 1 prospective
teacher used drama method. On the other hand, it was seen that problem solving method and

trip-observation method were not used by the prospective teachers.

Methods and Techniques used in the framework of Science, Technology and Society

Learning Area

Activities prepared by prospective teachers in the framework of science, technology and society
learning were examined and distribution of used methods and techniques according to

acquisitions are given in table 3.

Table 3:Methods and Techniques Used in the Acquisitions of Science, Technology and Society Learning Area

Methods and Techniques Used

Acquisition
X
= ' S § S
£1553 E22ag 3BT s
SiB8z2 5£82 58 L oL 3E£ E
2:$S28 ©22% 28 8% 2% ©
42 0<2 adan=202 FO=2 02 A
They recognize the effect of events happened between 15" and 8 8 - 4 - 1 -
19 centuries in Europe to the formation of today’s scientific
accumulation.
They associate expressing thoughts in the historical process 2 2 - - - - -
with scientific developments of scientific freedom.
They recognize the importance of usage area of writing and 1 1 - - - - -
conveying information by taking the first manuscript samples
into consideration.
They give examples about the contributions of first civilizations 5 5 - 3 - - -
to scientific and technologic developments.
They evaluate the contributions of scholars living in Turkish- 3 3 - - - 2 -
Islamic States to scientific development process.
Total 19 19 0 7 0 3 0
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When table 3 was examined, it was determined that prospective teachers used 5 acquisitions in
the framework of science, technology and society learning area. It was seen that the most
preferred method and technique by prospective teachers was question-answer method and
lecturing method (19 prospective teachers). It was found out that 7 prospective teachers used
group work method and 3 prospective teachers used discussion method. On the other hand, it
was seen that problem solving method, drama method and trip-observation method were not

used by the prospective teachers.

Methods and Techniques used in the framework of Production, Consumption and
Distribution Learning Area

Activities prepared by prospective teachers in the framework of production, consumption and
distribution learning were examined and distribution of used methods and techniques according
to acquisitions are given in table 4.

Table 4:Methods and Techniques Used in the Acquisitions of Production, Consumption and Distribution
Learning Area

Methods and Techniques Used

Acquisition 3 L c
< g - N=]
$ 2} o ~ E
> = £ £
o N <5} o @ c
c c c =z = 38 2
= e S T 0% 77 e B
s g2 2£ 32 %2 32 £
5 g = g > o+ Qs O = <
@ =T 25 =& T2 22 Q2
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They evaluate the effects of developments in production 2 3 - 2 - - 1

technology to social and economic life through giving
examples from past and present.

They get acquaintance with the institutions performing the 8 8 - 1 - - 2
duty of finding occupations and providing occupational
ethics for Turks throughout the history.

They give examples of past and present about the activities 3 3 - 1 - - 1
of foundations and their roles in social life.
They give examples of past and present about the 5 5 - 2 - 2 -

importance of resources, products and trade routes in the
development of states.

Total 18 19 0 6 0 2 4

When table 3 was examined, it was determined that prospective teachers used 4 acquisitions in
the framework of production, consumption and distribution learning area. It was seen that the
most preferred method by prospective teachers was question-answer method (19 prospective
teachers). It was observed that after question-answer method, the most preferred method was
lecturing method (18 prospective teachers). It was found out that 6 prospective teachers used
group work method, 4 prospective teachers used drama method and 2 prospective teachers used
discussion method. On the other hand, it was seen that problem solving method and trip-

observation method were not used by the prospective teachers.
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Methods and Techniques used in the framework of Power, Governance and Society Learning
Area

Activities prepared by prospective teachers in the framework of power, governance and society
learning were examined and distribution of used methods and techniques according to
acquisitions are given in table 5.

Table 5:Methods and Techniques Used in the Acquisitions of Power, Governance and Society Learning Area

Methods and Techniques Used

Acquisition -
2 x
g 5 §
i c
(@)} ]
= =y > 1] ©
= o =5 L o Q@ ¢ Q o Z O wvw o
2§ 835 38s 3€ 285 3§ §
O 2 o= 2% -8 o O
(5} o - O - — —
42 OS2 an 02 FOZ2 A2 A0

They recognize the change and continuity in the patterns of
regimes and sovereignty in Turkish States in historical

(o))
(o]
1
[uny
1
[uny
1

process.

They discuss historical development of democratic 1 1 - - - 1 -
governance mentality in different periods and cultures.

Total 7 7 0 1 0 2 0

When table 5 was examined, it was determined that prospective teachers used 2 acquisitions in
the framework of power, governance and society learning area and it was seen that the most
preferred method by prospective teachers was question-answer method and lecturing method
(7 prospective teachers). Furthermore, it was found out that 2 prospective teachers used
discussion method and 1 prospective teacher used group work method; however it was seen
that problem solving method, drama method and trip-observation method were not used by the
prospective teachers.

Methods and Techniques used in the framework of People, Places and Environments
Learning Area

Activities prepared by prospective teachers in the framework of people, places and
environments learning were examined and distribution of used methods and techniques

according to acquisitions are given in table 6.
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Table 6:Methods and Techniques Used in the Acquisitions of People, Places and Environments Learning Area

Methods and Techniques Used

Acquisition 5
2 x
s = S
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They recognize the interaction between settlement and 1 1 - - - 1 -

economic activities of first civilizations having lived in
Anatolia and Mesopotamia and their social structures.

When table 6 was examined, it was determined that only 1 prospective teacher prepared activity

in the framework of people, places and environments learning area. The prospective teacher
preferred to use simple lecturing method, question-answer method and discussion method. It

was seen that problem solving method, trip-observation method and drama method were not
used by the prospective teacher.

Methods and Techniques used in the framework of Global Connections Learning Area

Activities prepared by prospective teachers in the framework of global connections learning

were examined and distribution of used methods and techniques according to acquisitions are
given in table 7.

Table 7:Methods and Techniques Used in the Acquisitions of Global Connections Learning Area

Methods and Techniques Used

Acquisition
8
s = =
= : § 2 -S S
E Ro) S o £EF ; © g T BT g
o S Lo o= o o Z C 9o
2 B = 5= S5&£ LeoL£ 3£ E
5 L ¥ 5= oY S unw OB I
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They associate political and economic structures of the 4 4 - 3 - 1 -

Ottoman Empire and European countries at the beginning of
20t™ century and reasons and results of World War 1.

When table 7 was examined, it was determined that prospective teachers used 1 acquisition in

the framework of global connections learning area. It was seen that the most preferred method
by prospective teachers was question-answer method and lecturing method (4 prospective
teachers). Furthermore, it was found out that 3 prospective teachers used group work method
and 1 prospective teacher used discussion method; however it was seen that problem solving

method, drama method and trip-observation method were not used by the prospective teachers.
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Table 8:Methods and Techniques used in all Learning Areas

Methods and Techniques Used

Learning Areas

£ x c

o> \ 3 o g c

22 B2 355 32 482 32 €

o 2% o= o =88 38 &

5] = = O — = 2 —

42 O<2 avno O FOZ=2 02 0
Culture and Heritage 25 26 - 9 - 4 1
Science, Technology and Society 19 19 - 7 - 3 -
Production, Consumption and Distribution 18 19 - 6 - 2 4
Power, Governance and Society 7 7 - 1 - 2 -
People, Places and Environments 1 1 - - - 1 -
Global Connections 4 4 - 3 - 1 -
Individual and Society - - - - - - -
Groups, Institutions and Social Organizations - - - - - - -
Total 74 76 - 26 - 13 5

When table 8 was examined, the following results were acquired;

When internship files prepared by Social Studies prospective teachers in the framework of
Teaching Practice course were evaluated in terms of history acquisitions, it was found out that
they;

v' prepared 10 acquisitions in the framework of culture and heritage learning area,
v’ prepared 5 acquisitions in the framework of science, technology and society learning
area,
v’ prepared 4 acquisitions in the framework of production, consumption and distribution
learning area,
v’ prepared 2 acquisitions in the framework of power, governance and society learning
area,
v’ prepared 1 for each acquisition in the framework of people, places and environments as
well as global connections learning areas.
Furthermore, it was seen that; the most preferred methods and techniques used by prospective
teachers was question-answer method and lecturing method. However it was found that trip-

observation method and problem solving method were not used by the prospective teachers.
Discussion, Conclusion, and Suggestions

If you were building a house, you would consider the materials needed and think of design of
the house, what it would look like and to what extent you meet your needs. Planning teaching

is like building a house to some extent. The materials used in the construction of house comprise
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methods. Classroom is in the position of “house” where students learn something (Barth and
Demirtag, 1997). Choosing and using eligible materials to be used in this house is pretty
important in terms of ensuring continuance in learning. The first step of determining what kind
of materials to use for this house is took in Teaching Practice course. Teaching practice is one
of the indispensable factors in training teachers in the process of pre-serviceand process carried
out by teachers in these courses are generally able to make a preliminary study on the path
towards the teacher. The process of teaching practice is the tangible indicator of their
competences in terms of field information, pedagogical formation, general culture and skill
(Yesilyurt and Semerci, 2011).In this context, methods chosen by prospective teachers during
Teaching Practice course in their internship files will be an antecedent for their futures. Thus,

examining methods chosen for teaching history subjects is significant.

