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This study aimed to identify the views of pre-service special education teachers on the
laws and regulations about "special education teacher appointments”. In this context,
the study was conducted with 259 pre-service special education teachers enrolled in
five different Special Education Undergraduate Programs. A scale form consisting of
16 questions developed by the researchers was applied to the participants to determine
their views on legal regulations in the field of special education. The data collected
were analyzed using the SPSS-23 program. The data obtained were presented in tables
showing frequency, percentage, arithmetic mean, and standard deviation. The various
findings obtained in the study were discussed within the framework of the literature.
The majority of pre-service teachers had placed special education teaching among their
top five preferences to study. A reason for this was that the job opportunities offered
by the state and the private sector in the field of special education had an effect on the
majority of pre-service teachers’s preference for the special education department.
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Bu calismada 6zel egitim 0gretmen adaylarinin “6zel egitim 6gretmeni atama” yasa ve
yonetmeliklerine iliskin goriislerinin belirlenmesi amaglanmustir. Bu kapsamda calisma bes
farkli {iniversitenin Ozel Egitim Lisans Programlarina kayitl 4. Sinifa devam eden 259 &zel
egitim Ogretmen adaylaryla yiritilmistiir. Katilmcilara 6zel egitim alaminda
gergeklestirilen yasal diizenlemelere yonelik goriislerini belirlemek amaciyla arastirmacilar
tarafindan gelistirilen 16 sorudan olusan bir dl¢ek formu uygulanmistir. Toplanan veriler
SPSS-23 programu kullamilarak analiz edilmistir. Elde edilen veriler; frekans, ytizde,
aritmetik ortalama, standart sapmalar1 hesaplanarak tablolar halinde sunulmustur.
Aragtirma sonucunda gesitli bulgulara ulasilmis ve alanyazin cercevesinde tartisilmistir.
Ogretmen adaylarmin  biiyiikk ¢ogunlugunun {iniversite tercihlerinde o6zel egitim
Ogretmenligini ilk bes siraya yazdiklari goriilmiis, bunun nedeni olarak da Ogretmen
adaylarmin biiyiik bir ¢ogunlugu 6zel egitim boliimiinii tercih etmelerinde 6zel egitim
alaninda devletin ve 6zel sektdriin sundugu is imkanlarimnin etkili oldugu goriilmiigtiir.
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Giris

Bir iilkenin tiim alanlarda ihtiya¢ duydugu c¢agdas, vatandashk bilincine sahip, ulusal ve
uluslararas1 diizeyde gerekli isgiicli donanimina sahip, nitelikli ve verimli insan giiciinii saglamak o
iilkenin egitim sisteminin temel gorevidir (Aydm, Sarier, Uysal, Aydogdu-Ozoglu ve Ozer, 2014;
Celikten, Sanal ve Yeni, 2005; Giil, 2008; Kogak ve Kavak, 2014). Bununla birlikte egitim sistemine
yiiklenen bu misyonu gerceklestirmek, sistemi olusturan tiim yap: taslarinin da nitelikli olmasim
gerektirmektedir (Akiiziim, Demirkol, Ekici ve Talu, 2015). Bu yap1 taslari icerisinde 6gretmen egitimi,
sistemin en 6nemli 6gesini olusturmaktadir (Akiiziim ve digerleri., 2015, Celikten ve digerleri., 2005;
Erdem, 2005; Kavcar, 2002). Ogretmen, iilkenin sosyal ve kiiltiirel degerlerine duyarl, ihtiyag
duydugu nitelikli insan glicinii yetistirmektedir (Celikten ve digerleri, 2005). Bu kapsamda

O0gretmenlerin sahip olduklari nitelikler biiyiik 6nem kazanmaktadir.

Meslek olarak ogretmenlik, egitim baglaminda sosyal, kiiltiirel degerlere ve uzman olarak
bilgi ve deneyimlere sahip olmayi, bilimsel ve teknolojik yenilikleri takip etme ve kullanabilmeyi,
bununla birlikte {ist diizey bilissel, duyussal ve sosyal becerileri gerektirmektedir (Bahar, 2011;
Karadtiiz, Eser, Sahin ve ﬂbay, 2009). Kavcar (2002), 6gretmenlerin genel kiiltiir, uzmanlik alan bilgisi,
ogretmenlik bilgisi gibi mesleki bilgilere sahip olurken ayrica ogretmenlik meslegine uygunluk,
topluma model olma gibi kisisel 6zelliklere de sahip olmalar1 gerektigini belirtmektedir. Kennedy
(1992) calismasinda, 0gretmenlerin sahip olmasi gereken nitelikleri; mesleki yeterlik, test edebilme
yetenegi, demografik temsil ve profesyonellik olarak ele almistir. Bunlar; mesleki yeterlik, test
edebilme yetenegi, demografik temsil ve profesyonelliktir. Milli Egitim Bakanlig1 (MEB) tarafindan da
2006 yilinda yayinlanan “Ogretmen Mesleki Yeterlikleri” kitabinda Tiirk Milli Egitim sistemi
icerisinde Ogretmenlerin sahip olmasi gereken nitelikler alt1 temel alanda toplanmigstir. Bunlar: (a)
Mesleki ve kisisel yeterlikler (b) Ogrenciyi tanima (c) Ogrenme ve dgretme siirecleri (bu siirecleri
planlama, uygulama ve yénetme) (d) Ogrenme ve gelisimi izleme/degerlendirme (e) Okul, aile ve
toplumsal iligkiler (Okulun bulundugu cevrenin sosyal ve kiiltiirel Ozelliklerini tanima, aile ve

toplumu egitim stirecine katma) (f) Program ve igerik bilgisidir.

