JLERE

JOURNAL OF LANGUAGE EDUCATION AND RESEARCH

Journal of Language Education and Research, 2023, 9 (2), 247-297

Research Article

Effect of Teaching Speaking Strategies on Speaking Performance and

Secil Simge UYAR *

ARTICLE INFO
Received 8.05.2023
Revised form 17.08.2023

Accepted 17.09.2023
Doi: 10.31464/jlere.1294341

Keywords:

speaking

speaking anxiety
speaking performance
speaking strategies

Statement of Publication Ethics

Authors’ Contribution Rate

Conflict of Interest

Reference

Speaking Anxiety

Ergiin HAMZADAYI"™

ABSTRACT

This study aimed to determine the effect of teaching speaking strategies
on both speaking performance and speaking anxiety. A controlled
pretest-posttest quasi-experimental design was employed in the study.
The study group comprised 38 eighth-grade students: 19 in the control
group and 19 in the experimental group. The data for this study were
collected using the speaking evaluation form and the speaking anxiety
scale for secondary school students. The data were analyzed using the
dependent-samples t-test, independent-samples t-test, and analysis of
covariance. One finding of this study suggested that teaching speaking
strategies did not result in a significant difference in speaking
performance or speaking anxiety compared with traditional instruction.
However, the introduction of speaking strategies had a positive and
significant effect on speaking performance in the experimental group,
although it did not influence speaking anxiety.
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Introduction

Speaking gains meaning when an individual combines sounds to form words,
typically around the age of one. Except in unusual circumstances, the development of
speaking skills follows a consistent pattern in all children until the age of five. From this
perspective, speaking can be defined as a skill that emerges long before students start school
and “encompasses intertwined concepts such as sound, articulation, expression,
comprehension, understanding, and communication” (Temizkan, 2017, p. 200). Speaking
involves cognitive-mental, physical, and affective dimensions (Bozkurt, 2019; Hamzaday,
2019) and is a complex act with various sub-skills. Although individuals learn to speak
before starting school, their language remains confined to that of their peers and immediate
surroundings (Dogan, 2009; Kavcar, 2016; Temizyiirek, 2007). Previous studies (Agca,
2001; Ceran, 2012; Gedik & Orhan, 2014; Kurudayioglu, 2003; Ozden, 2018; Ucgun, 2007;
Yalgin, 2006) emphasized that, although speaking was an innate ability, effective and
accurate speech required education. Mother tongue teachers bear significant responsibilities
in enabling individuals to proficiently acquire speaking skills.

Most daily conversations are spontaneous and do not require prior preparation.
However, for speaking in front of a specific audience on a specific topic and with a specific
purpose, preparation and adherence to a plan become essential to convey ideas effectively.
Research findings (Akkaya, 2012; Arslan, 2012; Ceran, 2012; Gdger, 2008; Karakog Oztiirk
& Altuntas, 2012; Katranc1 & Kusdemir, 2015; Oguz, 2009; Ozdemir, 2018) indicate that
students harbor negative emotions and thoughts toward speaking due to their lack of
engagement in prepared speech practices. Additionally, speaking without paying attention
to its components may result in failure to convey the intended message to the target audience.
Such situations can negatively affect the speaker’s affective state. The speaker may face
anxiety in the absence of an effective preparation process. Furthermore, a change in affective
factors can also influence the physical aspect of speaking, leading to issues such as voice
tremors, stuttering, errors in intonation and emphasis, and inconsistencies in body language.
Hence, Turkish language lessons should include prepared speech practices through
structured activities.

When examining the terms used in the literature as strategies, techniques, and
methods, it becomes clear that the distinctions between these terms are not clear, and they
can often be used interchangeably. This highlights a lack of consensus in the use of
terminology (Kurudayioglu & Kiraz, 2020a; Kurudayioglu & Kiraz, 2020b; Tiirkel 2019).
A review of the learning outcome “Applies speaking strategies” in the 2019 Turkish
Language Curriculum at the secondary school level revealed that it provided methods and
techniques for speaking, and the explanations regarding the learning outcome “Delivers
prepared speeches” are insufficient. Furthermore, the secondary school curriculum level
does not include a learning outcome or explanation related to the affective dimension of
speaking. Affective dimension-focused curricula in second-language teaching have been
found to positively impact students’ affective development (Kara, 2003). This finding may
also apply to mother-tongue education. By identifying speaking strategies and helping
students acquire these strategies, it is possible to not only positively influence their speaking
proficiency but also alleviate speaking anxieties that impact their speaking performance. In
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this context, addressing the cognitive and physical dimensions of speaking, along with
speaking anxiety and strategies, is fundamental to shaping the theoretical framework of the
research.

Literature Review

Cognitive and Physical Dimensions of Speaking

An individual’s ability to express the intended message completely and accurately
to the listener is primarily associated with the cognitive aspect of speaking, while factors
such as emphasis and intonation in the expression process relate more to the physical aspect
(Hamzaday1, 2019, p. 89). The speaking process is categorized into mental design
(conceptualization), linguistic and grammatical organization (formulation), and physical
process/output (articulation). The cognitive and mental aspects of speaking are considered
in tandem (Bozkurt, 2019). Individuals must effectively navigate these stages to engage in
speaking.

The establishment of speech intent and the mental design process pertains to
conceptualization. In contrast, linguistic and grammatical organization involves
formulation. The types of knowledge that the speaker possesses are categorized as
extralinguistic and linguistic-grammatical knowledge (Bozkurt, 2019, p. 45). Semantic
organization occurs during the conceptualization process, and this semantic structure
transforms into sentences through various sub-processes in the formulation stage. The
speaker employs linguistic and grammatical knowledge during these phases. Consequently,
speech is cognitively constructed, activating the physical dimension of speaking.

The physical dimension of speaking encompasses respiration, phonation, and
articulation, and these processes involve the speaker’s respiratory system, vocal folds, and
speech organs, respectively (Bozkurt, 2019). In this context, air strikes the vocal folds during
exhalation, producing a clear sound. This sound is then articulated with the assistance of the
oral and nasal cavities, which house various speech organs. As a result, speech sounds,
including vowels and consonants, are generated.

Speaking Anxiety

The affective dimension plays a decisive role alongside the cognitive and physical
dimensions in successfully realizing the speaking process or in identifying the sources of
problems observed during the speaking process (Hamzaday1, 2019, p. 89). An individual’s
attitude toward speaking, perception of self-efficacy related to speaking skills, and the level
of anxiety experienced before and during speaking make up the affective dimension of
speaking (Golpinar et al., 2018, p. 76). Consequently, the speaking process and the
development of speaking proficiency are deeply intertwined with the affective dimension.
Indeed, the affective component influences all cognitive learning and lexical production
processes.

Anxiety is defined as “a specific emotional state that includes unpleasant feelings of
nervousness, tension, and worry that are consciously perceived and associated with the
activation or arousal of the autonomic nervous system” (Spielberger, 1972). Anxiety affects
individuals in multiple ways: physically, cognitively, motivationally, affectively, and
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behaviorally (Beck & Emery, 1985). Frequent and persistent episodes of anxiety can have a
negative impact on an individual’s life.

Studies on anxiety focus on three different types: trait anxiety, state anxiety, and
situation-specific anxiety (Maclntyre & Gardner, 1991). Trait anxiety pertains to anxiety
that has become an inherent characteristic of an individual’s personality, whereas state
anxiety is the anxiety experienced at a specific moment in response to a particular situation
(Ellis, 1994). Situation-specific anxiety differs from the previous two, manifesting only in
distinct events or contexts, such as anxiety experienced during a speech presentation
(Maclintyre, 1999).

Speaking anxiety is described as the anxiety that causes an individual to avoid
speaking, leads to feelings of nervousness, and results in difficulty expressing thoughts
effectively; this form of anxiety can also be accompanied by physical symptoms such as
sweating and an increased heart rate (Kesapli & Cifci, 2017, pp. 464-465). Studies (Akay &
Uzun, 2018; Demirel, 2019; Solak & Yilmaz, 2017; Yilmaz, 2018) cited negative
educational environments, inaccuracies in assessment and evaluation practices, individual
attitudes, and a lack of knowledge and skills as the primary reasons for individuals
experiencing speaking anxiety.

Studies indicate that speaking anxiety is negatively correlated with speaking
performance (Daly, Vangelisti, & Lawrence, 1989; Daly, Vangelisti, & Weber, 1995;
Golpmar et al., 2018; Menzel & Carrell, 1994; Phillips, 1992; Syafryadin et al., 2020).
Students’ speaking anxieties are associated with their choice of speech topics (Daly,
Vangelisti, Neel, & Cavanaugh, 1989; Duran & Kaplan, 2018). Speaking anxiety can
influence both the quality and the duration of speeches (Gallego et al., 2021). The highest
level of anxiety is often felt on stage, whereas moderately high anxiety is felt before pre-
preparation, during preparation, and before speech presentations (Viwattanabunchong,
2017). Moreover, research shows that speech anxiety is not only connected to speaking
performance but also correlates with attitude and self-efficacy, both of which are
components of the affective dimension of speaking (Adkins, 2006; Baki & Kahveci, 2017;
Dwyer & Fus, 1999; Ellis, 1995; Gokhan, 2020; Giirsoy & Karaca, 2018; Hermagustiana et
al., 2021; Mohammadi & Rezaei, 2021; Teksan et al., 2019; Villegas Puyod et al., 2020).

Speaking Strategies

Strategies can be defined as “a concept that encompasses the activities of selecting
methods, materials, tools, equipment, and instructional guidance to be applied according to
the learning outcomes” (Kurudayioglu & Kiraz, 2020a, p. 389). However, the concept of a
speaking strategy is defined as “a framework and an overall speaking plan encompassing
the determination of methods, techniques, tools, equipment, and resources that can be
employed to achieve a speaking purpose” (Kurudayioglu & Kiraz, 2020b, p. 172). Hence,
speaking strategies can be described as the process of effectively managing the planning,
execution, and evaluation of speaking, as well as selecting and implementing the methods,
materials, techniques, tools, and equipment necessary to achieve the intended goal of
speaking.

Studies have identified strategies for reading, writing, and listening skills, and have
tested them on students through various applications (Bozkurt, 2020; Topuzkanamis, 2014;
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Yildiz, 2015). Giines (2019) compiled speaking strategies from various studies based on
different orientations. Speaking strategies can be categorized into three domains based on
their structure and function: pre-speaking strategies, during-speaking strategies, and post-
speaking strategies. Pre-speaking strategies involve planning and organizing the speech;
during-speaking strategies involve managing the speech; and post-speaking strategies
involve evaluating the speech. The speaking strategies for the prepared speech skill are
presented in three categories in Table 1, drawing from perspectives in various previously
published studies (Beebe & Beebe, 2013; Coopman & Lull, 2018; DeVito, 2017; German,
2017; Giines, 2019; Harris, 2017; Jaffe, 2016; Lucas, 2009; O’Hair et al., 2019; Osborn et
al., 2015; Ozdemir, 2016; Tucker et al., 2019; Verderber et al., 2012; Yalinkilic, 2019;
Young & Travis, 2012; Zarefsky, 2017).

Table 1. Speaking Strategies

Processes Strategies

Determining the overall purpose of the
speech

Selecting the topic of the speech

Activating prior knowledge about the topic
Using  discussion or  brainstorming
techniques

Limiting the content of the speech
Analyzing the target audience

Conducting research

Anticipating audience questions

Deciding on the speech’s organizational
pattern

Outlining the main points

Scripting the speech

Determining the presentation method
Collecting supporting materials for the
speech

Rehearsing the speech

Using body language effectively

Using voice effectively

Using supporting materials during the
speech

Adhering to the speech plan

Addressing audience questions

Assessing the purpose of the speech and the
achievement of the goal

Assessing the accuracy of the analysis of the
target audience

Assessing the content of the speech
Assessing the structure of the speech
Assessing the delivery of the speech

Speech planning

Pre-speaking

Speech organizing

During
speaking

Post-speaking

Examining the models developed to explain speaking (Bayat, 2019; Bozkurt, 2019;
Glines, 2019), one observes that these models emphasize both the cognitive and physical
aspects of speaking. The cognitive dimension of speaking pertains to the formation and
regulation of content in the speaker’s mind, whereas the physical dimension concerns the
act of conveying this content to listeners. Strategies employed before, during, and after a
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speech address both the cognitive and physical dimensions of speaking. Anxiety, as a
component of the affective dimension, affects these processes in various ways. Individuals
with elevated levels of speaking-related anxiety may not manage these processes effectively.
Conversely, those who are not effective in managing speaking cognitively and physically
may experience an increase in speaking anxiety levels. Thus, students should be educated
about speaking and engage in sufficient practice to manage the factors influencing speaking.
These practices can be facilitated through teaching activities structured within the Turkish
Language Curriculum.