The way of teaching history subjects productively is methods and techniques that will direct
interests of children back to the past (Simsek, 2006). Therefore, this issue should be taken into
consideration while choosing methods and techniques. According to the study performed by
Culha (2010), when it comes to teaching history, the most frequently used method by teachers
is question-answer method after lecturing. Similarly, when the internship files prepared by
prospective teachers were examined in this study, it was determined that the most frequently
used method by these prospective teachers was question-answer method. It was seen that the
activity of asking questions was used almost in all activities within 77 activities examined.
While some acquisitions are suitable for question-answer method, some other acquisitions are
not suitable for the use of this method. One of the most important points in this method is used
in compliance with the acquisition of the questions. It comes to teaching history, profound
questions should not be thought as the questions showing whether students learn a topic or
whether they read a topic. On the contrary, these questions should enable students to consider
historically, think critically and establish connections among events (Culha, 2010). Given
teacher candidates use this method so often, it can be considered the nature of the questions
might be ignored.

When the research conducted by Waring (2010) on the methods used in the education of social
studies is reviewed, the majority of 786 students in the research find the social studies lesson is
boring as they see it as a lesson for memorizing the names. A limited number of participants
see this lesson as entertaining. The biggest reason for that situation is that the teachers use

straight expression method in their lessons. In the study performed by Bal and Yigittir (2011),
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lecturing method takes place on the top among the most preferred methods in social studies
courses by teachers. We can also see in this study that prospective teachers use lecturing method
frequently. In the simple lecturing method, the main principle is teacher’s lecturing and
student’s listening. This situation is not convenient with constructivist learning principles.
Therefore, prospective teachers should not use this method so frequently in history teaching
while planning their activities. In today’s circumstances, it is thought that teacher-centered
lecturing technique is sufficiently effective. However, new methods and techniques are being
developed by educators both in the world and in our country. It can be benefitted from
technology, drama, story and similar various activities (Avsar, no date). The sparkles acquired
by using different teaching methods develop the historical questioning and empathy skills of
the students. An empathy process with the history is enabled and the abstract concepts and cases
in between the student and history are transformed to much tangible things by showing pictures
related with the related history (McCormick and Hubbard, 2011).

Discussion is a method used for making students think on a subject, explaining points that are
not understood well and reinforcing information. This method provides the opportunity for
students to develop various skills such as listening, questioning, having exchange of ideas and
examine a subject thoroughly. Discussion method is quite important in terms of examining
reasons and results of historical events (Dénmez and Yazici, 2008). Current study showed that
prospective teachers did not prefer using discussion method. However, it is essential to use
discussion method in history acquisitions in terms of examining reasons and results of events
as it is mentioned above. It can be thought that prospective teachers attending the study did not

prefer using this method because of their deficiencies in preparing discussion groups.

Art can be used in order to encourage the students to participate in lessons. Certain games,
based on a scenario where the technique of brainstorming can be used within the framework of
certain commands, can be played with the company of an art trainer. With the assistance of
these games, the students can perceive good and evil, ethic rules and personal relations by using
their critical thinking skills, and they can present solutions for the problems with the families
(Colley, 2012). Drama method which can be used in social studies lesson is notably suitable in
gaining these acquisitions. In Yilmaz’s (2013) study in which he/she took the opinions of social
studies teachers about use of drama method in their lessons, it was found that teachers liked

using drama method in teaching history acquisitions. When the study was examined in this
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context, it was seen that prospective teachers scarcely used drama method in history

acquisitions.

One of the most important ways to extract Social Studies course from being a memorization
course is to associate topics with life and use various methods and techniques in the process of
teaching. Just as a laboratory study on any topic, museums and historical places are locations
in which teachers cannot find information and provide experience in another place in terms of
teaching concepts and events in social studies training (Meydan and Akkus, 2014). The visits
to the historical areas and field trips ensure the experiences gained via the lessons to be visually
stored in the memory as well (Lovom, 2012). The method enabling use of museums and
historical places in training programs is trip-observation method. Trip-observation method is
an important method whose educational value is so high. Observation trip provides students
with rich learning environments (Yasar and Gultekin, 2006). In the research named “the toy
museums as out-of-school learning environment in the social studies and history teaching” and
conducted by Coskun Keskin and Kaplan (2012), the acquisitions that can be acquired via trip-
survey method are presented. It is also suggested that the students can acquire certain
acquisitions on cognitive level available within social studies and history education, and they
can realize certain information about science and technology within the context of change and
continuity. In the study of Cengelci (2013), it was found that teachers were of the opinion that
social studies course was suitable for teaching out of the classroom. It is so easy to benefit from
trip-observation method in teaching history acquisitions within the scope of social studies
course. What is more, when social studies program is examined well, it seen that museum trips
activities are being performed (Ministry of National Education, 2008). However, it is an
attention grabbing situation that this method which is one of the essential methods for teaching
history is not used in history acquisition activities in Teaching Practice internship files.
Although the acquisition of “They show proves about changes and continuity in the notion of
Turkish culture, art and esthetic” taking place in Culture and Heritage learning area is pretty
convenient for this method, prospective teachers preferred to use lecturing, question-answer
and group work methods. It can be thought that one of the reasons of this result may the fact
that it is not given the necessary importance to trip-observation activities during bachelor’s

degree education.

Problem solving method is quite educative just like trip-observation method. It is one of the

most important practices of constructivist learning; because this method requires students to
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actively participate in a specific problem situation (D6nmez and Yazici, 2008). It is one of the
methods enabling the reveal of the skills of high level thinking and realization of critical
thinking (Russel, 2010). It was seen in this study that prospective teachers did not want to prefer
using problem solving method just as in the case of trip-observation method. The reasons why
they did not prefer using these methods is very important. However, we can learn the reason of
this situation through making interviews with the prospective teachers attending the study. In
the study conducted by USA Lecturers (2012) of Sakarya University Department of Primary
School Social Studies Training within the scope of “Sakarya Province Education Monitoring
Report”, it was asked to the actively working teachers which methods and techniques they uses
and when the answers were examined, it was found out that the least used method and technique
was problem solving method. As it is known, prospective teachers apply Teaching Practice
courses in company with the teachers actively working in the Ministry of National Education.
If the guiding teacher does not use this method frequently, then prospective teachers may not
prefer this method, as well.

It is a known fact that perception levels and interests of the students increase in courses in which
different methods and techniques are used. The best example of this situation is the study
conducted by Simsek (2004). Simsek used the method of storytelling in teaching of history
subjects and the perception level of students showed increase. In addition to this, the teaching
methods based on research can also be used in the historical acquisitions available in social
studies lesson (Wojcik et al., 2013). The usage of teaching technologies by the teacher
candidates assists in the selection of suitable methods in historical acquisitions (Brush and Saye,
2009).

It is so essential to use different methods and techniques in teaching of history topics taking
place in social studies course. As it is seen in the study, the methods and techniques used by
prospective teachers in their internship processes are not sufficient. Moreover, it can be said
that they do not take this course seriously. The study about teaching practice performed by
Simsek et al. (2013) supports this result. Most of the participants attending to the study specified
that educators, managers and lecturers should show more sensitivity in order to make
prospective teachers take the teaching practice course more seriously which will enable
teaching practice process work efficiently. For this purpose, it was put emphasis on enabling
prospective teachers to recognize that their occupational future would be shaped by teaching
practice course (Simsek et al., 2013). In the last ten years, many studies have been made on this
subject. However, there are still certain gaps between the theory and practice in the teacher
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training. It is required to change this situation. In the scope of this change, the first point is to
teach the methods and techniques in teacher training (Waring, 2010; Russell, 2010). The social
studies teacher candidates should be encouraged to use different methods and techniques
throughout the undergraduate education, in pre-service period in other words (Mathis and Boyd,
2006).