Bir iilkenin egitim sistemi igerisinde 6gretmen nitelikleri kadar 6gretmenlerin istihdami da bu
sistemin ¢ok 6nemli bir pargasini olusturmaktadir. Bununla birlikte Tiirkiye’de 6gretmen niteliklerine
iliskin bu ¢alismada da belirtilen gereklilikler kabul edilmis ve buna iliskin ¢alismalar yapilmis olsa da
Ogretmenlerin istihdamina iliskin uzun vadeli bir istihdam politikas: yiiriitiilmedigi ve iilkenin en ¢ok
tartisilan konularmin basinda geldigi bilinmektedir (Atav ve Sonmez, 2013; Aydin ve digerleri., 2014;
Dogan ve Sahin, 2009; Kocak ve Kavak, 2014). Bu tartismalarin odaginda 6gretmen istihdamina
yonelik alman kararlarin nitelikten ¢ok nicelik ile ilgilenmesi ve kisa vadeli, sistematik olmayan
¢ozlimler tiretilmesi bulunmaktadir (Dogan, 2005). Bu kapsamda son yillarda yapilan ¢alismalar kisa

vadeli ¢6ziim iiretme baglaminda 6zellikle alan dis1 yapilan 6gretmen atamalar ile birlikte olusan

2480



KEFAD Cilt 24, Say1 3, 2023

sorunlara dikkat ¢ekmektedir (Aydin, Sarier, Uysal, Aydogdu—Ozoglu ve Ozer, 2014; Safran, Kan,
Ustiindag, Birbudak ve Yildirim, 2014). Son yillarda yiiriitiilen tartismalarin diger bir odagimn ise
merkezi se¢me smavi, baska bir ifade ile Kamu Personeli Se¢me Sinavi (KPSS) olusturdugu
goriilmektedir. Sinavin igerigine ve uygulanmasma iliskin degisiklikler, Ogretmen atamalarina
yansiyan dengesizlikler, sinava iliskin olusan olumsuz tutumlar ve kaygilar bir¢ok calismada
arastirma konusu haline gelmistir (Atanur Baskan, Aydin ve Madden, 2006; Bastiirk, 2007; Gokge,
2013; Glindogdu, Cimen ve Turan, 2008; Nartgiin, 2008; Kuran, 2012; Sadioglu ve Onur Sezer, 2016;
Sezgin ve Duran, 2011; Yilmaz ve Yildirim, 2015). Tiirk egitim sisteminin bu genel tartisma konular1
kapsaminda son yirmi yilda 6zel egitim ogretmenlerinin atanmasi ile ilgili yapilan degisiklikler ve
yasal diizenlemelere iligkin bir tartisma yiiriitiilmektedir. Ozyiirek (2008)’ e gore MEB’e bagh resmi ve
Ozel 6zel egitim kurumlarinin sayisindaki artis, 6zel egitim 6gretmeni agig1 sorununu beraberinde
getirmistir. Bununla birlikte MEB, 6gretmen istihdamina yonelik aldig1 kararlarla, 6zel egitim
alanindan mezun Ogretmenlerin alimimi durdurmustur ve bunun sonucunda halihazirdaki agik
artmaya devam etmistir. A¢igin artmasi ile birlikte sonraki yillarda izlenen yanlis politikalarla kisa
vadeli ¢Oziimler iiretilerek, Ozel egitim alanindaki Ogretmen ihtiyaci giderilmeye calisilmistir.
Ozyiirek, bu konuyu 6zel egitim dgretmeni yetistirilmesinde tehdit unsuru olarak nitelendirmis ve bu

sorunlar1 ii¢ madde altinda toplamuistir:

1. Ozel egitim alanindan mezun Sgretmenler yerine, yetersiz kisa vadeli egitim programlari

ile alan dis1 6gretmenlerin atanmas:.

2. Ogretmen agigimi gidermek amaciyla gerekli alt yap1 olusturulmadan ve 6gretim elemani

saglanmadan ozel egitim lisans programlarinin agilmasi.
3. Ogretmen yetistirilmesinde tepkisel ve popiilist yaklagimlarin etkisinde kalinmas.

MEB (2000) tarafindan yaymlanan 6zel egitim mevzuatinda yer alan 49. Madde ile 6zel egitim
Ogretmeni ihtiyacin1 gidermek amaciyla sinif 6gretmenlerinin kisa siireli egitim programlar ile 6zel

egitim okullarma atanabilecegi karara baglanmustir.
Bu karar:

Ozel egitim kurum, okul ve siniflarinda dgretmen ihtiyacinin lisans seviyesinde dzel egitim
Ogretmeni yetistiren yiiksekogretim programimi tamamlayanlarla karsilanamamasi
durumunda; simf Ogretmeni yetistiren lisans programlarimi bitirip 6zel egitim alaninda
yiiksek lisans ya da doktora yapan dgretmenler ile 6zel egitim alanindaki 6gretmen ihtiyacini
karsilamak amaciyla Bakanlik¢a hazirlanan hizmet i¢i egitim programina katilmis smif
ogretmenleri valiliklerce bu okul ve kurumlarda goérevlendirilir (MEB, 2000 [Degisik birinci
fikra: 18.12.2004/25674 RG]J)

Bu karar ile hizmet i¢i egitim programlar1 ve kisa siireli sertifika programlar ile 6zel egitim
Ogretmen agigina kisa vadeli ¢oziim iiretilmeye calisilmis, ancak nitelikli 6gretmen sorununu daha da
derinlestirmistir (Ergiil, Baydik ve Demir, 2013). Nitelikli 6gretmen sorunu halihazirda zaten egitim

sisteminin odaginda yer alirken, birka¢ aylik sertifika programlarinin alanda yeterli olabilecegini
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diistinmek ciddi bir sorunun kaynagini da olusturmaktadir (Nartgiin, 2010). Bununla birlikte MEB
Talim Terbiye Kurulu Baskanligi 20 Subat 2014 tarihli kararlarinda 6gretmen atamalarma iliskin

Gegici 6. Madde ile 6zel egitim alaninda 6gretmen atamalarina iliskin yeni bir karar yaymlanmustur.
Bu karar:

Ozel Egitim Alaninda &gretmen ihtiyacinin karar eki cizelgede kaynak gosterilen
yiiksekogretim programi mezunlarinca karsilanamamasi durumunda, bu alana 6gretmenlik
alanlar1 mezunu olup &zel egitim (Gorme, Isitme ve Zihinsel Engelliler) alaninda tezli/ tezsiz
yiiksek lisans veya doktora mezunlar: atarurlar (MEB, 2014).