Studies on teaching speaking strategies (Atik, 2006; Cohen et al., 1996; Gengoglu,
2011; Keskin, 2013; Kilig, 2003; Kosar & Bedir, 2014; Melendez et al., 2014; Nakatani,
2005; Tsai, 2018) predominantly focus on second language. These studies demonstrate that
strategy instruction positively influences students’ application of speaking strategies and
their speaking performance. Based on these findings, it can be hypothesized that teaching
speaking strategies in the context of mother tongue education can also enhance students’
speaking performance and reduce speaking anxiety. To validate this hypothesis, this study
assembled speaking strategies and evaluated their effects on speaking performance and
anxiety. Pursuant to this objective, the study addressed the following research questions:

1. Is there a statistically significant difference between the pre-test scores of the
experimental and control groups in terms of overall speaking performance and
its sub-dimensions?

2. s there a statistically significant difference between the pre-test scores of the
experimental and control groups in terms of overall speaking anxiety and its sub-
dimensions?

3. Is there a statistically significant difference between the pre-test and post-test
scores of the experimental group in terms of overall speaking performance and
its sub-dimensions?

4. s there a statistically significant difference between the pre-test and post-test
scores of the experimental group in terms of overall speaking anxiety and its sub-
dimensions?

5. Is there a statistically significant difference between the pre-test and post-test
scores of the control group in terms of overall speaking performance and its sub-
dimensions?

6. Is there a statistically significant difference between the pre-test and post-test
scores of the control group in terms of overall speaking anxiety and its sub-
dimensions?

7. Is there a statistically significant difference between the post-test scores of the
experimental and control groups in terms of overall speaking performance and
its sub-dimensions?

8. Is there a statistically significant difference between the post-test scores of the
experimental and control groups in terms of overall speaking anxiety and its sub-
dimensions?
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Methodology

Research Design and Publication Ethics

This study was conducted based on a quantitative research approach using a pretest-
posttest control group quasi-experimental design. In such a design, equivalent groups are
selected, followed by an unbiased assignment. One or more groups are designated as the
experimental group(s) and the other(s) as the control group(s) (Ozmen, 2019). In this study,
efforts were made to create two equivalent groups based on pre-test scale scores, academic
achievement, sex, and number. One group was randomly selected as the experimental group,
whereas the other was selected as the control group. The independent variable being
investigated in the experimental group was teaching speaking strategies. The experimental
model used in this study is presented in Table 2.

Table 2. Experimental Model Used in This Study

Group Pre-implementation Implementation Post-implementation
Pre-test Post-test
Experimental Al Teaching speaking strategies A3
Control A2 Traditional instruction A4

The expressions Al, A2, A3, and A4 in Table 2 represent the “Speaking Evaluation
Form” (Sargin, 2006) and the “Speaking Anxiety Scale for Secondary School Students”
(Demir & Melanlioglu, 2014) was applied as pre-test and post-test to the experimental and
control groups.

This study was conducted with the ethical and research approval obtained from the
Hatay Provincial Directorate of National Education and the Hatay Governorate, following
the document dated October 25, 2021, with the reference number E-32889839-605.01-
35474396.

Study Participants

A total of 38 students participated in this study: 19 in the control group and 19 in the
experimental group. They were studying in two separate classes at the eighth-grade level in
a secondary school in Hatay province during the first semester of the academic year 2021—
2022. The sex and number distribution in the groups are presented in Table 3.

Table 3. Sex And Number Distribution in the Experimental and Control Groups

Sex Experimental group Control group
Female 8 9
Male 11 10
Total 19 19

Turkish language achievement scores from the end of the second semester of the
academic year 2020-2021 were used to equalize the experimental and control groups. The
data distribution was examined graphically using the Shapiro-Wilk test (Fig. 1).
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Figure 1. Skewness—Kurtosis Plot of Turkish Language Achievement Scores

Histogram

Frequency

Turkish Language Achievement Score

Skewness value for the Turkish language achievement scores was 0.539, and the
kurtosis value was —1.328 (Fig. 1). Skewness and kurtosis values between —1 and +1 were
considered excellent for most psychometric purposes, and the values between —2 and +2
were deemed acceptable depending on the implementation (George & Mallery, 2019). Based
on these findings, it was evident that the Turkish language achievement scores did not follow
a normal distribution. Therefore, the Mann-Whitney U test was used to compare Turkish
language achievement scores between the groups. The data representing the groups’ Turkish
language achievement scores for the second semester of the academic year 20202021 are
presented in Table 4.

Table 4. Turkish Language Achievement Scores By Groups

Mean  Sum of

Variable Group N Mean + SD U P
rank ranks

Turkish language Control 19  9421+3.82 21.16 402.0 1490 0370

achievement scores Experimental 19  93.16 £4.47 17.84 339.0 ) '

Notably, no statistically significant difference was observed in Turkish language
achievement scores among groups (p > 0.05; Table 4). This indicated that the experimental
and control groups were equivalent in terms of academic achievement in Turkish language
courses.

Data Collection and Analysis

The “Speaking Evaluation Form” (Sargin, 2006) was used to ascertain findings
related to speaking performance in the study. It consisted of three sub-dimensions: speaking
order, language awareness, and psychological condition of the speaker, totaling 51 items.
The form followed a five-point Likert-type scale. Its reliability coefficient, established
through expert opinions, was found to be .89, suggesting its validity and reliability.

The “Speaking Anxiety Scale for Secondary School Students” (Demir &
Melanlioglu, 2014) was employed to determine the findings related to speaking anxiety
levels in this study. This scale encompassed five sub-dimensions and 33 items, which
included prejudgment of the speaking skill, speaking self-confidence, enjoyment of
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speaking, anxiety of being evaluated, and willingness to speak in the classroom. It adopted
a five-point Likert-type format. The Cronbach’s alpha reliability coefficient for the entire
scale was .716. The internal consistency coefficients for the first, second, third, fourth, and
fifth factors were .860, .777, .617, .672, and .601, respectively, indicating the scale’s validity
and reliability.

SPSS Statistics 21.0 (IBM Corp. NY, USA) and MS-Excel 2007 programs were used
for calculations and statistical analyses. A p value < 0.05 indicated a statistically significant
difference.

In this study, the groups’ scale results were evaluated using both graphical methods
and the Shapiro-Wilks test to verify whether the results adhered to a normal distribution.
The results indicated that the scales used appeared to follow a normal distribution. The pre-
test and post-test results in the experimental and control groups were compared both within
and between the groups for statistical analyses of the data. When data exhibited a normal
distribution, the dependent-samples t-test was employed for within-group comparisons of
pre-test and post-test scores and in contrast, the independent-samples t-test was used for
between-group comparisons (Ozsevgeg, 2019). The dependent-samples t-test compared the
pre-test and post-test results within the groups, whereas the independent-samples t-test was
used to compare the pre-test results between the groups.

The independent-samples t-test was used to analyze the post-test scores between the
groups in the language awareness sub-dimension and the total speaking anxiety scale.
However, discrepancies were noted in the groups’ pre-test scores for the speaking order,
psychological condition of the speaker sub-dimensions, and the total speaking performance
scale. As the speaking order, psychological condition of the speaker sub-dimensions, and
total speaking performance scale’s pre-test and post-test scores exhibited a normal
distribution, the analysis of covariance (ANCOVA) assumptions were reviewed. The
homogeneity of variances was assessed using Levene’s test, revealing that the variances of
the groups’ post-test scores did not differ significantly (p > 0.05). Given these findings, it
was decided to use ANCOVA for comparing the post-test scores between the groups for the
speaking order, psychological condition of the speaker sub-dimensions, and the total
speaking performance scale.

Procedure
The research process lasted for six weeks, and the research timeline is provided in
Table 5.

Table 5. Timeline of Experimental Procedures

Week Activities

Week 1 Prepared speech (administration of pre-tests) (2 class hours)
Week 2 Explanation of speaking strategies (2 class hours)

Week 3 Students’ prepared speech practices (1 class hour)

Week 4 Students’ prepared speech practices (1 class hour)

Week 5 Students’ prepared speech practices (1 class hour)

Week 6 Prepared speech (administration of post-tests) (2 class hours)
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A specific speaking topic was selected for administering the pre-tests. Students were
instructed to design and deliver a prepared speech on this topic, and their presentations were
recorded. Subsequently, the speaking anxiety scale was used as a pre-test. These recordings
were then shared with two expert Turkish language teachers for the application of the
speaking evaluation form as a pre-test.

Speaking strategies were provided to the experimental group, considering the
students’ grade levels after the pre-test administration, the research objectives, and the lesson
duration. Prepared speech practices were conducted following the instruction. Every student
had the chance to showcase their speech plan, assess their speaking procedure, and receive
feedback on their plans, presentations, and evaluation processes. No intervention was made
in the course of the control group. The lessons were conducted according to traditional
methods. Before crafting their speeches, these students were given instructions based on the
learning outcomes detailed in the 2019 Turkish Language Curriculum for eighth-grade
student level. After their speeches, feedback was given based on these learning outcomes.
Both groups made two separate speech presentations during the speech practices.

A specific speaking topic was determined for administering the post-tests to the
groups, and students were asked to design and deliver a prepared speech based on the given
topic. Students’ presentations were recorded. Then, the speaking anxiety scale was used as
a post-test, and, as before, the speech recordings were shared with the two expert Turkish
language teachers for their evaluation using the speaking evaluation form.

Results

The first research question was “Is there a statistically significant difference between
the pre-test scores of the experimental and control groups in terms of overall speaking
performance and its sub-dimensions?”. The findings regarding this question are presented
in Table 6.

Table 6. Speaking Performance Pre-Test Scores by Groups

Mean
Variable Group N Mean = SD standard t P
error
. Control 19 64.45 +5.56 1.28 x
Pre-test speaking order Experimental 19 69.03 + 3.52 0.81 3.032 0.004
Control 19 63.00 + 3.37 0.77
Pre-test language awareness Experimental 19 63.92 + 3.38 0.77 0.841 0.406
Pre-test psychological Control 19 12.55+0.86 0.19 2540 *0016
condition of the speaker Experimental 19 11.71 £ 1.16 0.26 ] )
Pre-test speaking performance Control 19 140.00 £ 7.92 1.82 2070 *0.046
total Experimental 19 144.66 £5.79 1.33 ' )

A statistically significant difference was observed between groups in terms of the
speaking order (“p = 0.004), psychological condition of the speaker sub-dimensions ("p =
0.016), and the total speaking performance scale ("p = 0.046) based on their pre-test scores
(Table 6). Conversely, for the language awareness sub-dimension pre-test scores, no
statistically significant difference was found between the groups (p > 0.05). The data
indicated that the experimental and control groups were not equivalent in terms of speaking
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order, psychological condition of the speaker sub-dimensions, and overall speaking
performance. However, they were comparable in terms of the language awareness sub-

dimension.

The second research question was “Is there a statistically significant difference
between the pre-test scores of the experimental and control groups in terms of overall
speaking anxiety and its sub-dimensions?”. The findings regarding this question are

presented in Table 7.

Table 7. Speaking Anxiety Pre-Test Scores by Groups

Mean
Variable Group N Mean + SD standard t p
error
Pre-test prejudgment of the Control 19 37.16+10.96 2.51 0200 0.842
speaking skill Experimental 19 37.95+£13.22 3.03 ' '
Pre-test speaking self- Control 19 14.95 +5.47 1.25
confidence Experimental 19 15.68 £5.35 1.23 0.420 - 0.677
. . Control 19 8.84 +£3.01 0.69
Pre-test enjoying speaking Experimental 19 9.10 £ 2.66 0.61 0.286 0.777
Pre-test anxiety of being Control 19 9.63+2.83 0.65 1549 0.130
evaluated Experimental 19 8.10+3.23 0.74 ' '
Pre-test willingness to speak Control 19 10.95+3.42 0.78 1545 0.131
in the classroom Experimental 19 12.79 £3.91 0.89 ' '
. . Control 19 81.53+£18.99 4.36
Pre-test speaking anxiety total Experimental 19 836341794 411 0.351 0.727

No statistically significant difference was observed among groups for the speaking
anxiety scale sub-dimensions and the speaking anxiety scale total pre-test scores (p > 0.05;
Table 7). The data indicated that the experimental and control groups were equivalent in
terms of the sub-dimensions and overall speaking anxiety level.

The third research question was “Is there a statistically significant difference
between the pre-test and post-test scores of the experimental group in terms of overall
speaking performance and its sub-dimensions?”. The findings regarding this question are
presented in Table 8.