In this context;

v Awareness of the prospective teachers in this topic should be raised and they
should use these methods and techniques in their internship processes.

v' Lecturers who are the guiders of teaching practice course should follow these
files actively and help prospective teachers regarding their deficiencies about
methods.

v" Prospective teachers should get acquainted with more and different methods
during their bachelor’s degree.

v" It should be taken into account that if teachers working at schools use different
methods in the practice courses, prospective teachers may also use these
methods, as well.

v’ Therefore, teachers should be provided with in-service training about teaching
methods and techniques.
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Sosyal Bilgiler Ogretmen Adaylarimin Tarihi Konulara Ait Kazanimlarin

Saglanmasinda Kullandiklar1 Yontemlerin Belirlenmesi

Determination of the Methods Used by Prospective Teachers in the Field of
Social Studies while Teaching Historical Topics

Ali Yilmaz & Aysegiil Kirtel

Ozet: Tarih ve tarih konular ile ilgili kazanimlar, Sosyal Bilgiler Egitimi programimin énemli kisimlarindan
birisini olugturmaktadir. Yapilandirmaci yaklasim ile hazirlanan bu egitim programinin, dogru seg¢ilmis yontemler
1s181inda uygulanmasi gerekmektedir. Asil amaglarindan birisi etkili vatandas yetistirmek olan sosyal bilgiler
dersinin, dogru yontemler kullanilarak yiiriitiilmesi, programda var olan tarihi kazanimlara daha etkili bir sekilde
ulasilmasini saglayacaktir. Uygun yontemlerin uygulandigi kazanimlar sonucunda 6grenciler, tarihi konular1 daha
kolay 6grenecek ve giinliik hayatlari ile daha iyi iliskilendirmeler yapacaklardir. Bu amag 1s1ginda yapilan bu
caligmada Sakarya Universitesi, Sosyal Bilgiler Egitimi &grencilerinin Ogretmenlik Uygulamasi derslerinde
hazirlamis olduklar uygulama dosyalar1 dokiiman analizine tabi tutulmustur. Ogretmen adaylarinmn etkili bir

sosyal bilgiler dersi i¢in gerekli olan yontem ve teknikleri yeteri kadar kullanmadiklart tespit edilmistir.

Anahtar Kelimeler: Sosyal Bilgiler, tarih 6gretimi, yontem, kazanim.
Giris

Egitim kurumlarinin en 6nemli islevlerinden birisi gocugu iyi bir vatandas olarak yetistirmektir.
Egitim kurumlar1 bu islevini, gocugun toplumsallagsmasini, iginde yasadigi toplumun kiiltiiriini,
tarihini, kurumlarini tamimasini saglayarak; toplumdaki rollerinin gerektirdigi davranislari,
toplumun kendisine sagladig1 olanaklar1 ve bunlardan yararlanma yollarin1 kazandirarak yerine
getirir. Ulkemizde, dgrencilere tiim bu bilgi ve becerilerin dnemli bir kism1 Sosyal Bilgiler dersi
yoluyla kazandirilir (Erden, ?). Bu kadar 6nemli bir dersin tanimini yapmak hi¢ de kolay
olmamustir. Sosyal bilgiler egitimi programi, Tiirk demokratik toplumundaki sorumluluk sahibi
vatandaslarin gorevlerine uygun amagclar iireten, igerigini tarih, cografya ve vatandaslik bilgisi
konularimi iligkilendirerek olusturan ve yasam boyu siirecek vatandaslik becerileri sunan bir
egitim programidir (Barth ve Demirtas, 1997). Diinya genelinde yapilan Sosyal Bilgiler tanimi1
is1ginda  Tiirkiye’deki bilim adamlart da bu dersin igerigi kapsaminda tanimlamalar
yapmislardir. Yapilan bu tanimlamalar 1s181nda sosyal bilgileri s0yle tanimlayabiliriz; sosyal
bilgiler, hemen her bakimdan degisen iilke ve diinya kosullarinda bilgiye dayali karar alip
problem ¢ozebilen etkin vatandaslar yetistirmek amaciyla sosyal ve beseri bilimlerden aldig:

bilgi ve yontemleri kaynastirarak kullanan bir 6gretim programidir (Oztiirk, 2006).
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Yukaridaki tanimlama ve agiklamalardan anlasilacag lizere; Sosyal Bilgiler dersinin en 6nemli
islevlerinden birisi vatandaslik gorev ve sorumluluklarinin 6grenilmesini saglayarak toplum
icinde hayatin1 saglikli bir sekilde siirdiirecek bireyler yetistirmektir. Bu islev ayrica sosyal
bilgiler dersinin evrensel amaglarmin dayanagim da olusturmaktadir (Oztiirk ve dig, 2012;
Bilgili, 2009, Coskun Keskin, 2012). Milli Egitim Bakanligi’nin yaptig1 kokli degisiklikle
2005-2006 egitim-6gretim yilinda ilkogretim I.kademe programlarinin tamami, 2006-2007
egitim-6gretim yilindan itibaren de ilkogretim II. kademe programlari kademeli olarak
degistirilerek yeni dgretim programlari uygulamaya koyulmustur. Yeni 6gretim programlari,
yapilandirmaci (constructivist) olarak ifade edilen yaklasimi 6n plana ¢ikarmaktadir. Bu
degisiklikler akabinde; Tiirkiye’de sosyal bilgiler dersinin bu amaglarim1 kazandirmak igin
yurattilmekte olan ilkokul 4-5 ve 6-7 ders programi mevcuttur. Asagida sosyal bilgiler ders
programinda bulunan 6grenme alanlarinin ve kazanimlarimin sinif diizeyine gore dagilimini

gosteren tablo verilmistir (MEB, 2006).

Tablo 1:Sosyal Bilgiler Programi Ogrenme Alanlar1 ve Kazanim Sayilart

Kazanim Sayilar1

Ogrenme Alanlar 4. simf 5. simf 6.sumf 7. simf
Birey ve Toplum 6 4 6 6
Kiltir ve Miras 6 6 9 8
Insanlar, Yerler ve Cevreler 8 7 7 5
Uretim Dagitim ve Tiiketim 7 7 6 6
Bilim, Teknoloji ve Toplum 6 6 5 5
Gruplar, Kurumlar ve Sosyal Orgiitler 5 5

Gug, Yonetim ve Toplum 4 5 5 5

Kiiresel Baglantilar 4 6 5 4
Sosyal bilgiler egitimi dersi cercevesinde, etkin vatandasin en 6nemli 6zelliklerinden birisi ise

tarih bilgisine ve tarihi bilince sahip olmasidir. Farkinda olalim ya da olmayalim tiim duygu,
diistince ve davraniglarimiz gegmis deneyimlerimiz 1s18inda dogar, gelisir ve bigimlenir.
Bugiiniimiizii olusturan her sey ge¢misimizden giiniimiize tasidigimiz birikim ve
deneyimlerimizin bir iiriintidiir (Aslan 2006). Tarihin konusu insandir. Amaci ise ge¢misteki
insan etkinliklerini bilimsel metotlarla ortaya koyarak, bugiine 151k tutmak ve gelecege yon
vermektir (Capa, 2006). Sosyal bilgilerin vazgegilmez ve en énemli disiplinlerinden birisi hig
stiphesiz “tarih”tir. Toplumu ilgilendiren her konuda “tarih™ disiplini karsimiza ¢ikmaktadir

(Ulusoy ve Turan, 2013).

Giliniimiiz diinyasia bakildiginda; 6zelde ve genelde onemli bir soru cevabimi aramaktadir.
Acaba tarih yazmak mi, yoksa tarihi 6gretmek mi daha zordur? Bu sorunun cevabinin “tarih
ogretmek” oldugu anlagilmaktadir (Keskin, 2012). Tarih 6gretimi yoluyla, 6grencilerin kisilik

gelisimi, sosyallesme ve vatandaglik egitimine katkida bulunmak amacglanmaktadir. Tarih
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egitimi vatandaslik duygusu, moral ve kiiltiirel degerleri agisindan Tiirk toplumunun
ihtiyaclarini karsilamak {izere diizenlenmistir. Sosyal bilgiler egitimi programinin tarih kisma,
ogrencileri kendi ulusal kimlik, kiiltiirel miras ve Tiirk toplumunun degerlerinin farkina

varmalar1 agisindan ulusal tarihin 6nemli olaylarin1 kapsamaktadir (Dilek, 2002).

Yapilandirmac1 yaklasimda &gretmenlerden geleneksel olarak kullandiklar1 yontem ve
tekniklerin disinda, 6grenci merkezli yontem ve teknikler kullanmalari beklenmektedir.
Literatilir incelendiginde, yontem ve teknigin kavram bakimindan birbiri ile karistirildigi
gortlmektedir. Bu iki kavram birbirleri yerine kullanilabilmektedir. Baz1 kaynaklarda yontem
olarak ele alinan bir egitim durumu, baska bir kaynakta teknik olarak ge¢mektedir (Celikkaya
ve Kus, 2009). Diinya genelinde sosyal bilgiler egitiminde farkli yontem ve tekniklerin
kullanilmasini inceleyen aragtirmalar incelendiginde; sosyal bilgiler dersinde birbirinden farkli
yontemlerin arastirmacilar tarafindan kullanildigr goriilmektedir. Aragtirmalar, bu yontem ve
tekniklerin 6grencilerin ders basarisint olumlu yonde etkiledigini ve 6grencilerin gelecekteki

davranislarin1 da bazen sekillendirebilecegini ortaya koymaktadir (Kan, 2006).