Ozel egitim disindaki alanlarindan mezun olmus, sonrasinda lisansiistii egitimlerini
(tezli/tezsiz yliksek lisans/doktora) Ozel egitim (gorme, isitme ve zihinsel engelliler) alaninda
tamamlamis adaylarin 2015 Ogretmen atamalarinda Ozel egitim alanina basvuramayacaklari
bildirilmistir. Hemen ardindan, Ankara 2. Idare Mahkemesinin 25 Mart 2015 tarihli ve E.N0:2015/322
sayili karari ile yiirlitmenin durdurulmasma karar verilmistir. Bu karara istinaden MEB (2015)
Ogretmenlerinin Atama ve Yer Degistirme Yonetmeliginin 11. Maddesinde aranilan genel ve 6zel
sartlar1 tasiyanlarin 2014 yilinda yapilan KPSS'ye girmis olmalar1 sartiyla taban puan sarti
aranmaksizin 2015 Mayis atamalarinda 6zel egitimde bos kalan kontenjanlara basvurabilecekleri

duyurulmustur (insan Kaynaklar1 Genel Miidiirliigii, 2015).

MEB'in yaptig1 bu diizenlemeler yeni tartismalari da beraberinde getirmis, Yiiksek Ogretim
Kurulu (YOK) tarafindan 08 Aralik 2015 tarihinde gergeklestirilen toplantida zihinsel, isitme, gorme,
¢oklu engeliler ve iistiin yetenekliler 6gretmenligi lisans programlar1 ve bu programlardan mezun
olan 6gretmenlerin istihdamlarina iliskin sorunlar ve ¢6ziim Onerileri tartisilmistir. Toplantida Talim
Terbiye Baskanlig: tarafindan Subat 2014’te yayinlanan karar goz oniinde bulundurularak zihinsel,
isitme, gorme, coklu engelliler Ogretmenlikleri ile {istiin yetenekliler Ogretmenlikleri lisans
programlarinin birlestirilerek 6zel egitim Ogretmenligi lisans programi olmasi karari alinmistir

(http://yok.gov.tr). Bu karar ile birlikte 6zel egitim 6gretmenlerin istihdam sorununa yonelik ¢oziim

iretilmeye calisilmistir. Alanyazindaki calismalara bakildiginda alinan bu karar oncesinde de &zel
egitim Ogretmen yetistirme programlari iizerine arastirmacilar tarafindan gesitli calismalarin yapildig:
goriilmektedir. Ornegin, Dedeoglu, Durali ve Kig (2004) tarafindan yapilan bir calismada, &zel egitim
Ogretmen yetistirme programlarinin durumunu incelemek amaciyla 6zel egitim 6gretmen adaylar ve
mezunlarinin goriisleri incelenmistir. Calisma sonuglari, lisans derslerinde uygulamaya daha yogun
olarak odaklanilmasi ve egitim fakiiltelerinin yeniden yapilandirilmasi geregini ortaya koymaktadir.
Diger bir calismada (Ergiil ve digerleri, 2013) 6zel egitim &gretmen adaylari ile mezunlarin ve
sertifikal1 6zel egitim 6gretmenlerinin kendi lisans programlarinin yeterlikleri ile kendi yeterliliklerine
iligkin goriisleri belirlenmistir. Ayrica Ozel egitim lisans mezunu Ogretmenler ile sertifikah
Ogretmenlerinin O0gretmen yeterlilikleri hakkindaki goriisleri karsilastirilmis ve alanyazindan farklh
olarak her iki grubun gortisleri arasinda anlamli bir fark bulunmamuistir. Ergenekon, Ozen ve Batu

(2008) tarafindan yiiriitiilen c¢alismada ise zihin engelliler 6gretmenligi adaylarnin Ogretmen

2482


about:blank

KEFAD Cilt 24, Say1 3, 2023

uygulamalarma iligskin goriis ve Onerileri incelenmistir. Arastirma bulgularinda katilimcilarin, kavram
Ogretimi programi hazirlama ve uygulamay: kolay, davranis degistirme programi hazirlama ve
uygulamayi zor, farkli engel ve yas gruplariyla ¢alisma olanag: sagladig: icin iki farkli kurumda

uygulama yapmanin avantajhi olduguna dair gortis bildirdikleri goriilmiistiir.

Tiirkiye'de 0zel egitim Ogretmenlik alanma iliskin yapilan c¢alismalar incelendiginde
calismalarin daha ¢ok Ozel egitim lisans programlari cercevesinde ele alindigr goriilmektedir
(Dedeoglu ve digerleri, 2004; Ergenekon, Ozen ve Batu, 2008; Ergiil ve digerleri, 2013). Bununla
birlikte 6zel egitim Ogretmenlerinin istihdami ve yasal diizenlemelere iliskin yapilan ¢alismalarin
sayica sinurli oldugu belirlenmistir (Nartgiin, 2008; Ozyiirek, 2008). Oysaki nitelikli &gretmen
yetistirme kadar, ileriye doniik yapilacak diizenleme ve uygulamalarda bu konunun dogrudan
mubhatab:1 olan 6gretmen adaylarmin da, istihdam ve yasal diizenlenmeler hakkindaki goriislerinin
belirlenmesi, yapilacak diizenlemelerin amaca hizmet etmesi acisindan da dnemli olacaktir. Diger bir
deyisle, calisma sonuglarinin 6zel egitim Ogretmeni istihdamina yonelik gelecek politikalara yon
verebilecegi diistintilmektedir. Bu kapsamda bu c¢alismanin amaci; 6zel egitim 6gretmen adaylarinin
“0Ozel egitim 6gretmeni atama” yasa ve yonetmeliklerine iliskin goriislerinin belirlenmesidir. Bu amag

dogrultusunda asagidaki sorulara yanit aranmistir.

1. Ozel egitim ogretmen adaylarinin “dzel egitim Ogretmeni atama” yasa ve

yonetmeliklerine iliskin gortisleri nedir?

2. Ogzel egitim Ogretmen adaylarinin “dzel egitim Ofretmeni atama” yasa ve

yonetmeliklerine iliskin goriisleri cinsiyete gore farklilik gostermekte midir?