Table 8. Speaking Performance Pre-Test And Post-Test Scores in the Experimental Group

Mean
Variable Test N Mean = SD standard t P
error
. Pre-test 19 69.03 +3.52 0.81 "
Speaking order Post-test 19 76.79 + 4.29 0.98 5372 <0001
Pre-test 19 63.92 +3.38 0.77 "
Language awareness Post-test 19 70.95 = 3.85 0.88 6.031 <0.001
Psychological condition of ~ Pre-test 19 11.71 £ 1.16 0.26 "
the speaker Post-test 19 15.18 +1.86 0.43 8.243 < 0.001
Speaking performance  Pre-test 19 144.66 £5.79 1.33 "
total Post-test 19 162.92 +8.89 2.04 6875 *<0.001

A statistically significant difference was observed within the experimental group for
the speaking order ("p < 0.001), language awareness ("p < 0.001), psychological condition
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of the speaker sub-dimensions ("p < 0.001), and the speaking performance scale total ("p <
0.001) pre-test and post-test scores (Table 8). The data indicated that teaching speaking
strategies positively affected the sub-dimensions and overall speaking performance in the
experimental group.

The fourth research question was “Is there a statistically significant difference
between the pre-test and post-test scores of the experimental group in terms of overall
speaking anxiety and its sub-dimensions?”. The findings regarding this question are
presented in Table 9.

Table 9. Speaking Anxiety Pre-Test and Post-Test Scores in the Experimental Group

Mean
Variable Test N Mean £+ SD standard t )4
error
Prejudgment of the speaking  Pre-test 19  37.95+13.22 3.03 0152  0.881
skill Post-test 19 37.53 +£12.81 2.94 ) )
. Pre-test 19 15.68 +5.35 1.23
Speaking self-confidence Post-test 19 17532517 118 1.084 0.293
. . Pre-test 19 9.10 £2.66 0.61
Enjoying speaking Post-test 19 9.89 +3.45 0.79 11290274
. . Pre-test 19 8.10+3.23 0.74
Anxiety of being evaluated Post-test 19 231 + 353 0.81 0.275 0.787
Willingness to speak in the  Pre-test 19 12.79+3.91 0.89 1741 0.099
classroom Post-test 19 11.10 +4.09 0.94 ) )
. . Pre-test 19 83.63+17.94 4.11
Speaking anxiety total Post-test 19 8437+ 21 89 502 0.224 0.825

No statistically significant difference was observed within the experimental group
for the speaking anxiety scale sub-dimensions and the speaking anxiety scale total pre-test
and post-test scores (p > 0.05; Table 9). The data indicated that teaching speaking strategies
did not impact the sub-dimensions and overall speaking anxiety level in the experimental
group.

The fifth research question was “Is there a statistically significant difference between
the pre-test and post-test scores of the control group in terms of overall speaking
performance and its sub-dimensions?”. The findings regarding this question are presented
in Table 10.

Table 10. Speaking Performance Pre-Test And Post-Test Scores in the Control Group

Mean
Variable Test N Mean = SD standard t D
error
. Pre-test 19 64.45+£5.56 1.28 "
Speaking order Posttest 19 76.03 +6.58 1.51 8235 #<0.001
Pre-test 19 63.00 +3.37 0.77 "
Language awareness Posi-test 19 69.50 = 3.60 0.83 7.055 <0.001
Psychological condition of Pre-test 19 12.55+0.86 0.19 "
the speaker Post-test 19 1429 +2.28 0.52 3.292 0.004
Speaking performance Pre-test 19 140.00 + 7.92 1.82 "
total Post-test 19 159.92 + 10.65 244 0302 7<0.001
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A statistically significant difference was observed within the control group for the
speaking order ("p < 0.001), language awareness (“p < 0.001), psychological condition of the
speaker sub-dimensions (“p = 0.004), and the speaking performance scale total ("p < 0.001)
pre-test and post-test scores (Table 10). The data indicated that traditional instruction
positively affected the sub-dimensions and overall speaking performance in the control

group.
The sixth research question was “Is there a statistically significant difference

between the pre-test and post-test scores of the control group in terms of overall speaking

anxiety and its sub-dimensions?”. The findings regarding this question are presented in
Table 11.

Table 11. Speaking Anxiety Pre-Test and Post-Test Scores in the Control Group

Mean
Variable Test N Mean = SD standard t )4
error
Prejudgment of the speaking  Pre-test 19 37.16 £ 10.96 2.51 1774 0.093
skill Post-test 19 32.79 +12.09 2.77 ) ’
. Pre-test 19 1495 + 547 1.25
Speaking self-confidence Post-test 19 1458+ 716 164 0.229 0.821
. . Pre-test 19 8.84+3.01 0.69
Enjoying speaking Post-test 19 8.78 + 4.53 1.04 0.054 0.957
. . Pre-test 19 9.63 £2.83 0.65
Anxiety of being evaluated Post-test 19 R3] 4 245 0.56 1.327 0.201
Willingness to speak in the  Pre-test 19 10.95+£3.42 0.78 0.150  0.883
classroom Post-test 19 11.10 £4.78 1.09 ) )
. . Pre-test 19 81.53 +18.99 4.36
Speaking anxiety total Post-test 19 7558 + 24,40 550 1.325 0.202

No statistically significant difference was observed within the control group for the
speaking anxiety scale sub-dimensions and the speaking anxiety scale total pre-test and post-
test scores (p > 0.05; Table 11). The data indicated that traditional instruction did not impact
the sub-dimensions and overall speaking anxiety level in the control group.

The seventh research question was “Is there a statistically significant difference
between the post-test scores of the experimental and control groups in terms of overall
speaking performance and its sub-dimensions?”. The findings regarding this question are
presented in Tables 12-15.

Table 12. Speaking Order Sub-Dimension Post-Test ANCOVA Results by Groups

Variance source Sum of squares SD Mean squares F p
Pre-test 80.836 1 80.836 2.743 0.107
Group 3.823 1 3.823 0.130 0.721
Error 1031.559 35 29.473

Total 222968.250 38

No statistically significant difference was observed among groups for the speaking
order sub-dimension post-test scores (F = 0.130, p = 0.721; Table 12).

Table 13. Language Awareness Sub-Dimension Post-Test Scores by Groups

© 2023 JLERE, Journal of Language Education and Research, 9(2), 247-297



260
Segil Simge UYAR & Ergiin HAMZADAYI

Mean standard

Variable Group N Mean + SD t p
error

Post-test language Control 19 69.60 = 3.60 0.83 1110 0274

awareness Experimental 19 70.95 + 3.85 0.88 ) )

No statistically significant difference was observed among groups for the language
awareness sub-dimension post-test scores (p > 0.05; Table 13).

Table 14. Psychological Condition of the Speaker Sub-Dimension Post-Test ANCOVA Results by
Groups

Variance source Sum of squares SD Mean squares F D
Pre-test 9.573 1 9.573 2.284 0.140
Group 14.030 1 14.030 3.348 0.076
Error 146.690 35 4.191

Total 8416.50 38

No statistically significant difference was observed among groups for the psychological condition of
the speaker sub-dimension post-test scores (F = 3.348, p = 0.076; Table 14).

Table 15. Speaking Performance Total Post-Test ANCOVA Results by Groups

Variance source Sum of squares SD Mean squares F D
Pre-test 211.965 1 211.965 2.282 0.140
Group 15.935 1 15.935 0.172  0.681
Error 3250.798 35 92.880

Total 993705.0 38

No statistically significant difference was observed among groups for the speaking
performance scale total post-test scores (F =0.172, p = 0.681; Table 15).

These data suggested that introducing speaking strategies did not lead to a notable
difference in either the sub-dimensions or the overall speaking performance compared with
traditional instruction.

The eighth research question was “Is there a statistically significant difference
between the post-test scores of the experimental and control groups in terms of overall
speaking anxiety and its sub-dimensions?”. The findings regarding this question are
presented in Table 16.

Table 16. Speaking Anxiety Post-Test Scores by Groups

Mean
Variable Group N Mean = SD standard t P
error
Post-test prejudgment of the Control 19  32.79+12.09 2.77 1172 0249
speaking skill Experimental 19 37.53+12.81 2.94 ) )
Post-test ~ speaking  self- Control 19 14.58 +7.16 1.64 1455 0.154
confidence Experimental 19  17.53+5.17 1.18 ) )
. . Control 19 8.79+4.53 1.04
Post-test enjoying speaking Experimental 19 9.80 + 3.44 0.79 0.847  0.403
Post-test anxiety of being Control 19 831+245 0.56 0001 0999
evaluated Experimental 19 8.31+3.53 0.81 ) )
Control 19  11.10+4.78 1.09 0.001  0.999

© 2023 Journal of Language Education and Research, 9(2), 247-297



261
The effect of teaching speaking. . .

Post-test ~ willingness  to

. Experimental 19 11.10 + 4.09 0.94
speak in the classroom
Post-test speaking anxiety Control 19 75.58+24.40 5.59 1169 0.250
total Experimental 19 84.37+21.89 5.02 ) )

No statistically significant difference was observed among groups for the speaking
anxiety scale sub-dimensions and the speaking anxiety scale total post-test scores (p > 0.05;
Table 16). The data indicated that teaching speaking strategies did not create a difference in
the sub-dimensions and overall speaking anxiety level compared with traditional instruction.

Conclusion and Discussion

This study examined the impact of teaching speaking strategies on speaking
performance and anxiety levels. One of the primary findings indicated no statistically
significant difference in speaking performance between the experimental and control
groups. This result implied that teaching speaking strategies did not notably influence the
speaking performance of secondary school students compared with traditional instruction.
A literature review indicated that teaching cognitive awareness strategies (Kartallioglu,
2015) and direct instruction (Kemiksiz, 2016) were more effective than traditional methods.
Additionally, providing strategy instruction heightened students’ awareness of these
strategies (Kartallioglu, 2015). However, these outcomes were not consistent with the results
of the present study. This discrepancy underlines the need for further research comparing
speaking strategies with traditional teaching methods.

Compared with the pre-test and post-test scores in the experimental group, teaching
speaking strategies positively affected students’ speaking performance. Supporting this
claim, research related to public speaking (PS) indicated that PS training consistently
improved speaking performance (Al Tamimi, 2014; Fawcett & Miller, 1975; Herbein et al.,
2018; Nadia & Yansyah, 2018; Rubin et al., 1995; Wilson, 1989). For instance, students
undergoing PS training in a second language showed steady progress in speaking
performance over time (Zhang et al., 2020). Oral communication courses effectively
enhanced students’ nonverbal communication skills (Jones, 2021), and opportunities for PS
practice furthered these skills (Sari, 2012; Wilson, 1989). Moreover, research showed that
more preparation time and previous PS experience correlated with higher grades in
communication courses (Pearson & Child, 2008). The speaking performance increased with
an increase in preparation time, with students scoring higher when dedicating more time to
presentation and rehearsal (Pearson, Child & Kahl Jr., 2006). A notable correlation was
found between high-quality speaking performance and factors such as preparation time,
preparing visual aids, rehearsals, silent and loud rehearsal durations, and external research
(Menzel & Carrell, 1994). Other studies emphasized the role of specific speaking strategy
choices in determining student performance (Brown, 1993). These conclusions aligned with
the findings of this study. However, some studies indicated that PS training did not
significantly impact students’ speaking performances (Osma et al., 2017) and past PS
experiences did not predict basic PS course grades (Pearson, Child, Herakova et al., 2010).
These findings did not align with the results of this study. However, different studies
revealed that teachers found PS courses highly useful in addressing the fundamental
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problems related to students’ speaking skills (Iftakhar, 2013); students perceived that taking
PS courses enhanced their speaking skills in various aspects (Adiwinata, 2017).

Studies indicated that teachers often lacked comprehensive knowledge about
methodologies and techniques used for speaking instruction (Arhan, 2007; Coskun Cinar,
2015). They tended to use limited and similar methods (Arhan, 2007). In the evaluation
processes, they also tended to focus more on the prosodic skills of speaking (Hamzaday1 &
Dolek, 2017). Several studies noted that students’ speaking skills did not reach a satisfactory
level (Diilger, 2011; Sargin, 2006; Yesiltepe Saglam, 2010). Moreover, diverse speech
problems were observed in different age groups in terms of cognitive, physical, and affective
aspects (Akkaya, 2012; Arslan, 2012; Basaran & Erdem, 2009; Kara, 2020; Kaya, 2019;
Sever & Topguoglu Unal, 2020; Topguoglu Unal & Degeg, 2012; Yildirim, 2020). Given
that teaching speaking strategies noticeably improved the speaking skills of students in the
experimental group, integrating speaking strategies into lessons starting from secondary
school can be suggested. This can add diversity to teaching processes and contribute to
teachers’ instructional practices. Therefore, including speaking strategies in the curriculum
starting from the secondary school level may be beneficial.

Another key insight provided by this study was that teaching speaking strategies did
not create a statistically significant difference in speaking anxiety levels between
experimental and control groups. Contrasting this, studies suggested that direct instruction
reduced students’ speaking anxiety compared with traditional education (Kemiksiz, 2016).
The results of the present study did not align with these findings. Therefore, more rigorous
investigation is needed into the impact of speaking strategies on speaking anxiety.