Sosyal Bilgiler ders programi yontemleri, 6§retme ve 6grenme egilimleri agisindan zengin bir
veri kaynag1 olusturmaktadir (Wojcik ve dig, 2013). Son on yilda sosyal bilgiler egitiminde
kullanilan ydntemlerle ilgili oldukga fazla ¢alisma yapilmustir (Waring, 2010).1yi bir 6gretim
saglayabilmek i¢in iki unsura dikkat etmek gerekmektedir. Bunlar; alaninda uzman olmak ve
Ogretim esnasinda kullanilacak olan yontemlerin yetkin olarak bilinmesidir. Bu konuda
ogretmelere biiyiik is diismektedir. Ciinkii 6gretmenlerin Sosyal Bilgiler dersinde istenilen
basar1 diizeyine ulasabilmek i¢in sosyal bilgiler 6gretim yontemlerini yeterince biliyor olmalari
ve sinifin ve dersin durumuna gore bu yontemleri kullanmalari gerekmektedir.Ancak
Ogretmenlerin yontemleri secerken dikkat etmeleri gereken Onemli unsurlardan birisi
ogrencilerin 6grenme 6zelliklerine bagli olan bireysel farkliliklaridir. Bu agidan sosyal bilgiler
Ogretmenlerinin derslerinde kullandiklar1 6gretim yontem ve tekniklerinin tespit edilmesi

onemlidir (Celikkaya ve Kus, 2009).

Sosyal bilgiler dersinin temelini olusturan tarih konularinin 6gretiminde en fazla kullanilan
yontem ve teknikler; anlatim ydntemi, soru-cevap yontemi, drama yontemi, gezi-g6zlem
yontemi, tartisma yontemi, problem ¢dzme yontemi ve grup calismasi yontemidir (Kostiiklii,

1998; Celikkaya ve Kus, 2009).

Tarih 6gretiminde kullanilan yontem ve teknikler; gegmis zamanda yasanan olaylari kavratmak,

soyut kavramlari kazandirmak ve giiniimiizde izleri kalmis yasantilar1 Ogrenci zihninde
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canlandirmaya yoneliktir. Tarih egitiminde bu ¢ercevede yontem ve tekniklerin planlanmasi,
uygulanmasi ve degerlendirilmesi kendine has giigliikler tasir (Bal, 2011).Bu nedenle egitim
esnasinda secilecek olan yontem ve teknikler ayri bir 6neme sahip olmaktadir. Belirlenmis
hedef ve davraniglarin ya da 6grenci kazanimlarinin, uygun yontem ve tekniklerle 6grencilere
ogretilmeye calisilmasiin, tarih konularinin  dgretiminde bahsedilen olumsuzluklar

cOzebilecegi disliniilmektedir. (Simsek, 2006).

Bilgi ¢ag1 olarak adlandirilan giliniimiizde ¢oklu nitelik ve becerilere sahip bireylere ihtiyag
duyulmaktadir. Nitekim insan yetistirmenin ¢ok dnemli oldugu bu ¢agda en 6nemli gorev,
egitim-6gretim siirecinin temel 6gesi olan 6gretmene diismektedir (Gengtiirk ve Sarpkaya;
2012). Ulkemizde bu niteliklere sahip dgretmenleri yetistirmekle sorumlu olan kurum egitim
fakiilteleridir. Egitim fakiilteleri, 6grencileri 6gretmenlik meslegine hazirlama gorevini
{istlenmis kurumlardir. Ogrencilere, 5gretmenlik meslegi i¢in gerekli bilgi, tutum ve davranislar
kazandirarak meslek hayatina hazirlamaya calisgir. Egitim fakiilteleri, ortadgretim
kurumlarindan 6grenci olarak aldig1 bireyleri, ilk ve ortadgretim kurumlarina 6gretmen olarak
yetistirir. Bu kurumlarin islevini saglikli olarak yerine getirebilmesi, egitim siirecinin, 6gretmen
yetistirme amacina hizmet edebilirlik diizeyine baghdir (Yesil ve Caligkan, 2006). Ogretmen
yetistiren Egitim Fakiilteleri, 6gretmen adaylarina verdikleri hizmet dncesi egitimde adaylara
mesleki yeterlik kazandirmak i¢in uygulama okullarinda Ogretmenlik Uygulamasi derslerini
farkli dgretmenlik programlarinda vermektedir. Ogretmenlik Uygulamasi dersi &gretmen
adaylarinin 6gretmenlik deneyimi kazanmalarin1 saglamak amaciyla, 6gretmen adaymnin ilgili
oldugu o6gretmenlik alaniyla ilgili olarak Milli Egitim Bakanligi’na bagli devlet ve 6zel
okullarda gerceklestirdikleri uygulamalar1 kapsamaktadir (Simsek ve dig., 2013). Ogretmen
adaylari, mesleki yasantilarinin temelini okullarda yaptiklar1 uygulamalar esnasinda
olusturmaktadir. Ogretmenlik deneyimi veya uygulamasi gibi dersler 6gretmen adaylarmin,
ogretmenlik meslegini daha yakindan tanimalarin1 ve mesleki inang ve algilarinin netlesmesini
saglamaktadir (Tarman, 2012). Sosyal Bilgiler 6gretmen adaylar1 bu derslerde; lisans donemi
boyunca edindikleri birikimlerini uygulamaktadirlar. 21. Yizyilin temel hedefi olan iyi
vatandas yetistirebilmek i¢in sosyal bilgiler 6gretmen adaylarinin hedefe ulasabilmek i¢in kendi
potansiyellerinin farkinda olarak hareket etmeleri gerekmektedir (Russell, 2010). Bu baglamda
calismanin amaci; sosyal bilgiler dersi programinin 6grenme alanlart ve kazanimlari
kapsaminda; 6gretmenlik uygulamasi derslerinde 6gretmen adaylarinin hazirladiklari uygulama
dosyalarinda bulunan etkinlikleri inceleyerek, Sosyal Bilgiler Egitimi programinda bulunan

tarih ile ilgili kazanimlar1 uygularken, kullandiklar1 yontemleri tespit etmektir.
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Yontem
Arastirmanin Modeli

Sosyal Bilgiler dersi 6gretmen adaylarinin Sosyal Bilgiler Egitim programinda bulunan tarih
kazanimlarina ulagsmak i¢in kullandiklar1 yontem ve teknikleri belirlemeye yonelik yapilan bu
calismada, dokiiman incelemesi kullanilmistir. Dokiiman incelemesi, arastirilmasi hedeflenen
olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini kapsar (Yildirim ve
Simsek, 2008). Bu arastirmada elde edilen dokiimanlar kapsamli bir analize tabi tutulmustur.
Nitel aragtirma yontemleri karmasik, degisken, tartismali bir alandir. Bu nedenle tek bir varlik
degil devasa bir semsiyedir (Punch, 2005). Bu yaklasimda nicel veriler pek bir anlam ifade
edemeyebilir. Bazi arastirmacilar nicel verilerin oldugu anketleri kisir bulmaktadir (Berg,
2001). Ancak nitel aragtirmanin bir 6zelligi de anlamli bir nicellestirmeye olanak saglamasidir.
Boylelikle nitel analizlerde nicel baglar kurulabilmektedir (Mayring, 2000). Bu arastirma

yukarida bahsi gecen duruma 6rnek olmaktadir.
Calisma Grubu

Arastirma grubu; tipik durum 6rneklemesi ile se¢ilmistir. Bu 6rneklem se¢imi aragtirmaciya,
ortaya koymak istedigi konuya en tipik bir veya birka¢ veri ile ulasabilmesine olanak tanir
(Yildirrm ve Simsek, 2008). Aragtrmanin tipik 6rneklemini Sakarya Universitesi Egitim
Fakultesi'nde 2013-2014 6gretim y1li giiz ve bahar yariyillarinda 6grenim gérmekte olan Sosyal
Bilgiler Egitimi 4. siif 6grencileri olusturmustur. Arastirmanin ¢alisma grubunu Sakarya
Universitesi sosyal bilgiler egitimi 4. Smifi dgrencilerinden 20 kisi olusturmaktadir. Ogretmen
adaylar1 lisans dersleri kapsaminda almis olduklari 6gretmenlik uygulamasi dersi i¢in, her
haftay1 iceren etkinliklerin yer aldigi dosyalar hazirlamaktadirlar. Bu arastirmada g¢alisma
grubunda bulunan 20 Sosyal Bilgiler gretmen adaymin Ogretmenlik Uygulamas: derslerinde
olusturduklar1 20 dosya ve tarihi olaylara iliskin kazanimlara ulasmak i¢in planladiklar1 77

etkinlik incelenmistir.
Verilerin Analizi

Arastirma sonucunda elde edilen veriler icerik analizine tabi tutulmustur. Icerik analizinde
temel amag, toplanan verileri aciklayabilecek kavramlara ve iliskilere ulagsmaktir (Yildirim ve
Simsek, 2008). Elde edilen veriler MEB’in sunmus oldugu Sosyal bilgiler egitimi ders
programinda bulunan alt1 6grenme alani i¢in ayri1 ayr1 incelenmistir. Her 6grenme alaninda yer