3. Ozel egitim Ogretmen adaylarinin “Ozel egitim Ogretmeni atama” yasa ve

yonetmeliklerine iliskin goriisleri yasa gore farklilik gostermekte midir?

4. Ozel egitim oOgretmen adaylarmin “dzel egitim Ogretmeni atama” yasa ve
yonetmeliklerine iliskin goriisleri kayitli olduklar1 {iniversitelere gore farklilik

gostermekte midir?
Yontem

Arastirmanin bu boliimiinde; arastirmanin modeline, katilimcilarina, veri toplama araglarina,

veri toplama siirecine, verilerin analizine ve gegerlik giivenirlik ¢alismalarina yer verilmistir.
Arastirmanin Modeli

Bu arastirma nicel arastirma yontemlerinden tarama modelinde desenlenmistir. Tarama
modeli arastirma evrenine iliskin egilim, tutum veya goriisleri 6rneklemden elde edilen veriler
yoluyla sayisal olarak tamimlanmasidir (Creswell ve Creswell, 2017). Bu calismada 0zel egitim

ogretmen adaylarinin o6zel egitim Ogretmeni atamasma iligkin yasa ve yonetmeliklerine iliskin
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goriiglerinin belirleneceginden verilerin toplanmasinda 6l¢ek kullanilacagindan bu modele gore

calisma planlanmis ve uygulanmistir.
Katilimcilar

Bu arastirmanin katilimcilarin1 Ankara Universitesi (AU), Gazi Universitesi (GU), Necmettin
Erbakan Universite (NEU), Trabzon Universitesi (TU) ve Aksaray Universitesi (AU) olmak iizere bes
farkli iiniversitenin 6zel egitim lisans programlarina kayitli dérdiincii sinifa devam eden 259 6zel
egitim Ogretmen adayr olusturmaktadir. Katilimcilarin belirlenme siirecinde, ilk olarak ilgili
tiniversitelerin 6zel egitim boliim bagkanlari ile iletisime gecilmis ve arastirmanin amaci hakkinda
bilgiler verilmistir. Ardindan 6l¢ek ilgili boliim baskanlari ile paylasilmis ve ¢alismaya goniillii olarak
katillm saglamak isteyen Ogretmen adaylari calismaya dahil edilmistir. Katilimcilarin bu sayida
olmasmin nedeni ise sadece 4. Smuf Ogrencilerinin c¢alismaya katilmasimin kriter olarak
belirlenmesidir. Ayrica katilimcilarin lisans egitimleri boyunca 6zel egitim alanina iliskin yasa ve

politikalar: iceren herhangi bir ders almadiklar: belirlenmistir.
Veri Toplama Araclar

Aragtirmanin verileri arastirmacilar tarafindan gelistirilen Ozel Egitim Ogretmenlerinin
Atama Yasa ve Yonetmeliklerine Iliskin 6lgek formu (OEAYY) araciligi ile toplanmistir. 16 sorudan

olusan dlgegin gelistirilme siirecine asagida yer verilmistir.

Ozel egitim alaninda gergeklestirilen yasal diizenlemelere iliskin 6zel egitim Ogretmen
adaylarinin goriislerini belirlemek amaciyla hazirlanan 6lgegin gelistirilme asamasinda oncelikle
alanyazin taramast yapilmistir. Yapilan tarama sonucunda 50 sorudan olusan soru havuzu
olusturulmustur. Olusturulan soru havuzu ilk olarak arastirmanin yazarlari tarafindan incelenmis,
benzerlik gdsteren ve birbirini kapsayan sorular havuzdan gikarilarak 30 soru belirlenmistir. {lk etapta
30 sorunun 6Slgek igerisinde yer almasia karar verilmistir. Olgek formundaki maddeler begli likert
tipinde hazirlanmis ve 1 (Kesinlikle Katiliyorum), 2 (Katiliyorum), 3 (Kararsizim), 4 (Katilmiyorum), 5
(Kesinlikle katilmiyorum) seklinde derecelendirilmistir. Olusturulan Olgegin kapsam gegerligini
incelemek amaciyla 6zel egitim alaninda uzman olan {i¢ kisiden uzman goriisii alinmistir. Uzman
goriisii formu Olgekte yer alan sorularin igerik, uygunluk ve anlagilirligina iliskin uzmanlarin
goriislerini belirlemek amaciyla iiglii likert tipinde hazirlanmis ve 1 (Uygun), 2 (Diizeltilmeli), 3
(Uygun degil) seklinde derecelendirilmistir. Ayrica uzmanlardan uygun gormedikleri ya da
diizeltilmesini istedikleri sorulara yonelik Onerilerini formun altinda yer alan boslukta belirtmeleri
istenmistir. Uzmanlardan gelen doniitlerin ardindan soru sayisinin 30 olarak kalmasina karar verilmis

ve Olcegin diger gecerlik ve giivenirlik calismalarina gecilmistir.

C)Igegin yap1 gegerligine iliskin ise Temel Bilesenler Analizi (TBA) yiiriitiilmiistiir. Giivenirlik
calismalar1 kapsaminda ise Cronbach-alpha i¢ tutarlilik katsayisi hesaplanmistir. Yap1 gegerligini

belirlemek amaciyla oncelikle elde edilen verilerin TBA analizi i¢in 6rneklem biiyiikligii, kayip
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degerler, normallik, dogrusallik gibi gerekli kosullar1 yerine getirip getirmedigi incelenmistir. Elde
edilen sonuglar carpiklik ve basiklik katsayr degerlerinin -1 ile +1 arasinda sirasiyla. 12 ve. 38
oldugunu, kolmogorov-Smirnov normallik testine gore ise verilerin norma dagilima sahip oldugunu

(p>.05) gostermistir.