It was evident that teaching speaking strategies did not significantly impact the
students’ levels of speaking anxiety compared with the pre-test and post-test scores in the
experimental group. A study revealed that teaching cognitive awareness strategies reduced
students’ speaking anxiety (Kartallioglu, 2015). Various studies on PS suggested that PS
training (Al Tamimi, 2014; Bednar, 1991; Colbeck, 2011; Dwyer & Davidson, 2021;
LeFebvre et al., 2020), laboratory-supported PS training (Ellis, 1995), skill-based education
(Pribyl et al., 2001), and the introduction of delivery skills in PS training (Neer & Kircher,
1989) contributed to reducing students’ speaking anxiety. Similar findings were noted in
studies focusing on pre-service teachers, indicating that instruction in prepared speech
(Ozdemir, 2018), oral expression courses (Katranct & Kusdemir, 2015), and speaking skill
courses (Sarikaya, 2020) reduced pre-service teachers’ speaking anxiety. Research revealed
that the level of students’ speaking anxiety varied based on the strategies they employed
while preparing for speeches, and this anxiety level influenced the frequency of their
speaking strategy usage (Brown, 1993). To alleviate speaking anxiety, students often
engaged in preparing and rehearsing speeches (Netta et al., 2020; Pratama et al., 2018;
Widhayanti, 2018) and employed hand-body movements during speech delivery (Netta et
al., 2020; Pratama et al., 2018). However, some studies suggested that oral communication
courses might exacerbate students’ speaking anxiety (Jones, 2021).

Research regarding the influence of PS experiences on speaking anxiety
demonstrated that such experiences reduced anxiety (Ercan Giiven, 2020; Karali et al., 2021;
Nash et al., 2016; Ozkan & Kinay, 2015). Moreover, students with less speaking experience
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tended to have higher heart rates during the speaking process (Porhold, 1997). Studies also
revealed that students with prior PS training or external curricular experiences (Christensen,
2000; Johnson, 2012) and those who frequently engaged in speaking both within and outside
academic settings experienced diminished PS anxiety (Christensen, 2000). Such studies
supported the idea that speaking strategies had an impact on students’ speaking anxiety,
which was not consistent with the findings of this study.

Various studies indicated that excessive preparation was insufficient to cope with
anxiety (Thomas et al., 1994). Students with elevated speaking anxiety might achieve lower
grades despite investing more time in speech preparation than those with lower anxiety
(Ayres, 1996). Additionally, some studies suggested that PS training did not affect students’
speaking anxiety levels (Herbein et al., 2018; McCourt, 2007; Nadia & Yansyah, 2018).
These findings were in line with the results of this study.

In conclusion, this study showed that, although teaching speaking strategies did not
change the speaking anxiety in the experimental group, it positively influenced their
speaking performance. This suggested that speaking strategies were effective in enhancing
students’ speaking skills. Therefore, speaking strategies should be included in activities
related to speaking proficiency. This study had a limitation, as instructional and
implementation processes lasted only for six weeks. Hence, studies with longer instructional
processes are needed on this subject.
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Giris

Konugsma, bireyin yaklasik olarak ilk yasimi aldigi donemde sesleri birlestirip
sOzciikler iiretebilmesiyle anlam kazanir. Olagan dis1 bir durum gergeklesmez ise bes yasina
kadar gecen siirede konugma becerisinin gelisimi tiim ¢ocuklarda ortak bir bigimde ilerler.
Buradan yonelimle konusma Ogrenciler okula baglamadan ¢ok once gergeklesen, “ses,
bogumlama, anlatma, anlama, anlagma, iletisim gibi i¢ ice ge¢mis kavramlar1 da kapsayan
bir beceri” (Temizkan, 2017, s. 200) olarak tanimlanabilir. Konusmanin biligsel-zihinsel,
fiziksel ve duyussal boyutlar1 bulunan (Bozkurt, 2019; Hamzadayi, 2019), cesitli alt
becerileri igeren karmasik bir edim oldugu soOylenebilir. Her ne kadar bireyler okula
baslamadan 6nce konusmayr Ogrenmis olsalar bile, bu onlarin yasitlariin ve yakin
cevresinin dilidir (Dogan, 2009; Kavcar, 2016; Temizyiirek, 2007). Arastirmalarda (Agca,
2001; Ceran, 2012; Gedik ve Orhan, 2014; Kurudayioglu, 2003; Ozden, 2018; Ugcgun, 2007;
Yalgin, 2006) konusmanin dogustan gelen bir yeti olduguna ancak etkili ve dogru bir
konusma i¢in egitime gereksinim duyulduguna vurgu yapilir. Bireylerin bu edimi yetkin bir
bigcimde isletebilmesinde anadili egitmenlerine biiyiik sorumluluklar diiser.

Giinliik yasamda gergeklestirilen konusmalarin ¢ogu anlik bir bicimde gelisir ve 6n
hazirlik gerektirmez. Buna karsin belirli bir konuda ve belirli bir amag dogrultusunda bir
topluluk karsisinda konusma eylemi gergeklestirilecek ise diislincelerin etkili bir bicimde
aktarilabilmesi i¢in 6n hazirlik yapmanin, bir plan hazirlayarak bu plana uymanin gerekli
oldugu sdylenebilir. Arastirma sonuglar1 (Akkaya, 2012; Arslan, 2012; Ceran, 2012; Goger,
2008; Karakog Oztiirk ve Altuntas, 2012; Katranci ve Kusdemir, 2015; Oguz, 2009;
Ozdemir, 2018) dgrencilerin hazirlikli konusma uygulamalar gergeklestirmedikleri i¢in
konusmaya yonelik olumsuz duygu ve disiinceler tasidiklarini gdsterir. Bunun yani sira
konugma siirecinin bilesenlerine dikkat edilmeden konusma gergeklestirildiginde konusmact
iletmek istedigi diislinceyi hedefledigi kitleye ulastiramayabilir. Bu durum konusmacinin
duyussal durumunu da olumsuz yonde etkileyebilir. Konugmaci, etkili bir hazirlik siireci
gecirmeden konusmay1 gergeklestirdiginde kaygilanabilir. Yine duyugsal etmenlerde
gerceklesen bir degisim ise konugma sirasinda konugmanin fiziksel boyutunu etkileyerek ses
titrekligi, kekemelik, tonlama ve vurgu hatalarina, beden dili uyumsuzluklarina yol agabilir.
Bu nedenlerle Tiirkce derslerinde, yapilandirilmis gesitli etkinlikler yardimiyla hazirlikli
konusma uygulamalarina yer verilmelidir.

Alanyazinda strateji, teknik ve yontem olarak kullanilan terimler incelendiginde,
terimlerin  birbirinden farkinin belirgin olmadigi ve bunlarin birbirinin  yerine
kullanilabildigi, dolayisiyla terimler {dstiinde bir uzlagi olmadigi goriilmektedir
(Kurudayioglu ve Kiraz, 2020a; Kurudayioglu ve Kiraz, 2020b; Tiirkel 2019). 2019 Tiirkce
Dersi Ogretim Programi’min ortaokul diizeyindeki “Konusma stratejilerini kullanir.”
kazaniminin aciklamalar1 incelendiginde konugma yontem ve tekniklerine yer verildigi,
programda yer alan “Hazirlikli konusma yapar.” kazanimu ile ilgili agiklamalarin ise yeterli
olmadig1 sdylenebilir. Ote yandan programin ortaokul diizeyinde konusmanin duyussal
yonii ile ilgili bir kazanim veya acgiklamaya da yer verilmemistir. ikinci dil dgretiminde
duyussal boyut agirlikli programin, 6grencilerin duyussal gelisimini olumlu yonde etkiledigi
belirlenmistir (Kara, 2003). Bu sonug¢ anadil egitimi i¢in de gegerli olabilir. Konusma
stratejilerini  belirleyerek bu stratejileri Ogrencilere kazandirmak, onlarin konusma
basarimlar1 kadar, konusma iistiinde etkili olan konugma kaygilarin1 da olumlu yonde
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etkileyebilir. Bu baglamda konusmanin biligsel ve fiziksel boyutlari, konusma kaygisi ve
konugma stratejileri ilizerinde durmak arastimanin kuramsal c¢ergevesini olusturmak
acisindan 6nem tagimaktadir.

Alanyazin Taramasi

Konusmanin Bilissel ve Fiziksel Boyutlar:

Bireyin karsisindakine vermek istedigi iletiyi igerik olarak tam ve diizgiin bir
bicimde dile getirebilmesi konusmanin daha cok biligsel yoniiyle, bu dile getirme
stirecindeki vurgu ve tonlama gibi etmenler ise daha ¢ok konusmanin fiziksel yoniiyle
ilgilidir (Hamzadayi, 2019, s. 89). Konusma {retim silireci; =zihinsel tasarim
(kavramlastirma), dilsel ve dil bilgisel diizenleme (bi¢imlendirme), fiziksel siire¢/¢ikt
(bogumlama) olarak siralanir ve konugsmanin biligsel ve zihinsel yonleri bir biitiin olarak ele
alinir (Bozkurt, 2019). Bireylerin konusmay1 gergeklestirebilmeleri igin bu agamalar
saglikli bir bigimde isletebilmeleri gerekir.

Konugma niyetinin olusmasi ve zihinsel tasarim siireci kavramlagtirma, dilsel ve dil
bilgisel diizenleme bigimlendirme, konusucunun sahip oldugu bilgi tiirleri ise dil dist ve
dilsel-dil bilgisel bilgiler olarak tanimlanir (Bozkurt, 2019, s. 45). Kavramlagtirma siirecinde
anlamsal diizenleme yapilirken, bi¢cimlendirme asamasinda bu anlamsal yap1 cesitli alt
islemlerin gerceklestirilmesiyle tiimceler haline getirilir. Konusmaci bu siiregleri
gerceklestirirken dilsel ve dil bilgisel bilgi tiirlerini kullanir. Boylece konugsma biligsel
olarak tiretilir. Bu tiretimin sonucunda konusmanin fiziksel boyutu harekete geger.

Konugmanin fiziksel boyutu ise solunum (respiration), sesleme (phonation) ve
bogumlama (articulation) ile konusma organlarini igeren; konusmacinin uygun sesleri
cikarmas siirecidir (Bozkurt, 2019). Buna gore nefes verme sirasinda havanin ses tellerine
carpmasi ile salt ses olusur, bu ses ¢esitli konugsma organlarinin bulundugu agiz ve geniz
boslugunun yardimiyla bogumlanir. Bdylece konusma sesi olan iinlii ve tinsiizler olusur.

Konusma Kaygisi

Konugma siirecinin basarili bir bigimde gercgeklestirilmesinde ya da konusma
stirecinde goriilen sorunlarin kaynaginda, bilissel ve fiziksel boyutlar kadar duyussal boyut
da belirleyici bir rol oynar (Hamzadayi, 2019, s. 89). Bireyin konugsmaya olan tutumu,
konusma becerisine yonelik 6zyeterlik algisi, konugsma Oncesinde ve sirasindaki kaygi
diizeyi konugmanin duyussal boyutunu olusturur (Golpinar vd., 2018, s. 76). Dolayisiyla
konugma stireci ve konusma becerisi egitiminin, duyussal boyutla bir biitiin haline geldigi
sOylenebilir. Nitekim duyussal alan tiim bilissel 6grenmeleri ve sozce iiretim siireglerini
etkiler.

Kayg1 “otonom sinir sisteminin etkinlesmesi veya uyarilmasi ile iliskilendirilen hos
olmayan, biling¢li olarak algilanan sinirlilik, gerginlik ve endise duygularini igeren belirli bir
duygusal durum” (Spielberger, 1972) olarak tanimlanir. Kaygi bireyi fiziksel, biligsel,
giidiisel, duyussal, davranigsal olarak cesitli bicimlerde etkiler (Beck ve Emery, 1985).
Kayginin gii¢lii ve siirekli bigimde tekrarlanmasi ise bireyin yasamini olumsuz yonde etkiler.

Kaygi ile ilgili caligmalarda siirekli kaygi (trait anxiety), durumluk kaygi (state
anxiety) ve olaya 6zgii kaygi (situation-specific anxiety) olmak iizere ii¢ farkli kaygi tiiriine
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vurgu yapilir (Maclintyre ve Gardner, 1991). Siirekli kaygi bireyin kisilik 6zelligi haline
gelmis kayg tiirii iken, durumluk kaygi bir duruma tepki olarak belirli bir anda hissedilen
kaygidir (Ellis, 1994). Olaya 6zgli kaygi kavrami ise sadece belirli bir olayda veya baglamda
gerceklesmesi ile bu iki tiirden ayrilir, konugsma sunumu sirasinda duyumsanan kaygi olaya
0zgii kaygi orneklerinden biridir (Maclntyre, 1999).