alan kazanimlar1 gerceklestirmek i¢in kullanilan yontem ve tekniklerin kullanim siklig1 frekans
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analizi yoluyla analiz edilmistir. Frekans analizi, birim veya 6gelerin, kavramlarin kullanim
sikligini ortaya koymaktir. Bu analiz kullanilan 6ge veya kavramlarin 6nemini ve 6nem sirasini
ortaya koymaya yarar (Bilgin, 2006). Bu baglamda; arastirmada, sosyal bilgiler egitimi
programinda yer alan tarihi kazanimlarda 6gretmen adaylarinin kullandiklar1 yontemler frekans

analizine tabi tutulmustur.
Gegerlik ve Guvenirlik

Arastirilan olgu veya olay hakkinda biitiinciil bir resim olusturabilmesi i¢in arastirmacinin elde
ettigi verileri ve ulastig1 sonuglari teyit etmesine yardimei olacak bazi ek dnlemler kullanmasi
gerekir (Yildirnm ve Simsek, 2008). Toplanan verilerin ayrintili bir sekilde rapor edilmesi ve
arastirmacinin sonuglara nasil ulastigini agiklamasi nitel bir aragtirmada gecerligin 6nemli
Olcutleri arasinda yer almaktadir. Arastirma sonuglarinin inandirict olmasi; nitel arastirmalarda,
gerceklerin bireye ve iginde bulundugu duruma gore degisim gdosterebileceginden oldukga
onemlidir (Yildirim, 2010). Arastirmada, giivenirlik i¢in her iki aragtirmaci ve bir diger alan
aragtirmacisi tarafindan yapilan dokiiman incelemeleri iizerine Glivenirlik= Goriis Birligi/
(Gériis Birligi + Goriis Ayriligr) X 100 formiilii uygulanmistir (Miles ve Huberman, 1994). Ug
arastirmaci arasinda uyusum yiizdesi % 89 olarak hesaplanmistir. Bu oran veri analizi agisindan

giivenirligin saglandigin1 gostermektedir.
Bulgular

Sosyal Bilgiler dgretmen adaylarmin Ogretmenlik Uygulamasi I ve II dersleri kapsaminda
hazirlamis olduklar1 20 dosya, sosyal bilgiler dersi programi igerisinde bulunan kazanimlar
baglaminda degerlendirildiginde, sosyal bilgiler programi kapsaminda tarihi kazanimlar
cercevesinde 77 etkinlik hazirladiklart tespit edilmistir. Tarihi olaylara iligkin 77 etkinlik
incelendiginde; 6gretmen adaylarinin sosyal bilgiler ders programinin temelini olusturan 6
ogrenme alaninda yer alan 23 kazanim igin etkinlik hazirladiklar1 goriilmiistiir. Hazirlanan bu

etkinliklerin 6grenme alanlar1 ¢ergevesindeki bulgulari, asagida basliklar halinde verilmistir.
Kiiltiir ve Miras Ogrenme Alam Cercevesinde Kullamilan Yontem ve Teknikler

Ogretmen adaylarinin Kiiltiir ve Miras 6grenme alami cergevesinde hazirlamis olduklar
etkinlikler incenmis ve kullanilan yontem ve tekniklerin kazanimlara gére dagilimi Tablo 2’de

verilmistir.
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Tablo 2: Kiiltiir ve Miras Ogrenme Alan1 Kazanimlarinda Kullanilan Yéntem ve Teknikler

Kullanilan Yontem ve Teknikler

Kazanimlar 2 z
S 5 £
g o = k]
= BE = U= &= g=

EE 85 5B § 05 5§ ¢

22 22 8% 5E §: £ &

S O o © o O O @ O < O

<> &> &> O> O> £> A
Osmanh Devleti’nde 1slahat hareketleri sonucu ortaya cikan 3 4 - - - 1 -
kurumlardan hareketle toplumsal ve ekonomik degisim hakkinda
¢ikarimlarda bulunur.
Seyahatnamelerden hareketle Tiirk Kkiiltiiriine ait unsurlar: 3 3 - - - 3 -
orneklendirir.
Osmanlhi- Avrupa iliskileri cercevesinde Kiiltiir, sanat ve estetik 1 1 - - - - 1
anlayisindaki etkilesimi fark eder.
Sehir incelemesi yoluyla, Tiirk Kkiiltiir, sanat ve estetik 5 5 - 3 - - -
anlayisindaki degisim ve siireklilige iliskin kanitlar gosterir.
Osmanli toplumunda hosgorii ve birlikte yasama fikrinin 4 4 - - - - -
onemine dayal kanitlar gosterir.
Kamitlara dayanarak Osmanh Devleti’nin siyasi gii¢ olarak 3 3 - 3 - - -
ortaya cikisini etkileyen faktorleri aciklar.
Destan, yazit ve diger belgelerden yararlanarak, Orta Asya ilk 1 1 - - - - -
Tirk devletlerinin siyasal, ekonomik ve kilturel ozelliklerine
iliskin ¢cikarimlarda bulunur
Donemin devlet adamlar1 ve Tiirk biiyiiklerinin hayatindan 2 2 - - - - -
yararlanarak ilk Tirk- islam devletlerinin siyasal, sosyal ve
kiltirel 6zelliklerine iliskin ¢ikarimlarda bulunur.
Orta Asya ilk Turk devletleri ve Tiirk-islam devletlerinin Tiirk 1 1 - 1 - - -
kiiltiir, sanat ve estetik anlayisina katkilarina kanitlar gosterir.
Osmanh Devleti’nin fetih ve miicadelelerini, Osmanli’da ticaretin 2 2 - 2 - - -
ve denizlerin 6nemi acisindan degerlendirir.
Toplam 25 26 0 9 0 4 1

Tablo 2 incelendiginde; 6gretmen adaylarinin kiiltiir ve miras 6grenme alani ¢ergevesinde 10
kazamim kullandiklar tespit edilmistir. Ogretmen adaylarinin en fazla tercih ettigi yontem ve
teknigin soru-cevap yontemi (26 oOgretmen adayi) oldugu goriilmektedir. Soru-cevap
yonteminden sonra en fazla tercih edilen diger yontem ve teknigin ise anlatim yontemi (25
Ogretmen aday1) oldugu goriilmektedir. 9 6gretmen adayinin grup calismasi yontemini, 4
ogretmen adaymin tartisma yontemini ve 1 0gretmen adaymnin drama yontemini kullandigi
tespit edilmistir. Problem ¢ézme yontemi ve gezi-gézlem ydnteminin ise 0gretmen adaylari

tarafindan kullanilmadig goriilmektedir.
Bilim, Teknoloji ve Toplum Ogrenme Alani Cercevesinde Kullanilan Yontem ve Teknikler

Ogretmen adaylarinin bilim, teknoloji ve toplum &grenme alami cergevesinde hazirlamis
olduklar1 etkinlikler incenmis ve kullanilan yontem ve tekniklerin kazanimlara gore dagilimi

Tablo 3’de verilmistir.
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Tablo 3: Bilim, Teknoloji ve Toplum Ogrenme Alan1 Kazanimlarinda Kullanilan Yéntem ve Teknikler

Kullanilan Yontem ve Teknikler

Kazanimlar g g g E
Q . =1
E - & Z g 5
- g _ - O_ 2. %
E GJ§ §5 _§ 05 & =
= Z2E BE ZE §E £ g
= S © o 5 0 @ O s o
< a> a> O> 0> = [a)
15-19.yiizyillar arasinda Avrupa’da yasanan gelismelerin 8 8 ) 4 ) 1 )
giiniimiiz bilimsel birikiminin olugsmasina etkisini fark eder.
Tarihsel siirecte diisiinceyi ifade etme ve bilim 6zgiirliiklerini 2 2 ) ) ) ) )
bilimsel gelismelerle iliskilendirir.
ilkyaz1 6rneklerinden yola ¢ikarak yazimin kullanim alanlarm ve 1 1 ) ) ) ) )
bilgi aktarimindaki 6nemini fark eder.
ilk uygarhiklarim bilimsel ve teknolojik gelismelere katkilarma 5 5 ) 3 ) ) )
ornekler verir.
Tiirk ve Islam devletlerinde yetisen bilginlerin bilimsel geliyme 3 3 . . . 2 .
siirecine katkilarim degerlendirir.
Toplam 19 19 0 7 0 3 0

Tablo 3 incelendiginde; 6gretmen adaylarinin bilim, teknoloji ve toplum Ogrenme alani

cerevesinde 5 kazanim kullandiklar1 tespit edilmistir. Ogretmen adaylarinin en fazla tercih

ettigi yontem ve tekniklerin soru-cevap yontemi ve anlatim yontemi (19 6gretmen adayi)

oldugu goriilmektedir. 7 6gretmen adayimin grup calismasi yontemini ve 3 6gretmen adayinin

tartisma yontemini kullandigi tespit edilmistir. Problem ¢6zme yontemi, drama yontemi ve

gezi-gdzlem yonteminin ise dgretmen adaylari tarafindan kullanilmadigi gortilmektedir.