Orneklem biiyiikliigiiniin TBA igin uygunlugunu test etmek amaciyla Kaiser-Meyer-Olkin
(KMO) degeri ve Barlett Kiiresellik Testi sonuglari incelenmistir. KMO degeri, secilen 6rneklem
verilerinin faktér ¢ikarmak igin uygun olup olmadigina karar vermenin bir Olgiisii olarak
kullanilmaktadir. KMO degerinin. 60’dan yiiksek olmasi, faktdr analizine devam edilebilecegi
anlamina gelmektedir (Tabachnick ve Fidell, 2007, s. 614). Oran ne kadar yiiksek olursa, veri seti
faktor analizi yapmak icin o kadar iyidir, denilebilir (Kalayci, 2005). Bu analizde KMO degerinin. 64
(p= .00) oldugu saptanmustir. Bu degerin faktér analizine devam edebilmek i¢in uygun bir deger
olduguna karar verilmistir. Barlett testi sonucu ise X2=922.159 (df=120, p=.00) olarak hesaplanmuistir.
Yapilan TBA analizi sonucuna gore faktorler altindaki bulasik ve binisik maddeler atilarak 6lgege son
hali verilmistir. Varimax dik déndiirme yontemi uygulanmis sonucta maddelerin iki faktor altinda
toplandig1 goriilmiistiir. Birinci alt boyutta yer alan maddelerin faktor yiik degerleri. 35 ile. 74
arasinda degisirken, ikinci alt boyutta yer alan maddelerin faktor yiik degerleri ise. 35 ile. 78 arasinda
degismektedir. Sonug olarak birinci alt boyutta 9, ikinci alt boyutta 7 madde olmak {tizere olgekte

toplam 16 madde yer almistir.

Olgegin giivenirligini test etmek amaciyla Cronbach-alpha i¢ tutarlilik katsayisi
hesaplanmustir. Hesaplamalar sonucunda olgege iliskin Cronbach-alpha i¢ tutarlihik katsayisi. 74
olarak bulunmustur. Elde edilen tiim degerler 6lgegin gegerli ve giivenilir bir ara¢ oldugunu ortaya

koymustur.

Uzmanlardan gelen geri doniitler dogrultusunda, 5 sorunun konu ile dogrudan iliskili
olmamas! nedeniyle, 3 sorunun Slgekte yer alan diger sorularla benzerlik gostermesi nedeniyle ve 2
soru ise yeterince agik olmamasi nedeniyle ¢ikarilmasina karar verilmistir. Sonug olarak veri toplama
amaci ile hazirlanan dlgek 16 sorudan olusmaktadir. Olgek formuna iliskin drnek sorular Tablo 1’ de

sunulmustur.
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Tablo 1. OEAYY formuna iliskin 5rnek sorular

Olgek Sorular

Kesinlikle
Katiliyorum
Katiliyorum
Kararsizim
Katilmiyoru
Kesinlikle
Katilmiyoru

m

A. Kisisel bilgilere iligskin Sorular
Universite tercihlerim arasinda Ozel Egitim Boliimii ilk besin

L icindedir.

5 Ozel Egitim Boliimii'nii tercih etmemde idealimdeki meslek
’ olmasi etkili olmustur.

3 Kayitlh bulundugum Universite'nin Ozel Egitim Boliimii

tercihlerim arasinda ilk besin icindedir.
B. Ozel egitim alaninda Gergeklestirilen Yasal Diizenlemelere iliskin Sorular
Alan dis1 Ozel Egitim Ogretmeni atamalariin 6gretmen
4. agigini kapatabilmek adina dogru bir uygulama oldugunu
diistintiyorum.
Zihin, isitme, gorme ve ¢oklu engelliler 6gretmenliklerinin
5. 0zel egitim 0gretmeni olarak atanmasi yoniinde alinan karari
dogru buluyorum.

Tablo 1 incelendiginde 6l¢ek formunda yer alan sorularin likert tip olarak hazirlandig: ve

isaretlemelerin bu sekilde gerceklestirilecegi goriilmektedir.
Verilerin Toplanmasi

Verilerin toplama siireci bes farkli iiniversitenin 6zel egitim boliimii boliim baskanlar ile
goriismelerin gerceklestirilmesi ile baglamistir. Boliim baskanlarina calismanin amact ve veri toplama
araci ile ilgili bilgilerle birlikte etik iznin alindigina dair bilgiler sunulmustur. Ardindan boliim
baskanlarinin 6gretmen adaylarma calismayr duyurmasi istenmis ve oOlgegin standart olarak
uygulanabilmesine yo&nelik olarak hazirlanan kisa bir yonerge oOnceden ogretim elemanlarina

ulastirilmistir.

Goniillii olarak katilim saglamak isteyen katilimcilara, boliim baskanlar1 aracilign ile
ulasilmigtir. Goriisme sorulari da katilimcilara boliim bagkanlar tarafindan ulastirilmis ve derslerde
katilimeilarin doldurmalari saglanmistir. . Tk iki iiniversitede egitime devam eden &gretmen adaylart
olcegi, se¢meli derslerde, digeri iki tiniversitede 6gretmenlik uygulamasi derslerinde ve son iiniversite
ise arastirmacilarin gorev yaptig1 {iniversite olmasi nedeniyle dogrudan arastirmacilar tarafindan

kendi derslerinde toplanmigtir.

Doldurulan 6lgekler, boliim bagkanlar1 tarafindan mail ortaminda arastirmacilara

ulagtirilmistir. Gelen 6lgeklerin ¢iktist alinarak dosyalanmis ve analizleri igin hazirlanmistir.
Verilerin Analizi

Ogretmen adaylarinn doldurdugu 6lgeklerden elde edilen veriler ilk olarak excelle formatina
doniistiiriilmiistiir. Ardindan verilerin analizinde SPSS-23 programi kullanilarak veriler analiz

edilmistir. Elde edilen veriler; frekans, ylizde, aritmetik ortalama, standart sapmalar: hesaplanarak
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tablolar halinde sunulmustur. Ayrica 6gretmen adaylarinin 6lgek ve dlgek alt boyutlarina verdikleri
cevaplarin cesitli degiskenler agisindan anlaml olarak farklilasip farklilasmadigini incelemek amaci

ile t test uygulanmustir.
Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri : Etik degerlendirmeyi yapan kurul ad1 = Aksaray Universitesi Insan

Arastirmalari Etik Kurulu

Etik degerlendirme kararinin tarihi= 25.10.2022

Etik degerlendirme belgesi say1 numarasi=2022/07-44
Bulgular

Verilerin analizinde 6gretmen adaylarinin OEAYY’ye verdikleri cevaplarina iligkin betimsel
analizler gerceklestirilerek cinsiyet, yas ve okul degiskenleri agisindan farkhilasip farklilasmadig:
incelenmistir. Toplanan veriler SPSS ile analiz edildikten sonra gerekli karsilastirmalar yapilmistir.