Konugma kaygisi, topluluk karsisinda veya karsilikli gergeklesen konusmalarda
bireyin konusmaktan kag¢inmasina, heyecanlanmasina, diisiincelerini etkili bigimde
aktaramamasina yol acan, terleme, kalp atislarinin hizlanmasi gibi fiziksel belirtilerle
kendini gosteren kaygi (Kesapli ve Cifci, 2017, s. 464-465) olarak tanimlanir. Alanyazindaki
calismalarda (Akay ve Uzun, 2018; Demirel, 2019, Solak ve Yilmaz, 2017; Yilmaz, 2018)
bireylerin konusma kaygis1 yasamalarinda olumsuz egitim Ogretim ortamlari, dlgme ve
degerlendirme uygulamalarindaki yanlislar, bireysel tutumlar, bilgi ve beceri eksikligi
oncelikli nedenler olarak siralanir.

Alanyazin incelendiginde konusma kaygisinin konusma bagarimi ile olumsuz yonde
iligkili oldugu (Daly, Vangelisti ve Lawrence, 1989; Daly, Vangelisti ve Weber, 1995;
Golpmar vd., 2018; Menzel ve Carrell, 1994; Phillips, 1992; Syafryadin vd., 2020),
ogrencilerin konusma kaygilar1 ile konusma konusu sec¢imlerinin iliskili oldugu (Daly,
Vangelisti, Neel ve Cavanaugh, 1989; Duran ve Kaplan, 2018), konusma kaygisinin
konusmanin niteligi ve stiresi tistiinde etkili oldugu (Gallego vd., 2021); kayginin en yiiksek
diizeyde sahnede yasandigi, hazirlik 6ncesi, hazirlik siireci ve konusma sunumu 6ncesinde
ise kismen yiiksek kaygiya sahip olundugu (Viwattanabunchong, 2017) saptanmustir.
Konusma kaygisinin sadece konugma basarimi ile degil, konusmanin duyussal boyutunu
olusturan tutum ve dzyeterlik kavramlari ile iliskili oldugunu gosteren arastirmalar (AdKins,
2006; Baki ve Kahveci, 2017; Dwyer ve Fus, 1999; Ellis, 1995; Gokhan, 2020; Giirsoy ve
Karaca, 2018; Hermagustiana vd., 2021; Mohammadi ve Rezaei, 2021; Teksan vd., 2019;
Villegas Puyod vd., 2020) da bulunmaktadir.

Konusma Stratejileri

Strateji, “Ogretim amaglarina gore uygulanacak yoOntemleri, materyalleri, arag-
geregleri segme ve O6gretimi yonlendirme etkinliklerinin tamamini kapsayan bir kavram
olarak tanimlanabilir” (Kurudayioglu ve Kiraz, 2020a, s. 389). Konusma stratejisi kavrami
ise “bir konugma amacina ulagmak {izere ise kosulabilecek yontem, teknik, ara¢ ve
gereglerin belirlenmesini kapsayan, ¢erceve niteliginde, genel bir konusma plan1”
(Kurudayioglu ve Kiraz, 2020b, s. 172) olarak tanimlanir. Bir baska deyisle konusma
stratejileri; konugsmanin planlama, yiiriitme ve degerlendirme siireglerini etkili bir bi¢imde
yonetebilmek ve konusma ile gergeklestirilmek istenen amaca ulagabilmek i¢in uygulanacak
yontemleri, materyalleri, teknikleri, arag-geregleri se¢me ve uygulama isi olarak
tanimlanabilir.

Alanyazin incelendiginde okuma, yazma ve dinleme becerilerine yonelik stratejilerin
saptandig1 ve bunlarin ¢esitli uygulamalarla 6grenciler iizerinde sinandigi caligmalar
(Bozkurt, 2020; Topuzkanamis, 2014; Yildiz, 2015) oldugu goriiliir. Giines (2019) ise ¢esitli
caligmalardan yonelimle konugma stratejilerine yer vermistir. Konusma becerisine yonelik
stratejilerin yapisina ve islevine bakildiginda bu stratejileri; konugsma Oncesi stratejiler,
konusma sirasi stratejiler ve konusma sonrasi stratejiler olarak {ic ulamda degerlendirmek
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olanaklidir. Konusma Oncesi stratejiler konusmay1 planlama ve diizenleme asamalarini,
konugma siras1 stratejiler konusmayi yonetebilmeyi, konusma sonrasi stratejiler ise
konusmay1 degerlendirmeyi igerir. Alanyazindaki ¢alismalardan (Beebe ve Beebe, 2013;
Coopman ve Lull, 2018; DeVito, 2017; German, 2017; Giines, 2019; Harris, 2017; Jaffe,
2016; Lucas, 2009; O’Hair vd., 2019; Osborn vd., 2015; Ozdemir, 2016; Tucker vd., 2019;
Verderber vd., 2012; Yalinkilig, 2019; Young ve Travis, 2012; Zarefsky, 2017) yonelimle
hazirlikli konusma becerisine yonelik konusma stratejileri ii¢ ulamda Cizelge 1°de

sunulmustur.

Cizelge 17. Konusma Stratejileri

Asamalar

Stratejiler

Konusma oncesi

Konusmay1 planlama

Konusmayi diizenleme

Konusmanin genel amacini belirleme
Konusmanin konusunu belirleme

Konuyla ilgili 6n bilgileri harekete gegirme
Tartigma veya beyin firtinast tekniklerini
kullanma

Konugma igerigini sinirlama

Hedef dinleyiciyi ¢oziimleme

Aragtirma yapma

Dinleyicinin sorularini tahmin etme

Konusmanin anlatim desenini belirleme
Ana hatlar1 belirleme

Metinlestirme

Sunum bigimini belirleme

Konugmayr sunmaya yardimci olacak
materyaller hazirlama

Konugma provasi gergeklestirme

Konusma
sirasi

Beden dilini dogru kullanma

Sesi dogru kullanma

Konugmayr sunmaya yardimci olacak
materyalleri kullanma

Konugma planina uyma

Dinleyicilerin sorularini yanitlama

Konugma sonrasi

Konugmanin amacini ve amaca ulagsma
durumunu degerlendirme

Hedef dinleyici ile ilgili  yapilan
¢oziimlemenin dogrulugunu degerlendirme
Konugmanin igerigini degerlendirme
Konusmanin yapisini degerlendirme
Konugma sirasini degerlendirme

Konugmay1 agiklamak {izere gelistirilen modeller incelendiginde (Bayat, 2019;
Bozkurt, 2019; Giines, 2019), bu modellerde konusmanin biligsel ve fiziksel yoniine vurgu
yapildigi goriiliir. Konugsmanin biligsel boyutu igerigin konugmacinin zihnindeki olusumu
ve denetlenmesiyle ilgiliyken fiziksel boyutu igerigin dinleyicilere aktarim siireciyle
ilgilidir. Konusma oncesi, sirasi ve sonrasinda kullanilacak s6z konusu stratejiler
konusmanin biligsel ve fiziksel boyutlarini igerir. Duyussal boyutun etmenlerinden biri olan
kaygi ise bu siirecleri cesitli yonlerden etkiler. Konusmaya yonelik kaygi diizeyi yiiksek
bireylerin bu siirecleri etkili bir bicimde yonetemeyecegi, konusmay1 bilissel ve fiziksel
olarak yonetmede etkili olamayan bireylerin de konusma kaygi diizeyinin artacagi

savlanabilir. Dolayisiyla konusmaya etki eden etmenlerin kontrol edilebilmesi igin
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ogrencilerin konusma ile ilgili bilgilendirilmesi ve yeterince uygulama yapmasi gerektigi
sdylenebilir. Bu uygulamalar Tiirkce Dersi Ogretim Programi gercevesinde diizenlenmis
ogretim etkinlikleriyle gerceklestirilebilir.

Alanyazin incelendiginde konusma stratejilerinin 6gretimi ile ilgili ¢aligmalarin
(Atik, 2006; Cohen vd., 1996; Gengoglu, 2011; Keskin, 2013; Kilig, 2003; Kosar ve Bedir,
2014; Melendez vd., 2014; Nakatani, 2005; Tsai, 2018) agirlikli olarak ikinci dil 6gretimi
iistiinden gergeklestirildigi goriiliir. S6z konusu arastirmalarin sonuglari, strateji 6gretiminin
ogrencilerin konusma stratejisi kullanimlar1 ve konusma basarimlarini olumlu ydnde
etkiledigini ortaya koyar. Buradan yoOnelimle anadili egitimi siirecinde de konusma
stratejilerinin 6gretiminin konusma basarimi ve konusma kaygisi {istiinde etkili olacagi
varsayilabilir. Bu varsayimin dogrulugunu sinamak amaciyla gergeklestirilen bu ¢calismada
konugma stratejileri derlenmis, stratejilerin konusma basarimi ve konusma kaygisina etkisi
incelenmistir. Bu amag¢ dogrultusunda aragtirmada asagidaki sorulara yanit aranmaistir:

1. Deney ve kontrol gruplarinin konusma basarimi toplam ve konusma basariminin
alt boyutlar1 acisindan On test puanlar1 arasinda istatistiksel olarak anlamli bir
fark var midir?

2. Deney ve kontrol gruplarinin konugma kaygisi toplam ve konusma kaygisinin alt
boyutlar1 agisindan 6n test puanlart arasinda istatistiksel olarak anlamli bir fark
var midir?

3. Deney grubunun konusma basarimi toplam ve konusma basariminin alt boyutlar
acisindan On test-son test puanlari arasinda istatistiksel olarak anlamli bir fark
var midir?

4. Deney grubunun konusma kaygisi toplam ve konusma kaygisinin alt boyutlar
acisindan On test-son test puanlari arasinda istatistiksel olarak anlamli bir fark
var midir?

5. Kontrol grubunun konugma basarimi toplam ve konugma basariminin alt
boyutlar1 agisindan 6n test-son test puanlari arasinda istatistiksel olarak anlamli
bir fark var midir?

6. Kontrol grubunun konusma kaygisi toplam ve konugma kaygisinin alt boyutlari
agisindan On test-son test puanlari arasinda istatistiksel olarak anlamli bir fark
var midir?

7. Deney ve kontrol gruplarinin konusma basarimi toplam ve konugma basariminin
alt boyutlar1 agisindan son test puanlar1 arasinda istatistiksel olarak anlamli bir
fark var midir?

8. Deney ve kontrol gruplarinin konugma kaygisi toplam ve konusma kaygisinin alt
boyutlar1 agisindan son test puanlari arasinda istatistiksel olarak anlamli bir fark
var midir?

Yontem

Arastirmanin Modeli ve Yayin Etigi

Bu arastirma, nicel aragtirma yaklasimlarindan 6n test-son test kontrol gruplu yar1
deneysel desen dogrultusunda gerceklestirilmistir. On test-son test kontrol gruplu yari
deneysel desende birbirine denk gruplar se¢ilerek bunlardan biri/birkac1 deney, biri/birkagi
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kontrol grubu olacak bicimde yansiz atama yapilir (Ozmen, 2019). Arastirmada 6n test 6lgek
puani, akademik basari, cinsiyet ve say1 yonlerinden birbirine denk iki grup olusturulmaya
calisilmis ve bu gruplardan biri deney, biri kontrol grubu olacak bi¢imde yansiz olarak
secilmistir. Deney grubu listiinde etkisi incelenen bagimsiz degisken konugma stratejilerinin
ogretimidir. Arastirmanin deney modeli Cizelge 2’de gosterilmistir.

Cizelge 18. Arastirmada Uygulanan Deneysel Desen

Grup Uygulama éncesi Islem Uygulama sonrasi
On test Son test
Deney o1 Konusma stratejilerinin 6gretimi 03
Kontrol 02 Geleneksel egitim 04

Cizelge 2’de yer alan O1, 02, O3 ve O4 ifadeleri deney ve kontrol grubuna 6n test
ve son test olarak uygulanan “Konusma Degerlendirme Formu’nu (Sargin, 2006) ve
“Ortaokul Ogrencileri I¢in Konusma Kaygist Olgegi™ni (Demir ve Melanlioglu, 2014)
temsil etmektedir.

Bu arastirma 25.10.2021 tarihli, E-32889839-605.01-35474396 sayili belge
dogrultusunda Hatay 11 Milli Egitim Miidiirliigiinden ve Hatay Valiliginden edinilen etik ve
aragtirma izni ile gergeklestirilmistir.

Cahsma Kiimesi

Aragtirma 2021-2022 egitim-6gretim yilinin birinci doneminde Hatay ilindeki bir
ortaokulda 8. sinif diizeyinde ve iki ayr1 subede 6grenim goren 19’u kontrol ve 19°u deney
grubu olmak tizere toplam 38 6grenci ile gergeklestirilmistir. Arastirmanin deney ve kontrol
gruplarinin cinsiyet ve say1 yoniinden dagilimina Cizelge 3’te yer verilmistir.