Uretim, Tiiketim ve Dagitim Ogrenme Alam Cercevesinde Kullamilan Yontem ve Teknikler

Ogretmen adaylarinin {iretim, tiiketim ve dagitim 6grenme alam gergevesinde hazirlamis

olduklar etkinlikler incenmis ve kullanilan yontem ve tekniklerin kazanimlara gore dagilimi

Tablo 4’de verilmistir.
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Tablo 4: Uretim, Tiiketim ve Dagitim Ogrenme Alani Kazanimlarinda Kullanilan Yéntem ve Teknikler

Kullanilan Yontem ve Teknikler

Kazanimlar = 2 z ‘g
E 385 §EE E 05 & =
k: SE SE SE RNE £ §
E] S © © o = O @ O =] o
< a> a> O> 0> = [a)
Tarihten ve  gunimuzden  drnekler  vererek  Uretim 2 3 - 2 - - 1
teknolojisindeki gelismelerin sosyal ve ekonomik hayata etkilerini
degerlendirir.
Tarih boyunca Turklerde meslek edindirme ve meslek etigi 8 8 - 1 - - 2
kazandirmada rol oynayan kurumlari tanir.
Vakiflarin ¢alismalarina ve sosyal yasamdaki roliine tarihten ve 3 3 - 1 - - 1
gunimdizden érnekler verir
Kaynaklarin, iiriinlerin ve ticaret yollarinin devletlerin 5 5 - 2 - 2 -
gelismesindeki 6nemine tarihten ve giinimuzden drnekler verir.
Toplam 18 19 0 6 0 2 4

Tablo 4 incelendiginde; 6gretmen adaylarmin liretim, tiiketim ve dagitim 6grenme alani
cercevesinde 4 kazanim icin etkinlik hazirladiklari tespit edilmistir. Ogretmen adaylarmnin en
fazla tercih ettigi yontemin soru-cevap yontemi (19 6gretmen adayi) oldugu goriilmektedir.
Soru-cevap yonteminden sonra en fazla tercih edilen diger yontemin ise anlatim yontemi (18
Ogretmen adayi1) oldugu; 6 6gretmen adayinin grup ¢alismasi yontemini, 4 6gretmen adayinin
drama yoOntemini ve 2 &gretmen adayinin tartisma yontemini kullandigi anlagilmaktadir.
Problem c¢6zme yontemi ve gezi-gozlem yoOnteminin ise Ogretmen adaylar1 tarafindan

kullanilmadig1 goriilmektedir.
Gii¢, Yonetim ve Toplum Ogrenme Alani Cercevesinde Kullanilan Yontem ve Teknikler

Ogretmen adaylarinin gii¢, yonetim ve toplum dgrenme alani ¢ercevesinde hazirlamis olduklari
etkinlikler incenmis ve kullanilan yontem ve tekniklerin kazanimlara gére dagilimi Tablo 5°de

verilmistir.

Tablo 5: Giig, Yonetim ve Toplum Ogrenme Alan1 Kazanimlarinda Kullanilan Yontem ve Teknikler

Kullanilan Yontem ve Teknikler

Kazanimlar

g 7 o
= <
=] = £ p
e 8% 5T E 8% B o
< 25 85 E5 §5 E s
< n> a> O> O> = a
Tarihsel siirecte Tiirk devletlerinde yonetim sekli ve egemenlik 6 6 - 1 - 1 -
anlayisindaki degisim ve siirekliligi fark eder.
Degisik donem ve Kkiiltiirlerde demokratik yonetim anlayisinin 1 1 - - - 1 -
tarihsel gelisimini tartisir.
Toplam 7 7 0 1 0 2 0
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Tablo 5 incelendiginde; Ogretmen adaylarinin giic, yonetim ve toplum O6grenme alani
cergevesinde 2 kazanim kullandiklar1 ve bu kazanimlar igin en fazla soru-cevap yontemi ve
anlatim yontemini (7 6gretmen adayi) kullanmayi tercih ettikleri goriilmiistiir. Ayrica 2
Ogretmen adaymin tartigma yontemini ve 1 6gretmen adaymin grup caligmasi ydntemini
kullandig1; ancak problem ¢ézme yoOntemi, drama yontemi ve gezi-gozlem ydnteminin ise

Ogretmen adaylar tarafindan kullanilmadig: tespit edilmistir.

Insanlar Yerler ve Cevreler Ogrenme Alam Cercevesinde Kullanilan Yéntem ve Teknikler

Ogretmen adaylarinin insanlar, yerler ve g¢evreler 6grenme alani ¢ergevesinde hazirlamig
olduklar1 etkinlikler incenmis ve kullanilan yontem ve tekniklerin kazanimlara gore dagilimi

Tablo 6’de verilmistir.

Tablo 6: insanlar, Yerler ve Cevreler Ogrenme Alan1 Kazanimlarinda Kullamlan Yéntem ve Teknikler

Kullanilan Yontem ve Teknikler

Kazanimlar _ e z —
: S g
= © = £ 5
E 385 EE § 95 & ¢
= 2 8E SE WNE £ =
[=] S © o O Hel @ O < —
< h> a> O> O> = [a)
Anadolu ve Mezopotamya’da yasamis ilk uygarhklarin yerlesme 1 1 - - - 1 -

ve ekonomik faaliyetleri ile sosyal yapilar1 arasindaki etkilesimi
fark eder.

Tablo 6 incelendiginde; sadece 1 6gretmen adayinin insanlar, yerler ve ¢evreler 6grenme alani

cergevesinde etkinlik hazirladigi tespit edilmistir. Hazirlanan bu etkinlikte 6gretmen adayi; diiz
anlatim yontemini, soru cevap yontemini ve tartisma yontemini kullanmayi tercih etmistir.
Problem ¢6zme yonteminin, gezi-gézlem yonteminin ve drama yOnteminin 6gretmen adayi

tarafindan kullanilmadigi goriilmiistiir.
Kiiresel Baglantilar Ogrenme Alani Cercevesinde Kullanilan Yontem ve Teknikler

Ogretmen adaylarmin kiiresel baglantilar 6grenme alam gercevesinde hazirlamis olduklari
etkinlikler incenmis ve kullanilan yontem ve tekniklerin kazanimlara gore dagilimi Tablo 7°da

verilmistir.
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Tablo 7: Kiiresel Baglantilar Ogrenme Alani Kazanimlarinda Kullanilan Yéntem ve Teknikler

Kullanilan Yontem ve Teknikler

Kazanimlar 2 E g E
2 S g =
= = £ 3
S8 S_ 3.~
<52 H
£ 95 =25 .5 %8 & ¢
= 556 ©5 £05 85 & s
< a> a> O> 0> = [a)
20. Yiizyilin basinda Osmanh Devleti ve Avrupa iilkelerinin siyasi 4 4 - 3 - 1 -

ve ekonomik yapisiyla 1. Diinya Savasi’nin sebep ve sonuglarini
iliskilendirir.
Tablo 7 incelendiginde; 6gretmen adaylarinin kiiresel baglantilar 6grenme alani ¢er¢evesinde 1

kazamim kullandiklar tespit edilmistir. Ogretmen adaylarinm en fazla tercih ettigi yontem ve
tekniklerin soru-cevap yontemi ve anlatim yontemi (4 6gretmen aday1) oldugu gorulmektedir.
3 Ogretmen adayinin grup ¢aligmasi yontemini ve 1 6gretmen adayinin tartigma yontemini
kullandig1; ancak problem ¢6zme yOntemi, drama yOntemi ve gezi-gdzlem yonteminin ise

Ogretmen adaylari tarafindan kullanilmadigi goriilmektedir.

Tablo 8: Tiim Ogrenme Alanlarinda Kullanilan Yéntem ve Teknikler

Kullanmilan Yontem ve Teknikler

Ogrenme Alanlar

g 5

EE 8E :8E 2t

55 95 &g 5 95 £5 ¢

=5 55 88 2= RS £5 ¢

<> > oo 00U O> => 0O
Kultir ve Miras 25 26 - 9 - 4 1
Bilim Teknoloji ve Toplum 19 19 - 7 - 3 -
Uretim, Tiiketim, Dagitim 18 19 6 - 2 4
Gug Yonetim ve Toplum 7 7 - 1 - 2 -
Insanlar Yerler ve Cevreler 1 1 - - - 1 -
Kiiresel Baglantilar 4 4 - 3 - 1 -

Biray ve Toplum - - - - - - -

Gruplar, Kurumlar ve Sosyal Orgiitler - - - - - - -
Toplam 74 76 - 26 - 13 5

Tablo 8 incelendiginde asagidaki sonuglara ulagilmistir;

Sosyal Bilgiler 6gretmen adaylarmin Ogretmenlik Uygulamasi dersleri kapsaminda hazirlamis

olduklar1 staj dosyalar tarih kazanimlar1 baglaminda degerlendirildiginde;

v Kiiltlir ve miras 6grenme alani gergevesinde 10 kazanim i¢in etkinlik hazirladiklari,
v Bilim, teknoloji ve toplum Ogrenme alami g¢ergevesinde 5 kazanim igin etkinlik

hazirladiklari,
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v Uretim, tiiketim ve dagitim &grenme alani cercevesinde 4 kazanmim icin etkinlik
hazirladiklari,

v' Gilig, yonetim ve toplum O6grenme alami ¢ergevesinde 2 kazamim igin etkinlik
hazirladiklari,

v Insanlar, yerler ve cevreler ile kiiresel baglantilar 6grenme alanlar1 gercevesinde birer

kazanim i¢in etkinlik hazirladiklar tespit edilmistir.