Ogretmen Adaylarmin Ozelliklerine Iligkin Betimsel Istatistikler Tablo 2’de sunulmustur.

Tablo 2. Ogretmen adaylarinin ézelliklerine iliskin betimsel istatistikleri

Degiskenler Diizeyler Say1 Yiizde
(N) (%)
Cinsiyet Kadin 160 61.8
Erkek 99 37.5
Yas 20-25 236 94.6
25 ve tizeri 23 9.1
AU 36 13.9
GU 61 23.6
Okul NEU 28 10.8
TU 45 17.4
ASU 89 34.4

Tablo 2’de goriildiigii iizere 6gretmen adaylarinin 160’1 kadin 99'u erkektir ayrica 20-25 yas
arasinda 236 kisi, 25 yas ve {izerinde ise 23 kisi bulunmaktadir. C)gretmen adaylarinin okullara gore
dagilimlara bakildigina ise Ankara Universitesinden 36, Gazi Universitesinden 61, Necmettin

Erbakan Universitesinden 28, Trabzon Universitesinden 45, Aksaray Universitesinden 89’dur.

Ogretmen adaylarmin &lgekten aldiklari puanlara iligkin betimsel istatistikler Tablo 3'de

sunulmustur.
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Tablo 3. Ogretmen adaylarinin lcekten aldiklar: puanlara iliskin betimsel istatistikler

Olcek N Ort SD P

Olgek Genel Toplam Puani 259 41.42 7.77 .00

Birinci Alt Boyut Toplam Puani 259 19.95 5.44 .00

Ikinci Alt Boyut Toplam Puani 259 21.46 5.05 .01
P<.05

Tablo 3'de goriildiigii tizere 6gretmen adaylarinin 6lgek genel toplam puan ortalamalar: 41.42,

birinci ve ikinci alt boyut toplam puan ortalamalari ise sirasiyla 19.95 ve 21.46 olarak hesaplanmuistir.

Ogretmen adaylarinin goriislerine iliskin betimsel istatistikler Tablo 4’de sunulmustur.
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Tablo 4. Ogretmen adaylarimin gériislerine iliskin betimsel istatistikler

Olgek Alt Olcek Maddeleri Ogretmen Gortgleri
Boyut (N)
1 2 3 4 5
1. Universite tercihlerim arasinda Ozel 202

Egitim Boliimii ilk besin igindedir. 31 2 10 14
2. Ozel Egitim Boliimii'nii tercih etmemde

calisma kosullarinin rahat oldugunu 34 76 47 67 35
diisiinmem etkili oldu.

3. Ozel Egitim Boliimii'nii tercih etmemde

0zel egitim alaninda devletin tamidig1 is 88 133 17 15 6
Birinci Alt olanaklarinin fazla olmas etkili oldu.
Boyut 4. Ogzel Egitim Boliimii'nii tercih etmemde

Ozel egitim alaninda 6zel sektorde ¢alisma 68 108 32 42 9

olanaklarinin fazla olmasi etkili oldu.

5. Ozel Egitim Boliimii'nii tercih etmemde

0zel egitim alant mezunlarinin diger

ogretmenlik alanlarina kiyasla daha kolay 98 109 30 12 10
resmi kurumlara atanabildiklerini

distinmem etkili oldu.

6. Kayith bulundugum iiniversitenin Ozel

Egitim Boliimii tercihlerim arasinda ilk besin 163 24 14 24 34
icindedir.

7. Kayith bulundugum tiniversite bazinda

ozel egitime iligskin aldigim egitimi yeterli 64 83 71 24 17
buluyorum.

8. Mezun olduktan sonra aldigim egitimin
yeterli olacagini diistiniiyorum.

9. Ogzel Egitim alaninda 6gretmen agiginin

46 70 68 49 26

olmasini yetersiz ve uygun olmayan 8 32 114 57 48
politikalara bagliyorum.

Tkinci Alt 10. Ozel Egitim alaninda gerceklestirilen

Boyut yasal diizenlemelerin birbirleri ile tutarl 92 82 48 18 19

oldugunu diistiniiyorum
1 1 . N\ v 1~ “ .. .

. Og.re-trnen 1ge. g1r1§tve merkfzasa"tama 63 75 79 28 14
sisteminin gerekli oldugunu diisiiniiyorum.

12. Merkezi atama sistemi kapsaminda

yapilan KPSS'nin yeterli oldugunu 30 56 60 60 53
diisiiniiyorum.

13. Bazi 6gretmenlik alanlari i¢in uygulanan

KPSS alan sinavinin yeterli oldugunu 31 40 73 52 63
diisiiniiyorum.

14. KPSS’ de egitim bilimleri alaninda

sorulan sorulara yonelik fakiiltede bu alana 26 59 70 47 57
iliskin aldigim dersleri yeterli goriiyorum

15. Ogretmen atamalarinda Ozel Egitim

alaninda alinan puanlarin yeterli oldugunu 38 78 75 43 25
diistiniiyorum.

16. Ozel Egitim Ogretmenlerinin KPSS'de
jal'dll'darl Puanlarm o.gl.‘etmervl niteligine 36 55 56 51 61
iliskin kriterlerden biri oldugunu

diigliniiyorum.