Cizelge 19. Deney ve Kontrol Gruplarinin Cinsiyet ve Sayiya Gore Dagilim

Cinsiyet Deney grubu Kontrol grubu
Kiz 8 9
Erkek 11 10
Toplam 19 19

Deney ve kontrol gruplariin denklestirilmesinde 2020-2021 egitim-dgretim yilinin
ikinci donemi sonuna ait Tiirk¢e dersi basari puanlari kullanilmistir. Verilerin normal
dagilima uyma durumlari grafiksel olarak ve Shapiro-Wilks testi ile incelenmistir. Buna
iliskin grafige Sekil 1°de yer verilmistir.

Cizim 2. Tiirk¢e Dersi Basar1 Puani Carpiklik Basiklik Grafigi
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Sekil 1’e gore Tiirkce dersi basar1 puani ¢arpiklik (skewness) degeri 0.539, basiklik
(kurtosis) degeri -1.328 olarak saptanmistir. Carpiklik ve basiklik degerlerinin -1 ila +1
arasinda olmasinin ¢ogu psikometrik amagclar i¢in miikemmel, -2 ila +2 arasinda olmasinin
ise uygulamaya bagli olarak kabul edilebilir olduguna yer verilir (George ve Mallery, 2019).
Bu bulgulara gore Tiirkge dersi basari puanlarinin normal dagilima uymadigi goriilmis,
gruplara gore Tiirkge Dersi Basari puanlarinin karsilastirilmasinda Mann-Whitney U testi
kullanilmistir. Deney ve kontrol gruplariin 2020-2021 egitim-6gretim yilinin ikinci donemi
sonuna ait Tiirk¢e dersi basar1 puanlarina yonelik verilere Cizelge 4’te yer verilmistir.

Cizelge 20. Gruplara Gore Tiirkge Dersi Basari Puanlarinin Karsilastirilmasi

< Sira Siralar
Degisken Grup N Ort =SS ortalamasi _toplam U ¥
Tiirkge dersi basart  Kontrol 19 9421 +3.82 21.16 402.0 149.0 0370
puani Deney 19 93.16 £4.47 17.84 339.0 ) )

Cizelge 4’e gore, gruplara gore o6grencilerin Tiirk¢e dersi basart puanlar1 arasinda
istatistiksel olarak anlamli bir fark yoktur (p > 0.05). Bu durum deney ve kontrol gruplarinin
Tiirk¢e dersi akademik basarisi yoniinden denk oldugunu gdésterir.

Veri Toplama Araclar1 ve Coziimlemesi

Arastirmanin konusma basarimina yonelik bulgularinin saptanmasinda kullanilan
“Konusma Degerlendirme Formu” (Sargin, 2006); konusma diizeni, dil bilinci, konusmact
psikolojisi olmak iizere ii¢ alt boyuttan ve 51 maddeden olusmustur. Form 5°li likert
tipindedir. Uzman goriisii alinarak hazirlanan formun giivenirlik katsayist .89 olarak
belirlenmistir. Bu veriler 6lgegin gecerli ve giivenilir oldugunu gostermektedir.

Gruplarm konusma kaygi diizeylerinin saptanmasinda ise “Ortaokul Ogrencileri i¢in
Konusma Kaygis1 Olgegi” (Demir ve Melanlioglu, 2014) kullamlmustir. Olgek konusma
becerisine yonelik 6n yargi, konugsma 6z giiveni, konugmaktan zevk alma, degerlendirilme
kaygis1 ve smif i¢i konusmaya istekli olma olmak iizere bes alt boyuttan ve 33 maddeden
olusmustur. Olgek 5°li likert tipindedir ve tiim dlgek i¢in Cronbach Alfa giivenirlik katsayis1
.716; i¢ tutarlilik katsayilari ise birinci faktor igin .860, ikinci faktor i¢in . 777, tiglincii faktor
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icin .617, dordiincii faktor igin .672, besinci faktor i¢in .601 olarak belirlenmistir. Bu veriler
Olgegin gegerli ve giivenilir oldugunu gostermektedir.

Arastirmada istatistiksel ¢oziimlemeler ve hesaplamalar i¢cin IBM SPSS Statistics
21.0 (IBM Corp. NY, ABD) ve MS-Excel 2007 programlar1 kullanilmis, istatistiksel
anlamlilik diizeyi p < 0.05 olarak kabul edilmistir.

Arastirmada deney ve kontrol gruplarina uygulanan o6lgek sonuglarinin normal
dagilima uygunlugu grafiksel olarak ve Shapiro-Wilks testi ile degerlendirilmistir. Buna
gore kullamlan 6lgeklerin normal dagilima uyduklar gériilmiistiir. Istatistiksel verilerin
incelenebilmesi icin deney ve kontrol gruplarinin 6n test-son test sonuglart grup i¢i ve
gruplar arasi olarak karsilagtirilmistir. Verilerin normal dagilim gosterdigi durumlarda 6n
test ve son test puanlarin grup i¢i karsilastirmasinda parametrik testlerden bagimli 6rneklem
t-testi, On test ve son test puanlarinin gruplar arasi karsilagtirmasinda ise parametrik
testlerden bagimsiz Srneklem t-testi kullanilir (Ozsevgeg, 2019). Deney ve kontrol
gruplarinin 6n test-son test sonuclarinin grup ici karsilastirilmasinda bagimli 6rneklem t-
testi, deney ve kontrol gruplarinin 6n test sonuglarinin gruplar arasi karsilastirilmasinda
bagimsiz 6rneklem t-testi kullanilmistir.

Deney ve kontrol gruplarinin konugma basarimi alt boyutlarindan dil bilinci son test
puanlarinin, konusma kaygisit 6l¢egi toplami ve alt boyutlar1 son test puanlarinin gruplar
arasi karsilagtirlmasinda bagimsiz oOrneklem t-testi kullanilmistir. Deney ve kontrol
gruplarinin konugma basarimi alt boyutlarindan konusma diizeni, konugsmaci psikolojisi ile
konugma basarimi toplam son test puanlarinin gruplar arasi karsilastirilmasinda gruplarin 6n
test puanlarinin esit olmadigr goriilmiistiir. Konusma diizeni, konugsmaci psikolojisi,
konusma basarimi toplam 6n test-son test puanlari normal dagilim gosterdiginden kovaryans
analizinin (ANCOVA) diger varsayimlarinin karsilanip karsilanmadigi denetlenmistir.
Varyanslarin homojenligi Levene’s Testi ile incelenmis ve gruplarin son testlerinin
varyanslarinin farklilasmadigi saptanmistir (p > 0.05). Buradan yola ¢ikilarak konusma
basarimi alt boyutlarindan konusma diizeni, konusmaci psikolojisi ile konugma basarimi
toplam1 son testlerinin gruplar arasi karsilastirilmasinda varsayimlart karsilanmis olan
ANCOVA’nin uygulanmasina karar verilmistir.

Islem Basamaklar:

Arastirmanin siireci alt1 hafta slirmiis, buna yonelik zaman ¢izelgesine Cizelge 5’te
yer verilmistir.

Cizelge 21. Deneysel Islemler Zaman Cizelgesi

Hafta Uygulama etkinlikleri

1. Hafta Hazirliklt konugma (6n testlerin uygulanmasi) (2 ders saati)
2. Hafta Konusma stratejilerinin anlatimi (2 ders saati)

3. Hafta Ogrencilerin hazirlikli konusma uygulamalari (1 ders saati)
4. Hafta Ogrencilerin hazirlikli konusma uygulamalari (1 ders saati)
5. Hafta Ogrencilerin hazirhikli konusma uygulamalari (1 ders saati)
6. Hafta Hazirlikli konusma (son testlerin uygulanmasi) (2 ders saati)

Arastirmanin deney ve kontrol gruplarina 6n test uygulanabilmesi i¢in konugma
konusu belirlenerek 6grencilerden hazirlikli konusma metni tasarlamalar1 ve sunmalari
istenmistir. Ogrencilerin sunumlar1 kayit altina alimmistir. Ardindan dgrencilere on test
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olarak konusma kaygis1 6lgegi uygulanmis, konusma kayitlar1 alaninda uzman iki Tirkge
Ogretmeni ile paylasilarak on test olarak konusma degerlendirme formu uygulanmustir.

On testin ardindan deney grubuna &grencilerin siif seviyeleri, arastirmanin ve
ogretimin amaci ile ders siiresi dikkate alinarak stratejilerin 6gretimi yapilmistir. Ogretimin
ardindan hazirlikli konusma uygulamalar1 gerceklestirilmistir. Her 6grencinin konusma
planin1 sunmasi ve degerlendirmesi saglanmisg; Ogrencilere planlari, sunumlart ve
degerlendirme stirecleri ile ilgili doniitler verilmistir. Kontrol grubunun ders isleyisine bir
etkide bulunulmamistir. Dersler geleneksel egitime uygun olarak yiiriitilmiis ve
konusmalarmni hazirlamadan 6nce dgrencilere 2019 Tiirkge Dersi Ogretim Programi’nin 8.
simif diizeyinde yer alan kazanimlarla ilgili uyarilar yapilmistir. Sunumlarin ardindan bu
kazanimlara uygun olarak doniit verilmistir. Deney ve kontrol grubu 6grencileri konusma
uygulamalar siirecinde iki defa konusma sunumu yapmislardir.

Aragtirmanin deney ve kontrol gruplarina son test uygulanabilmesi i¢in konugma
konusu belirlenerek 6grencilerden hazirlikli konugsma metni tasarlamalari ve sunmalari
istenmistir. Ogrencilerin sunumlar: kayit altina almmustir. Ardindan dgrencilere son test
olarak konusma kaygisi1 6l¢egi uygulanmis, konusma kayitlar1 alaninda uzman iki Tiirkce
ogretmeni ile paylasilarak son test olarak konusma degerlendirme formu uygulanmustir.

Bulgular
Arastirmanin birinci sorusu “Deney ve kontrol gruplarinin konugma basarimi toplam
ve konusma basariminin alt boyutlar1 agisindan 6n test puanlar1 arasinda istatistiksel olarak
anlamli bir fark var midir?” bi¢iminde olusturulmustur. Bu soruya iliskin bulgular Cizelge
6’da sunulmustur.

Cizelge 22. Gruplara Gére Konusma Basarimi On Test Puanlarmin Karsilastiriimasi

Degisken Grup N Ort + SS 2:;31111'::‘ t p

On test konusma diizeni Ig::;;l ig 233; i ggg éé? 3.032 *0.004
On test dil bilinci Ig:;fégl o o o1 0.841  0.406
On test konusmac1 psikolojisi Ig::;gl ig ﬁ;? i (1)?2 8;2 2.540  *0.016
e S BT

Cizelge 6’ya gore gruplara gore Ogrencilerin konusma diizeni alt boyutu 6n test
puanlarinin karsilastirilmasinda (*p = 0.004), konusmaci psikolojisi alt boyutu on test
puanlarinin karsilastirilmasinda (*p = 0.016), konusma basarimi Slgegi toplam oOn test
puanlarinin karsilastirilmasinda (*p = 0.046) istatistiksel olarak anlamli bir fark vardir.
Gruplara gore 6grencilerin dil bilinci alt boyutu 6n test puanlari arasinda istatistiksel olarak
anlamli bir fark yoktur (p > 0.05). Bu veriler deney ve kontrol gruplarinin konusma
basariminin alt boyutlarindan konusma diizeni, konusmaci psikolojisi ve konusma basarimi
toplam puanlari yoniinden denk olmadigini, konusma basariminin alt boyutlarindan dil
bilinci puani yoniinden ise denk oldugunu gosterir.
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Arastirmanin ikinci sorusu “Deney ve kontrol gruplarinin konusma kaygisi toplam
ve konusma kaygisinin alt boyutlari agisindan 6n test puanlar arasinda istatistiksel olarak
anlamli bir fark var midir?” bigiminde olusturulmustur. Bu soruya iligskin bulgular Cizelge
7’de sunulmustur.