Ayrica 6gretmen adaylarinin kullanmay1 en fazla tercih ettikleri yontem ve tekniklerin ise soru
cevap yontemi ile anlatim yontemi oldugu goriilmistiir. Gezi-gézlem ve problem ¢dzme

yontemlerinin ise 6gretmen adaylari tarafindan kullanilmadigi tespit edilmistir.

Tartisma, Sonug ve Oneriler

Bir ev insa ediyor olsaydiniz, gerekli olacak malzemeleri hesaplar, evin tasarimini, neye
benzeyecegini ve ihtiyacimzi ne dlgiide karsilayacagini diisiiniirdiiniiz. Ogretimi planlamak da,
bir 6l¢iide ev insa etmek gibidir. Evin ingasinda kullanilan malzemeleri yontemler olusturur.
Sinif, 6grencilerin bir seyler 6grendikleri “ev”’ konumundadir (Barth ve Demirtas, 1997). Bu
evde kullanilacak malzemelerin nitelikli se¢ilip kullanilmas1 6grenmenin kalicili§ini saglamasi
acisindan olduk¢a 6nemlidir. Bu ev i¢in kullanilacak malzemenin ne oldugunun belirlenmesinin
ilk adim1 Ogretmenlik Uygulamasi dersinde atilmaktadir. Ogretmenlik uygulamasi, hizmet
oncesi 6gretmen yetistirmede vazgegilmez unsurlardan birisidir ve bu derslerde yuritilen sureg
ile ogretmen adaylar1 6gretmenlige dogru giden yolda bir 6n calisma yapma imkani
bulabilmektedir. Ogretmenlik uygulamasi siireci, 6gretmen adaylarmin alan bilgisi, pedagojik
formasyon, genel kiltur ve yetenek bakimindan yeterliginin somut gostergesi konumundadir
(Yesilyurt ve Semerci, 2011). Bu baglamda; 6gretmen adaylarmim Ogretmenlik Uygulamasi
dersi boyunca hazirladiklari staj dosyalarinda sectikleri yontemler, gelecek yasantilari i¢in bir
onclil konumundadir. Tarih konularinin 6gretimi i¢in segilen yontemlerin incelenmesi bu

baglamda 6nem arz etmektedir.

Tarih konularinda verimli 6gretimin yolu, ¢ocuklarin ilgisini gegmise yoneltecek yontem ve
tekniklerdir (Simsek, 2006). Bu nedenle yontem ve teknik segilirken bu husus géz éniine
alinmalidir. Culha (2010)’nin yapmis oldugu arastirmaya gore, tarih 6gretimi s6z konusu
oldugunda 6gretmenlerin anlatimdan sonra en ¢ok kullandiklari yontem soru-cevap yontemidir.
Bu arastirmada da, 6gretmen adaylarinin hazirlamig olduklari staj dosyalar1 incelendiginde; en
sik kullandiklar1 yontemin soru-cevap ydntemi oldugu tespit edilmistir. Incelenen 77 etkinlik

icinde soru-sorma etkinliginin hemen hemen her etkinlikte kullanildigi gortilmistiir. Bazi

144



Ali Yilmaz & Aysegtil Kirtel

kazanimlar soru-cevap yontemine uygunken bazi kazanimlar bu yontemin kullanilmasina
uygun degildir. Kullanilan bu yontemde en 6nemli noktalardan birisi sorulan sorularin
kazanima uygunlugudur.Tarih egitimi s6z konusu oldugunda etkili sorular 6grencilerin bir
konuyu 6grenip 6grenmediklerini, bir konuyu okuyup okumadiklarini anlamay1 saglayan
sorular olarak diigiiniillmemelidir. Aksine sorular 6grencilerin tarihsel diistinmelerine kilavuzluk
edecek, elestirel diisiinmelerini ve olaylar arasinda baglanti kurmalarini saglayacak nitelikte
olmalidir(Culha, 2010).0gretmen adaylarinin bu yéntemi bu kadar sik kullanmalari goz oniine

alindiginda, sorularin niteliginin goz ard1 edilebildigi diisiiniilmektedir.

Waring (2010)’in sosyal bilgiler egitiminde kullanilan yontemlerle ilgili yapmis oldugu
arastirma incelendiginde; arastirmaya katilmis olan 786 6grencinin biiyiik bir kismi, sosyal
bilgiler dersini isimleri ezberleme dersi olarak gordiikleri i¢in sikict bulmaktadirlar. Az oranda
katilimer bu dersi eglenceli bulmaktadir. Bu durumun en biiyiik sebebi Ogretmenlerin
derslerinde diiz anlatim yontemine siklikla bagvurmalaridir. Bal ve Yigittir (2011)’in yapmis
oldugu arastirmada; Ogretmenlerin sosyal bilgiler derslerinde en fazla kullanmayi tercih
ettikleri yontemler arasinda anlatim yontemi ilk siralardadir. Yaptigimiz bu arastirmada
Ogretmen adaylarinin da anlatim yontemine siklikla bagvurdugunu gérmekteyiz. Diiz anlatim
yonteminde esas olan Ogretmenin anlatmasi ve Ogrencinin dinlemesidir. Bu durum
yapilandirmac1 o6grenme ilkelerine uygun degildir. Bu nedenle oOgretmen adaylariin
etkinliklerini planlarken, tarih Ogretiminde bu yonteme siklikla miiracaat etmemeleri
gerekmektedir. Glinlimiiz kosullarinda 6gretmen merkezli ders anlatim tekniginin yeterince
etkili olmadig1 diisliniilmektedir. Buna karsin gerek diinyada gerekse iilkemizde egitimciler
tarafindan yeni yontem ve teknikler gelistirilmektedir. Teknoloji, drama, oykii gibi ¢esitli
etkinliklerden yararlanilabilir (Avsar, tarihsiz). Farkli 6gretim yontemleri kullanilarak elde
edilen kivilcimlar 6grencide tarihsel sorgulama ve empati becerisini gelistirir. Gegmisle ilgili
resimler gosterilerek; tarih ve gegmisle empati kurmalari saglanir ve tarihle aralarinda bulunan

soyut kavram ve olgular somuta doniisiir (McCormick ve Hubbard, 2011).

Tartigsma; bir konu {izerine O0grencileri diislinmeye yoneltmek, iyi anlasilamayan noktalar
aciklamak ve verilen bilgileri pekistirmek amaciyla kullanilan bir yontemdir. Bu yontem;
ogrencilerin dinleme, sorgulama, fikir alig-verisinde bulunma ve bir konuyu derinlemesine
irdeleme gibi ¢esitli becerilerinin gelismesine firsat tanir. Tartigma yOntemi; tarihi olaylarin
sebep ve sonuglarinin irdelenebilmesi agisindan olduk¢a 6nemlidir (Dénmez ve Yazici, 2008).
Arastirmada Ogretmen adaylarmin tartisma yOnteminikullanmay1 tercih etmedikleri

gorilmektedir. Ancak tarih ile ilgili kazanimlarda yukarida da dile getirildigi gibi olaylarin
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sebep ve sonuglarnin irdelenmesi agisindan tartisma yonteminin kullanilmast oldukca
gereklidir. Arastirmaya katilan 6gretmen adaylarinin tartisma gruplarini hazirlama konusundaki

eksikliklerden dolay1, bu yontemi kullanmay1 tercih etmedikleri diisiiniilebilir.

Sanat, derslere 6grenci katilimini tesvik etmek icin kullanilabilir. Bir sanat¢i egitmenin
esliginde, komutlar g¢ercevesinde beyin firtinast tekniginin aktif olarak kullanilabilecegi
senaryoya dayali oyunlar oynanabilir. Bu oyunlar araciligi ile 6grenciler elestirel diisiinme
becerilerini kullanarak iyi ile kotiiyti, ahlak kurallaring, kisisel iliskileri algilayabilir ve ailelerle
ilgili sorunlara ¢oztmler sunabilir (Colley, 2012). Sosyal Bilgiler dersinde kullanilacak olan
drama yontemi bu kazanimlar1 kazandirabilmesi ac¢isindan olduk¢a uygundur. Yilmaz (2013)
sosyal bilgiler O6gretmenlerinin derslerinde drama kullanimi ile ilgili goriislerini aldigi
caligmasinda; dgretmenlerin drama yontemini tarihi kazanimlarin 6gretilmesinde kullanmay1
sevdikleri sonucuna ulasmistir. Bu baglamda bu arastirma incelendiginde; Ogretmen

adaylarimin tarihi kazanimlarda, drama yontemini ¢ok az kullandiklar1 goriilmiistiir.