(1=Kesinlikle Katilryorum, 2=Katiliyorum, 3=Kararsizim, 4=Katilmiyorum, 5=Kesinlikle Katilmiyorum)
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Tablo 4’e gore birinci alt boyutta 6gretmen adaylarmin biiyiik bir ¢ogunlugu “Universite
tercihlerim arasinda Ozel Egitim Boliimii ilk besin i¢indedir” ve “kayitli bulundugum {iniversitenin
Ozel Egitim Boliimii tercihlerim arasinda ilk besin icindedir” sorularina kesinlikle katiliyorum
cevabini vermistir. Ogretmen adaylarmin biiyiik bir cogunlugu ozel egitim boliimiinii tercih
etmelerinde 6zel egitim alaninda devletin ve 6zel sektoriin sundugu is imkanlarinin etkili oldugunu
belirtmistir. Bununla birlikte “kayith bulundugum tiiniversite bazinda ozel egitime iliskin aldigim
egitimi yeterli buluyorum” ve “mezun olduktan sonra aldigim egitimin yeterli olacagini
diistintiyorum” sorularina verilen cevaplarinin birbirine yakin sayilarda oldugu ancak “katiliyorum”
cevabini verenlerin kismen de olsa diger cevaplara oranla daha fazla oldugu gériilmektedir. “Ozel
egitim alaninda 6gretmen agiginin olmasii yetersiz ve uygun olmayan politikalara bagliyorum”

sorusunda ise 6gretmen adaylarimin ¢cogunlugu “kararsizim” cevabini vermistir.

Ikinci alt boyutta yer alan sorulara verilen cevaplar incelendiginde yasal diizenlemelere iligkin
ogretmen adaylar1 cevaplarinin birbirine yakin sayilarda oldugu goriilmektedir. Ogretmen
adaylarinin “6zel egitim alaninda gerceklestirilen yasal diizenlemelerin birbirleri ile tutarli oldugunu
diisiiniiyorum” sorusuna verdigi cevaplara bakildiginda “kesinlikle katiliyorum” ve “katiliyorum”
cevaplarin1 verenlerin kismen de olsa daha fazla oldugu elde edilen bulgular arasindadir. Merkezi
atama sistemi ve KPSS sinavina yonelik sorulara verilen cevaplar incelendiginde ise Ogretmen

adaylarinin “kararsizim” cevabinda yogunlastiklar1 goriilmektedir.

Ogretmen adaylarinin verdikleri cevaplarim cinsiyet ve yas degiskenleri agisindan farklilasip
farklilagsmadigini incelemek amaciyla T-Testi yiiriitiilmiistiir. Ogretmen adaylarimin Slgek ve dlgek alt

boyutlarindan aldiklar1 puanlarin cinsiyete gore T-Testi sonuglar1 Tablo 5’ de sunulmustur.

Tablo 5. Ogretmen adaylarinn Glgek ve dlgek alt boyutlarmdan aldiklart puanlarin cinsiyete gire t-testi

sonuclari
Cinsiyet N X S sd t )

Olgek Genel Toplam Kadin 160 42.07 7.69 255 1.77 .07
Puanu Erkek 99 40.30 7.78
Birinci Alt Boyut Toplam Kadin 160 19.89 543 15 .88
Puam Erkek 99 20 5.52
Tkinci Alt Boyut Toplam Kadin 160 22.18 5.15 2.92 .03*
Puanu Erkek 99 20.30 4.66

*p<.05

Tablo 5'de goriildiigii lizere 6gretmen adaylarinin 6lgek genel toplam puanlari cinsiyete gore
anlaml bir farlilik gostermemektedir, t(255)=1.77, p>.05. Bununla birlikte kadin 6gretmen adaylarinin
aldiklar1 Olgek genel puanlarmin (X=42.07) erkek Ogretmen adaylarmin aldiklari Olgek genel
puanlarma (X=40.30) kismen daha yiiksek oldugu goriilmektedir. Ogretmen adaylarinin birinci alt
boyuttan aldiklar1 puanlarin da cinsiyete gore anlaml farklilik gostermemektedir, t(255)=.15, p>05.
Bununla birlikte erkek ogretmen adaylarmin aldiklari birinci alt boyut puanlarinin (X=20) kadin

Ogretmen adaylarinin aldiklar: puanlardan (X=19.89) gore kismen daha yiiksek oldugu goriilmektedir.
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Ogretmen adaylarmin ikinci alt boyuttan aldiklar1 puanlarin ise cinsiyete gore anlamli farklilik
gosterdigi goriilmektedir, (255)=2.92, p<.05. Bu alt boyuttan ise kadin 6gretmen adaylarinin aldiklar:
puanlarin (X=22.18) erkek 6gretmen adaylarinin aldiklar1 puanlara (X=20.30) gore kismen daha ytiiksek

oldugu goriilmektedir.

Ogretmen adaylariin verdikleri cevaplarin cinsiyet ve yas degiskenleri agisindan farklilagip
farklilasmadigini incelemek amaciyla t-testi yiiriitiilmiistiir. Ogretmen adaylarinin dlgek ve dlgek alt

boyutlarindan aldiklar1 puanlarin yasa gore T-Testi sonuglar: Tablo 6’da sunulmustur.

Tablo 6. Ogretmen adaylarinin élgek ve dlgek alt boyutlarmdan aldiklar: puanlarin yasa gore t-testi sonuglart

Yas N X S sd t p
Olgek  Genel Toplam 20-25 236 41.46 7.70 259 27 .78
Puam 25 ve lizeri 23 41 8.59
Birinci Alt Boyut Toplam 20-25 236 19.82 5.47 -1.20 22
Puam 25 ve lizeri 23 21.26 5.10
Ikinci Alt Boyut Toplam 20-25 236 21.63 5.04 1.72 .08
Puam 25 ve tlizeri 23 19.73 4.87

*p<.05

Tablo 6’da goriildiigi iizere 6gretmen adaylarinin 6lgek genel toplam puanlar ile dlgek alt
boyutlarindan aldiklar1 puanlar yasa gore anlaml bir farlilik gostermemektedir (p>.05). Bununla
birlikte 20-25 yas arasindaki 6gretmen adaylarinin aldiklar1 6lgek genel puanlariin (X=41.46) 25 yas
tizeri Ogretmen adaylarmin aldiklar1 olgek genel puanlarina (X=41) ve ikinci alt boyut toplam
puanlarma (X=21.63) gore kismen daha yiiksek oldugu goriilmektedir. 20-25 yas arasindaki 6gretmen
adaylarinin ise aldiklari ikinci alt boyut toplam puanlarinin (X=19.82) 25 yas iizeri Ogretmen

adaylarmin aldiklar1 puanlardan (X=21.26) gore kismen daha yiiksek oldugu goriilmektedir.