Cizelge 23. Gruplara Gére Konusma Kaygisi On Test Puanlarinin Karsilastirilmasi

< Ortalama
Degisken Grup N Ort £ SS std hata t D
On test konusma becerisine yonelik Kontrol 19 37.16 + 10.96 2.51 0200 0842
On yargt Deney 19  3795+13.22 3.03 ) )
~- . Kontrol 19 14.95+5.47 1.25
On test konusma 6z giiveni Deney 19 15.68 + 5.35 123 0.420 0.677
" Kontrol 19 8.84 +£3.01 0.69
On test konusmaktan zevk alma Deney 19 9.10 % 2.66 0.61 0.286 0.777
” - . Kontrol 19 9.63+2.83 0.65
On test degerlendirilme kaygisi Deney 19 210+ 323 0.74 1.549  0.130
On test simf ici konusmaya istekli Kontrol 19 10.95+3.42 0.78 1545 0131
olma Deney 19 12.79+3.91 0.89 ) )
" Kontrol 19  81.53 £18.99 4.36
On test konusma kaygisi toplam Deney 19 83.63+17.94 411 0.351  0.727

Cizelge 7’ye gore gruplara gore 6grencilerin konusma kaygisi dlgegi alt boyutlar
(konusma becerisine yonelik 6n yargi, konusma 6z giliveni, konugsmaktan zevk alma,
degerlendirilme kaygisi, siif i¢i konugmaya istekli olma) On test puanlari ve konusma
kaygis1 6l¢egi toplam On test puanlari arasinda istatistiksel olarak anlamli bir fark yoktur (p
> 0.05). Bu veriler deney ve kontrol gruplarinin konusma kaygisinin alt boyutlar1 ve
konugma kaygisi toplam puanlar1 yoniinden denk oldugunu gosterir.

Bu aragtirmanin ii¢lincii sorusu “Deney grubunun konugma basarimi toplam ve
konusma bagariminin alt boyutlar1 agisindan 6n test-son test puanlart arasinda istatistiksel
olarak anlamli bir fark var midir? ” bigiminde olusturulmustur. Bu soruya iliskin bulgular
Tablo 8’de sunulmustur.

Cizelge 24. Deney Grubunda Yer Alan Ogrencilerin Konusma Bagarimi On Test-Son Test
Puanlarinin Karsilagtirilmasi

Degisken Test N Ort =SS (::(tialll::;a t p

Konusma diizeni g)r;t;?t B 2223 i i;; ggé 5.372 *<0.001
Dil bilinci S(; n ig ggzgi e i 60l <0001
Konusmaci psikolojisi g)rrllt;?t ig i;?é I iég 84212 8.243 *<0.001
Konusma basarimi toplam g) rr’ltte::t ig ig;‘:gg i g:;g ;:(3)2 6.875  *<0.001

Cizelge 8’e gore deney grubunda yer alan 6grencilerin konusma diizeni alt boyutu
On test-son test puanlarmin karsilastirilmasinda (*p < 0.001), dil bilinci alt boyutu 6n test-
son test puanlarinin karsilastirilmasinda (*p < 0.001), konusmaci psikolojisi alt boyutu 6n
test-son test puanlarinin karsilastirilmasinda (*p < 0.001), konusma basarimi 6lgegi toplam
On test-son test puanlarinin karsilastiriimasinda (*p < 0.001) istatistiksel olarak anlamli bir
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fark vardir. Bu veriler konusma stratejilerinin 6gretiminin deney grubunun konusma
basariminin alt boyutlarin1 ve konusma basariminin toplamini olumlu yonde etkiledigini
gosterir.

Aragtirmanin dordiincli sorusu “Deney grubunun konusma kaygist toplam ve
konugma kaygisinin alt boyutlart agisindan 6n test-son test puanlari arasinda istatistiksel
olarak anlamli bir fark var midir?” bigiminde olusturulmustur. Bu soruya iliskin bulgular
Cizelge 9’da sunulmustur.

Cizelge 25. Deney Grubunda Yer Alan Ogrencilerin Konusma Kaygist On Test-Son Test
Puanlarimin Karsilagtirilmasi

< Ortalama
Degisken Test N Ort+SS std hata t D
Konusma becerisine yonelik 6n  On test 19 3795+ 13.22 3.03 0152  0.881
yargi Son test 19 37.53 £12.81 2.94 ) )
P On test 19 15.68 £5.35 1.23
Konusma 6z giiveni Son test 19 1753+ 5.17 118 1.084 0.293
On test 19 9.10 + 2.66 0.61
Konugmaktan zevk alma Son test 19 0.89 + 345 0.79 1.129 0.274
- . On test 19 8.10+£3.23 0.74
Degerlendirilme kaygisi Son test 19 31 4353 081 0.275 0.787
.. . . On test 19 12.79 £ 391 0.89
Smif i¢i konugmaya istekli olma Son test 19 11.10 £ 4.09 0.94 1.741  0.099
On test 19 83.63 +17.94 4.11
Konugma kaygisi toplam Son test 19 8437 + 2189 502 0.224 0.825

Cizelge 9’a gore deney grubunda yer alan 6grencilerin konusma kaygis1 6lcegi alt
boyutlar1 (konugma becerisine yonelik 6n yargi, konusma 6z giiveni, konugmaktan zevk
alma, degerlendirilme kaygisi, sinif i¢i konusmaya istekli olma) 6n test-son test puanlari ve
konusma kaygisi 6lgegi toplam 6n test-son test puanlari arasinda istatistiksel olarak anlamli
bir fark yoktur (p > 0.05). Bu veriler konusma stratejilerinin 6gretiminin deney grubunun
konusma kaygisinin alt boyutlarina ve konugma kaygisinin toplamina etki etmedigini
gosterir.

Aragtirmanin besinci sorusu “Kontrol grubunun konusma basarimi toplam ve
konusma bagariminin alt boyutlar1 agisindan 6n test-son test puanlart arasinda istatistiksel
olarak anlamli bir fark var midir?” bi¢iminde olusturulmustur. Bu soruya iliskin bulgular
Cizelge 10°da sunulmustur.

Cizelge 26. Kontrol Grubunda Yer Alan Ogrencilerin Konusma Basarimi On Test-Son Test
Puanlarmin Karsilagtirilmasi

Degisken Test N Ort £ SS (:tr(tial';'t‘;a ¢ p

Konusma diizeni S)‘;ttzsstt ig 22:3; B Zég }?f 8235  *<0.001
R R
Konusmaci psikolojisi SO()I;tti:S;[t ig 1421;3 i ggg g;g 3.292 *0.004
E;llq;ima prsanm! SOOI; e }g 115490.'90205 176.9625 ;:ji 9.302 *<0.001
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Cizelge 10’a gore kontrol grubunda yer alan 6grencilerin konusma diizeni alt boyutu
On test-son test puanlarinin karsilagtirllmasinda (*p < 0.001), dil bilinci alt boyutu 6n test-
son test puanlariin karsilagtirilmasinda (*p < 0.001), konusmaci psikolojisi alt boyutu 6n
test-son test puanlarinin karsilastirilmasinda (*p = 0.004), konusma basarimi 6lgegi toplam
On test-son test puanlarinin karsilastirilmasinda (*p < 0.001) istatistiksel olarak anlamli bir
fark vardir. Bu veriler geleneksel egitimin kontrol grubunun konusma basariminin alt
boyutlarini ve konugma basariminin toplamini olumlu yonde etkiledigini gosterir.

Arastirmanin altinci sorusu “Kontrol grubunun konusma kaygisi toplam ve konusma
kaygisinin alt boyutlar1 agisindan 6n test-son test puanlari arasinda istatistiksel olarak
anlamli bir fark var midir?” bigiminde olusturulmustur. Bu soruya iliskin bulgular Cizelge
11°de sunulmustur.

Cizelge 27. Kontrol Grubunda Yer Alan Ogrencilerin Konusma Kaygis1 On Test-Son Test
Puanlariin Karsilagtirilmasi

Ortalama

Degisken Test N Ort £SS std hata t P
Konusma becerisine yoénelik 6n  On test 19 37.16 £ 10.96 2.51 1774 0.093
yargi Son test 19 32.79 £ 12.09 2.77 ' )
e On test 19 14.95+5.47 1.25
Konugma 6z giiveni Son test 19 1458+ 7.16 1 64 0.229  0.821
On test 19 8.84 +3.01 0.69
Konusmaktan zevk alma Son test 19 278 + 4.53 1.04 0.054 0.957
5 . On test 19 9.63 +2.83 0.65
Degerlendirilme kaygisi Son test 19 R3] 4245 0.56 1.327  0.201
. . . On test 19 10.95+3.42 0.78
Smif i¢i konugmaya istekli olma Son test 19 11.10 £ 478 1.09 0.150 0.883
On test 19 81.53 +18.99 4.36
Konugma kaygisi toplam Son test 19 7558 1 24 40 550 1.325 0.202

Cizelge 11°e gore kontrol grubunda yer alan 6grencilerin konusma kaygisi 6lgegi alt
boyutlar1 (konugma becerisine yonelik 6n yargi, konusma 6z giiveni, konugmaktan zevk
alma, degerlendirilme kaygisi, sinif i¢i konusmaya istekli olma) 6n test-son test puanlari ve
konusma kaygisi 6lgegi toplam 6n test-son test puanlari arasinda istatistiksel olarak anlamli
bir fark yoktur (p > 0.05). Bu veriler geleneksel egitimin kontrol grubunun konusma
kaygisinin alt boyutlarina ve konusma kaygisinin toplamina etki etmedigini gosterir.

Aragtirmanin yedinci sorusu “Deney ve kontrol gruplarinin konugma basarimi
toplam ve konusma basariminin alt boyutlar1 agisindan son test puanlar1 arasinda istatistiksel
olarak anlamli bir fark var midir?” bi¢iminde olusturulmustur. Bu soruya iliskin bulgular
Cizelge 12, Cizelge 13, Cizelge 14 ve Cizelge 15’te sunulmustur.

Cizelge 28. Gruplara Gore Konusma Diizeni Alt Boyutu Son Test ANCOVA Sonuglart

Varyans kaynagi Kareler toplami Sd Kareler ortalamasi F p
On test 80.836 1 80.836 2.743 0.107
Grup 3.823 1 3.823 0.130 0.721
Hata 1031.559 35 29.473

Toplam 222968.250 38
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Cizelge 12’ye gore gruplara gore oOgrencilerin konusma basarimi Olgegi alt
boyutlarindan konusma diizeni son test puanlar1 arasinda istatistiksel olarak anlamli bir fark
yoktur (F =0.130, p = 0.721).

Cizelge 29. Gruplara Gore Dil Bilinci Alt Boyutu Son Test Puanlarinin Karsilastirilmast

", Ortalama
Degisken Grup N Ort £ SS std hata t D
e Kontrol 19 69.60 + 3.60 0.83
Son test dil bilinci Deney 19 70.95 + 3.85 0.88 1.110 0.274

Cizelge 13’e¢ gore gruplara gore Ogrencilerin konusma bagsarimi Olcegi alt
boyutlarindan dil bilinci son test puanlari arasinda istatistiksel olarak anlamli bir fark yoktur
(p > 0.05).

Cizelge 30. Gruplara Gore Konusmaci Psikolojisi Alt Boyutu Son Test ANCOVA Sonuglari

Varyans kaynagi Kareler toplam Sd Kareler ortalamasi F P
On test 9.573 1 9.573 2.284 0.140
Grup 14.030 1 14.030 3.348 0.076
Hata 146.690 35 4.191

Toplam 8416.50 38

Cizelge 14’c¢ gore gruplara gore Ogrencilerin konusma bagarimi Olgegi alt
boyutlarindan konusmaci psikolojisi son test puanlari arasinda istatistiksel olarak anlaml
bir fark yoktur (F = 3.348, p = 0.076).

Cizelge 31. Gruplara Gore Konusma Bagarimi Toplam Son Test ANCOVA Sonuglari

Varyans kaynagi Kareler toplami Sd Kareler ortalamasi F P
On test 211.965 1 211.965 2.282  0.140
Grup 15.935 1 15.935 0.172  0.681
Hata 3250.798 35 92.880

Toplam 993705.0 38

Cizelge 15’e gore gruplara gore 6grencilerin konusma basarimi 6lgegi toplam son
test puanlari arasinda istatistiksel olarak anlamli bir fark yoktur (F = 0.172, p = 0.681).

Bu veriler konugma stratejilerinin dgretiminin geleneksel egitime gére konusma
basariminin alt boyutlar1 ve konusma basariminin toplami istiinde fark olusturmadigini
gosterir.

Arastirmanin sekizinci sorusu “Deney ve kontrol gruplarinin konusma kaygisi
toplam ve konusma kaygisinin alt boyutlari agisindan son test puanlar1 arasinda istatistiksel
olarak anlamli bir fark var midir?” bigiminde olusturulmustur. Bu soruya iliskin bulgular
Cizelge 16’da sunulmustur.