Sosyal Bilgiler dersini ezber bir ders olmaktan ¢ikarmak icin yapilabilecek en 6nemli
caligmalardan birisi konular1 yasamla iliskilendirerek, 6gretim siirecinde gesitli yontem ve
teknikler kullanmaktir. Herhangi bir konu {izerinde laboratuvar ¢alismasi gibi, miizeler ve tarihi
mekaénlar da sosyal bilgiler 6gretiminde kavramlarin ve olaylarin 6gretimi agisindan 6grencinin
baska bir yerde toplayamayacagi bilgileri ve elde edemeyecegi deneyimleri saglama yeridir
(Meydan ve Akkus, 2014). Tarihi ziyaretler ve alan gezileri, ders bazinda kazanilan
deneyimlerin gorsel olarak da hafizaya alinmasini saglar (Lovom, 2012).Miize ve tarihi
mekanlarin egitim programinda uygulanabilmesini saglayan yontem gezi-gozlem yontemidir.
Gezi-gozlem yontemi, egitsel degeri oldukga yiiksek olan bir yontemdir. Gozlem gezisi
Ogrencilere zengin 0grenme ortamlart saglar (Yasar ve Giiltekin, 2006). Coskun Keskin ve
Kaplan (2012)’1n yapmis oldugu “Sosyal bilgiler ve tarih 6gretiminde okul dis1 6grenme ortami
olarak oyuncak miizeleri” isimli c¢alismada Ogrencilerin gezi-gdzlem yontemi ile elde
edebilecekleri kazanimlar ortaya konmustur. Miize gezisi ile 6grencilerin; sosyal bilgiler ve
tarih egitimi i¢inde yer alan bilissel diizeydeki bazi kazanimlar1 kazanabilecegi, degisim ve
stireklilik baglaminda bilim ve teknolojiye yonelik bilgileri fark edebilece§i sonucuna
ulasilmistir. Cengelci (2013) yapmis oldugu arastirmada, 6gretmenlerin sosyal bilgiler dersinin
siif dis1 6grenmeye uygun bir ders oldugunu diisiindiikleri sonucuna ulagmustir. Sosyal bilgiler
dersi kapsaminda yer alan tarih kazanimlarinin 6gretilmesinde gezi-g6zlem yoOnteminden
kolaylikla faydalanilabilir. Hatta sosyal bilgiler programi iyi incelendiginde miize gezisi

etkinliklerine yer verildigi goriilmektedir (MEB, 2008). Ancak tarih egitimi icin gerekli
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yontemlerden biri olan bu yontemin, Ogretmenlik Uygulamasi staj dosyalarinda tarih
kazanimlar1 etkinliklerinde kullanilmamasi1 dikkat ¢ekici bir durumdur. Kiiltiir ve Miras
ogrenme alaninda yer alan *““Sehir incelemesi yoluyla, Tiirk kiiltiir, sanat ve estetik anlayisindaki
degisim ve siireklilige iliskin kanitlar gosterir.” kazanimi bu yonteme olduk¢a uygun olmasina
ragmen Ogretmen adaylari; anlatim, soru-cevap ve grup c¢alismasi yontemlerini kullanmay1
tercih etmislerdir. Bu durumun sebeplerinden birisinin lisans egitimleri siiresince gezi-g6zlem

etkinliklerine yeteri kadar 6nem verilmemesi oldugudiisiiniilebilir.

Problem ¢6zme yontemi de tipki gezi-gozlem yontemi gibi oldukga egitici bir yontemdir.
Yapilandirmaci 6grenme anlayisinin en 6nemli uygulamalarindan birisidir. Cunki bu yontem
ogrencilerin belirli bir problem durumuna aktif katilimlarin1 gerektirir (Donmez ve Yazici,
2008). Ust diizey diisinme becerilerinin aciga cikmasmna ve elestirel diisiinmenin
gerceklestirilebilmesine olanak saglayan yontemlerden birisidir (Russel, 2010). Arastirmada
Ogretmen adaylarinin gezi-gozlem yontemi gibi, problem ¢ézme yontemini de kullanmayi
tercih etmedikleri goriilmiistiir. Bu yontemleri kullanmay1 tercih etmeme nedenleri oldukga
onemlidir. Ancak bu durumun sebebini arastirmaya katilan 6gretmen adaylari ile goriigmeler
yaparak &grenebiliriz. Sakarya Universitesi Ilkdgretim Boliimii Sosyal Bilgiler Egitimi ABD
Ogretim Uyelerinin (2012) “Sakarya ili Egitim izleme Raporu” kapsaminda yaptiklari
arastirmada, aktif gorev yapan Ogretmenlere derslerde kullandiklari yontem ve teknikler
sorulmus; alinan cevaplar incelendiginde en az kullanilan yontemin problem ¢6zme yontemi
oldugu sonucuna ulasilmistir. Bilindigi {izere 6gretmen adaylar1 Ogretmenlik Uygulamasi
derslerini MEB’de aktif gérev yapan 6gretmenler esliginde uygulamaktadirlar. Rehberlik eden
ogretmenlerin bu yontemi siklikla kullanmamalari, 6gretmen adaylarinin bu yontemi tercih
etmemesine sebep olabilir.

Farkli yontem ve teknikler kullanilarak yiiriitiilen derslerde, 6grencilerinin algi diizeylerinde ve
derse ilgilerinde artis oldugu bilinmektedir. Simsek (2004)’in yapmis oldugu arastirma bu
duruma guzelbir 6rnektir. Tarih konularinin 6gretiminde hikaye anlatma yontemini kullanmig
ve dgrencilerin kavrama diizeylerinde artig goézlenmistir. Bunun yani sira arastirmaya dayal
Ogretim yontemleri de sosyal bilgiler dersi bilinyesinde bulunan tarihi kazanimlar icin
kullanilabilir (Wojcik ve dig, 2013). Ogretim teknolojilerinin 6gretmen adaylari tarafindan
kullanilmasi da, tarihi kazanimlarda uygun yontemleri secebilmelerine yardimci olur (Brush ve

Saye, 2009).

Sosyal bilgiler dersinde bulunan tarih konularinin 6gretiminde farkli yontem ve tekniklerin

kullanilmas1 oldukca gereklidir. Arastirmada goriildiigii iizere, 6gretmen adaylarinin stajlarinda
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kullandiklar1 yontem ve teknikler bu baglamda yeterli degildir. Bu durum bu dersi yeteri kadar
ciddiye almamalar1 ile iliskilendirilebilir. Dosyalar incelendiginde, bu sonug¢ ortaya
cikmaktadir.Simsek ve dig. (2013)’nin 6gretmenlik uygulamasi dersi ile ilgili yaptiklar
aragtirma bu sonucu destekler niteliktedir. Nitekim arastirma katilan katilimcilarin gogu,
O0gretmenlik uygulamasi dersinde surecin daha iyi islemesine yonelik olarak Ogretmen
adaylarinin 6gretmenlik uygulamasi dersini daha ciddi bicimde ele almalari i¢in egiticilerin,
yoneticilerin ve 6gretim elemanlarinin hassasiyet gostermeleri gerektigini belirtmislerdir. Bu
amacla dgretmen adaylarmin meslekteki geleceklerinin Ogretmenlik Uygulamasi dersiyle
sekilleneceginin farkina varmalariin saglanmasinin 6nemi iizerinde durulmustur (Simsek ve
dig., 2013; 66-67). Son on yilda bu konu ilgili bir¢ok arastirma yapilmistir. Ancak hala
Ogretmen egitimi ile ilgili teori ve pratik arasinda bazi bogluklarmevcuttur. Bu durumun
degistirilmesi gerekmektedir. Bu degisimde ilk nokta Ggretmen yetistirmede yontem ve
tekniklerin 6gretilmesidir. (Waring, 2010; Russell, 2010). Sosyal Bilgiler 6gretmen adaylari
hizmet 6ncesi donemde yani lisans egitimi siiresince farkli yontem ve teknikleri kullanmalari

acisindan cesaretlendirilmelidir (Mathis ve Boyd, 2006).
Bu baglamda;

v Ogretmen adaylarmin bu konuda farkindaliklarmn ilgili dersler ile artirilarak,
stajlarda bu yontem ve teknikleri kullanmalar1 saglanmalidir.

v' Ogretmenlik uygulamasi dersinin yiiriitiiciisii olan 6gretim iiyeleri, bu dosyalari
aktif olarak takip etmeli ve Ogretmen adaylarinin yontem baglamindaki
eksikliklerini gidermelerine yardimei olmalidir.

v Lisans Ogrenimleri boyunca Ogretmen adaylarimin daha fazla ve farkli
yontemlerle tanigmalar1 saglanmalidir.

v Okullarda gorev yapan dgretmenlerin, derslerde farkli yontemleri kullanmalari
durumunda 6gretmen adaylarinin da bu yontemleri kullanabilecegi géz oniine
almmalidir. Bunun i¢in 6gretmenlere 6gretim yontem ve teknikleri ile ilgili

hizmet i¢i egitim yapilmalidir.
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