Cizelge 32. Gruplara Gore Konusma Kaygisi Son Test Puanlarinin Karsilastirilmasi

<. Ortalama
Degisken Grup N Ort+SS std hata t P
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Son test konusma becerisine Kontrol 19 32.79 £ 12.09 2.77 1172 0.249

yonelik 6n yarg1 Deney 19 37.53 £12.81 2.94 ) ]
e Kontrol 19 14.58 +7.16 1.64

Son test konugma 6z giliveni Deney 19 1753 +5.17 118 1.455 0.154

Son test konusmaktan zevk Kontrol 19 8.79 £4.53 1.04

alma Deney 19 9.89£3.44 0.79 0.847 0.403

Son test degerlendirilme Kontrol 19 831+245 0.56

kaygist Deney 19 8.31+£3.53 0.81 0.0010.999

Son test smif i¢i konusmaya Kontrol 19 11.10+4.78 1.09 0001 0.999

istekli olma Deney 19 11.10+4.09 0.94 ' '

Son test konusma kaygisi Kontrol 19 75.58 +24.40 5.59 1169 0.250

toplam Deney 19 84.37+21.89 5.02 ' '

Cizelge 16’ya gore gruplara gore dgrencilerin konusma kaygisi 6lgegi alt boyutlar
(konugsma becerisine yonelik 6n yargi, konusma 6z giiveni, konugsmaktan zevk alma,
degerlendirilme kaygisi, smif ici konusmaya istekli olma) son test puanlar1 ve konusma
kaygist 6lgegi toplam son test puanlari arasinda istatistiksel olarak anlamli bir fark yoktur
(p > 0.05). Bu veriler konusma stratejilerinin 6gretiminin geleneksel egitime gore konusma
kaygisinin alt boyutlar1 ve konusma kaygisinin toplami istiinde fark olusturmadigini
gosterir.

Sonug¢ ve Tartisma

Konusma stratejilerinin 6gretiminin konusma basarimina ve konusma kaygisina
etkisini incelemek amaciyla gergeklestirilen bu arastirmanin sonuglarindan biri konugsma
basarim1 yoniinden deney ve kontrol grubu arasinda istatistiksel olarak anlamli bir fark
olmadig1 yoniindedir. Bu sonu¢ konusma stratejilerinin 6gretiminin geleneksel egitime gore
ortaokul 6grencilerinin konusma basarimai iistiinde fark olusturmadigini gosterir. Alanyazin
incelendiginde konusma becerisi istiinde biligsel farkindalik stratejilerinin gretiminin
(Kartallioglu, 2015) ve dogrudan 6gretimin (Kemiksiz, 2016) geleneksel egitime gore daha
etkili oldugu, Ogrencilere verilen strateji Ogretiminin Ogrencilerin stratejilere yonelik
farkindaliklarin1 artirdigr (Kartallioglu, 2015) goriilmistiir. Szl edilen caligmalarin
sonuglart arastirmanin bu sonucuyla ortiismemektedir. Bu sonugtan yonelimle konusma
stratejilerinin geleneksel egitim ile karsilastirildigi farkli arastirmalara gereksinim oldugu
sOylenebilir.

Konugma stratejilerinin 6gretimi yapilan deney grubunun konugma basarimi on test
ve son testleri karsilastirildiginda, konusma stratejilerinin  Ogrencilerin  konusma
basarimlarini olumlu yonde etkiledigi goriilmistiir. Bu dogrultuda topluluk karsisinda
konusma (TKK) ile ilgili gergeklestirilen ¢alismalar incelendiginde TKK egitiminin (Al
Tamimi, 2014; Fawcett ve Miller, 1975; Herbein vd., 2018; Nadia ve Yansyah, 2018; Rubin
vd., 1995; Wilson, 1989) konusma basarimini olumlu yénde etkiledigi belirlenmistir. ikinci
dilde TKK egitimi alan Ogrencilerin konugma basarimlarinin dénem boyunca giderek
yiikseldigi (Zhang vd., 2020), s6zlii iletisim dersinin 6grencilerin sozsiiz iletisim becerilerini
gelistirmede etkili oldugu (Jones, 2021), 6grencilere TKK uygulamas1 olanagi vermenin
ogrencilerin konusma becerilerine katki sagladigi (Sari, 2012; Wilson, 1989)
aragtirmalardan elde dilen diger énemli bulgulardir. Ote yandan, konusma igin hazirlik
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stiresi fazla olan ve gegmiste TKK deneyimi olan 6grencilerin temel diizeyde iletisim dersi
notlarinin yiiksek oldugu (Pearson ve Child, 2008); konusma i¢in hazirlanma siiresi arttik¢a
konugsma basarisinin arttigi, Ogrencilerin sunum ve prova ic¢in daha ¢ok zaman
harcadiklarinda daha yiiksek puan aldiklari (Pearson, Child ve Kahl Jr., 2006); konusma
basariminin kalitesi ile toplam hazirlik siiresi, gorsel destek hazirlamak i¢in harcanan zaman,
provalar, sessizce yapilan prova siiresi, yiiksek sesli prova yapilmasi, kiitliphanenin disinda
arastirma yapilmasi gibi degiskenler arasinda olumlu yonli anlamli iligki oldugu (Menzel
ve Carrell, 1994); belirli konusma stratejilerini segme sikliginin 6grencilerin basarimlarini
etkiledigi (Brown, 1993) arastirmalara yansiyan konuyla ilgili diger bulgulardir. S6zii edilen
caligmalarin bulgular1 bu arastirmanin bulgulariyla ortiismektedir.

Ote yandan alanyazinda TKK egitiminin grencilerin konusma basarilarina etki
etmedigini gosteren ¢aligmalar (Osma vd., 2017), gecmisteki TKK deneyimlerinin temel
diizeyde TKK dersi notunu yordamadigini gosteren ¢alismalar (Pearson, Child, Herakova
vd., 2010) oldugu da goriilmiistiir. Bu arastirmanin sonuglart sézii edilen ¢alismalarin
sonuglartyla drtiismemektedir. Ote yandan 6gretmenlerin 6grencilerin konusma becerisi ile
ilgili karsilastiklar1 temel sorunlari ¢6zmelerinde TKK dersini olduk¢a yararli bulduklari
(Iftakhar, 2013), 6grencilerin de TKK dersi almanin konusma becerilerini ¢esitli yonlerden
gelistirdigini diislindiikleri (Adiwinata, 2017) saptanmustir.

Alanyazindaki calismalar Ogretmenlerin konusma egitiminde kullanilabilecek
yontem ve teknikler hakkinda yeterince bilgi sahibi olmadiklarini (Arhan, 2007; Coskun
Cmar, 2015) ve farkli yontem-teknikler kullanmadiklarini (Arhan, 2007), degerlendirme
stire¢lerinde ise konusmanin devinigsel yoniine daha ¢ok odaklandiklarini (Hamzaday1 ve
Dolek, 2017) gostermistir. Bunun yaninda 6grencilerin konugma becerilerinin yeterli
diizeyde olmadigi (Diilger, 2011; Sargin, 2006; Yesiltepe Saglam, 2010), cesitli yas
gruplarinda biligsel, fiziksel ve duyussal yonden birgok konusma sorunuyla karsilasildig
(Akkaya, 2012; Arslan, 2012; Basaran ve Erdem, 2009; Kara, 2020; Kaya, 2019; Sever ve
Topguoglu Unal, 2020; Topguoglu Unal ve Degeg, 2012; Yildirim, 2020) ortaya
koyulmustur. Konugma stratejilerinin dgretiminin deney grubu 6grencilerinin konusma
becerilerini anlamli diizeyde gelistirdigi géz Oniine alindiginda, konusma stratejilerinin
ogretmenlere 6gretim siireglerinde ¢esitlilik kazandiracagi ve 6gretmenlerin dersi yiiriitme
stireclerine katki saglayacagi, bu nedenlerle konusma stratejilerine ortaokul diizeyinden
baslanarak derslerde yer verilmesinin yararli olacagi sdylenebilir.

Bu arasgtirmadan elde edilen bir diger sonu¢ konusma stratejilerinin dgretiminin
konugma kaygis1 yoniinden deney ve kontrol grubu arasinda istatistiksel olarak anlamli bir
fark olusturmadigi yoniindedir. Alanyazin incelendiginde dogrudan 6gretimin geleneksel
egitime gore 0grencilerin konusma kaygisini azalttigi (Kemiksiz, 2016) goriiliir. Sozii edilen
caligmanin sonuglar1 bu arastirmanin sonuglar ile 6rtiismemektedir. Bu nedenle konugsma
stratejilerinin  6gretiminin konusma kaygisina etkisinin incelenecegi kapsamli bagska
arastirmalara gereksinim oldugu sdylenebilir.

Konugma stratejilerinin 6gretimi yapilan deney grubunun konusma kaygisi on test
ve son testleri karsilastirildiginda, konusma stratejilerinin &grencilerin konusma kaygi
diizeylerini anlaml diizeyde farklilagtirmadigi anlasilmaktadir. Alanyazin incelendiginde
biligsel farkindalik stratejilerinin 6gretiminin 6grencilerin konusmaya yonelik heyecanlarimi
yatistirmalaria yardimci oldugu (Kartallioglu, 2015), TKK egitiminin (Al Tamimi, 2014;
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Bednar, 1991; Colbeck, 2011; Dwyer ve Davidson, 2021; LeFebvre vd., 2020), laboratuvar
destekli TKK egitiminin (Ellis, 1995), beceri temelli egitimin (Pribyl vd., 2001), konugma
sunumuna agirlik verilerek gerceklestirilen TKK egitiminin (Neer ve Kircher, 1989)
ogrencilerin  konusma kaygilarim1 azalttign  bulgulanmustir.  Ogretmen adaylar1 ile
gerceklestirilen calismalar incelendiginde hazirlikli konusma dgretiminin (Ozdemir, 2018),
sOzIlii anlatim dersinin (Katranct ve Kusdemir, 2015) ve konusma becerisi dersinin
(Sarikaya, 2020) 6gretmen adaylarinin konusma kaygilarini azalttigi sonucuna ulasilmistir.
Ogrencilerin konusma hazirlarken sectigi stratejilere bagli olarak kaygi diizeylerinin
cesitlendigi ve kaygi diizeylerinin onlarin konusma stratejilerini segme sikligini etkiledigi
(Brown, 1993) ortaya koyulmustur. Ogrencilerin konusma kaygilarin1 azaltmak igin
gerceklestirdikleri eylemler arasinda hazirlik ve prova yapma (Netta vd., 2020; Pratama vd.,
2018; Widhayanti, 2018), konusma sirasinda el-beden hareketleri kullanma (Netta vd.,
2020; Pratama vd., 2018) oldugu gériilmiistiir. Ote yandan sozlii iletisim dersinin
ogrencilerin konusma kaygilarini artirdigini gosteren ¢aligmalar (Jones, 2021) oldugu da
gOriilmiistiir.

TKK deneyiminin konusma kaygisina etkisini inceleyen arastirmalarda deneyimin
konusma kaygisini azalttig1 (Ercan Giiven, 2020; Karali vd., 2021; Nash vd., 2016; Ozkan
ve Kinay, 2015), deneyimi az olan Ogrencilerin konugma siirecinde kalp atiglarinin daha
yiiksek oldugu (Porhold, 1997) goriilmiistir. Ortadgretimde TKK egitimi almig veya bu
konuda miifredat disinda deneyimi olan (Christensen, 2000; Johnson, 2012), konusma
hazirligr yapan (Weissberg ve Lamb, 1977) Ogrencilerin konusma kaygilarinin diisiik
oldugunu; o6grencilerin ortadgretim diizeyinde okulda ve okul disinda konusma sayilari
arttikca TKK kaygilarinin azaldigin1 gosteren ¢aligmalar (Christensen, 2000) da bulunur.
Sozii edilen ¢aligmalar konugma stratejilerinin 6grencilerin konusma kaygilarina etki ettigini
gosterir. Gergeklestirilen bu arastirma sozii edilen ¢alismalarla ortiismemektedir.

Cesitli calismalar incelendiginde, ¢cok fazla hazirlik yapmanin kaygi ile basa ¢cikmada
yeterli olmadigi (Thomas vd., 1994), konusma kaygisi yiiksek olan 6grencilerin konugma
hazirhigina daha fazla zaman ayirsalar dahi konusma kaygist az olan 6grencilerden daha
diistik notlar aldiklar1 (Ayres, 1996) bulgulanmistir. Bunlarin yam1 sira TKK egitiminin
ogrencilerin (Herbein vd., 2018; McCourt, 2007; Nadia ve Yansyah, 2018) konusma
kaygilarina etki etmedigini gosteren arastirmalar da bulunmaktadir. S6zii edilen ¢aligmalar
bu aragtirmanin sonuglarin1 destekler niteliktedir.

Sonug olarak arastirmada konusma stratejilerinin 6gretiminin, arastirmanin deney
grubu Ogrencilerinin Konusma kaygilarimi degistirmedigi fakat konusma basarimlarini
olumlu yonde etkiledigi gorilmiistiir. Bu durum 06grencilerin konusma becerilerinin
gelismesinde konusma stratejilerinin etkili oldugunu gosterir. Bu nedenle konugma becerisi
ile ilgili etkinliklerde konusma stratejilerine yer verilmelidir. Ote yandan arastirmanin
Ogretim ve uygulama siireci alt1 hafta siirmiistiir. Buradan hareketle konu ile ilgili 6gretimsel
slirecin uzun tutuldugu ¢alismalar yapilmasi 6nerilmektedir.
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