Ogretmen adaylarmin verdikleri cevaplarmin devam ettikleri okul agisindan farklilasip
farklilagsmadigini incelemek amaciyla ise t-testi yiiriitiilmiigtiir. Ogretmen adaylarmin 6lcek ve Slgek
alt boyutlarindan aldiklar1 toplam puanlarin devam ettikleri okula gore iliskisiz 6rneklemler igin tek

yonliit ANOVA sonuglar Tablo 6’da sunulmustur.
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Tablo 7. Ogretmen adaylarinin dlgek ve lcek alt boyutlarmdan aldiklar: toplam puanlarin devam ettikleri okula

gore ANOVA sonuglar
Varyansin Kareler sd Kareler F p Anlamli Fark
Kaynag: Toplamu Ortalamas:
Olgek Gruplararasi 268.13 4 67.03 1.11 .35
Genel Gruplarigi 254
Toplam 15326.99 60.34
Puani
Toplam 15595.12 258
Birinci Alt  Gruplararast ~ 542.71 4 135.67 484 .00+ GU-ASU, GU-NEU
Boyut Gruplarigi 7118.73 254 28.02
Toplam Toplam 7661 44 258
Puani
Ikinci Alt  Gruplararas1  543.47 4 135.86 571  .00% GU-ASU
Boyut Gruplarigi 6042.99 254 23.79
Toplam Toplam 6586.47 258
Puam
*p<.05

Tablo 7’de goriildiigii iizere analiz sonuglar1 6gretmen adaylarinin aldiklar1 dlgek toplam
puanlarmin devam ettikleri okula gore anlamli olarak farklilasmadigini gostermektedir, F(4,254)=1.11,
p>.05. Bununla birlikte 6gretmen birinci alt boyut toplam puanlar ile ikinci alt boyut toplam
puanlarmin devam ettikleri okula gore anlamli olarak farklilastigi goriilmektedir, sirasiyla
F(4,254)=4.84, F(4,254)=5.71, p<.05. Okullar aras1 farkliligin hangi gruplar arasinda oldugunu bulmak
amaciyla Scheffe testi yiiriitiilmiistiir. Analiz sonuglarina gére birinci alt boyut toplam puanlari1 GU ile
ASU, GU ile NEU arasinda farklilasirken, ikinci alt boyut toplam puanlari GU ile ASU arasinda

anlamli olarak farklilasmaktadir.
Sonucg ve Tartisma

Ozel egitim 6gretmen adaylarinin 6zel egitim 6gretmeni atama yasa ve yonetmeliklerine
iliskin goriislerinin belirlenmesi amaciyla gerceklestirilen bu ¢alismada cesitli sonuglara ulasilmistir.
Calismaya katilan 6gretmen adaylarinin tamami, tiniversite tercihlerinde 6zel egitim 6gretmenligini
ilk bes siraya yazdiklarim belirtmistir. Ogretmen adaylarmin ilk bes siraya ozel egitim boliimii
yazmalarinda 6zel egitim alaninda ki is olanaklarmin fazla olmasmin etkili oldugu goriilmiistiir.
Olgek sonuglarina bakildiginda da &gretmen adaylarmin %85'inin  kamu kurumlarindaki is
olanaklarinin, %67’sinin ise 6zel sektordeki is olanaklarimin fazla olmasmin tercih siralamalarinda
onemli oldugunu belirtmislerdir. Bu birbirini tamamlayan iki bulgu, alanyazinda yapilan ¢alismalar
destekler niteliktedir. Ornegin Dedeoglu ve digerlerinin (2004) yaptig1 calismada ve Afat ve Cicek’in
(2019) yaptig1 calismada ozel egitim 6gretmen adaylarinin gelecege yonelik is imkénlar olan bir
boliim olmasi nedeniyle bu boliimii tercih ettikleri verisi elde edilmistir. Dolayisiyla bu ¢alismanin
bulgular1 sunulan ¢alismanin bulgularini destekler niteliktedir. Calismadan elde edilen diger bir
bulgu 6gretmen adaylarinin ¢ogunlugu, devam ettikleri tiniversitelerin 6zel egitim boliimlerinde

verilen egitimi yeterli bulmus ve mezun olduktan sonra aldig egitimin yeterli olacagini

2492



KEFAD Cilt 24, Say1 3, 2023

diisiinmiistiir. Ozel egitim 6gretmen adaylarinin “Ozel egitim alaninda 6gretmen acigmin olmasini
yetersiz ve uygun olmayan politikalara bagliyorum” sorusuna iliskin kararsiz kaldiklar1 gortilmiistiir.
Ogretmen adaylarinin kararsiz kalmalar1 0zel egitim politikalarina yonelik bilgi sahibi

olmamalarindan kaynaklanabilir.

Aragtirmada elde edilen diger bulgu ise Ozel egitim Ogretmen adaylarimin yasal
diizenlemelere iliskin goriisleri olmustur. “Ozel egitim alaninda gergeklestirilen yasal diizenlemelerin
birbirleri ile tutarlh oldugunu diisiiniyorum” sorusuna Ogretmen adaylarmin, “kesinlikle
katiliyorum” ve “katiliyorum” cevabinin ¢ogunlukta oldugu goriilmiistiir. Ozel gereksinimi olan
bireylere ve 6zel egitim alanina yonelik ¢ok sayida yasal diizenlemelerin {ilkemizde gerceklestirildigi
goriilmektedir. Bu bulgu 6gretmen adaylarmin 6zel egitim alanindaki yasal diizenlemeleri takip
ettikleri seklinde yorumlanabilir. Ozellikle 6zel gereksinimi olan ¢ocuklarla galisacak 6gretmenlerin
cocuklarin ve ailelerin Yasal diizenlemeleri takip etmelerinin, Ozel egitim Ogretmenlerinin, aile
egitimleriyle rehberlik edici rollerini basariyla stirdiirmeleri acisindan ©nemli bir veri oldugu

diisiintilmektedir.

Ogretmen adaylarinin devlet biinyesinde hizmet veren kurum ve kuruluslarda calisabilmeleri
i¢in Kamu Personeli Se¢gme Smavi'na (KPSS) girmeleri gerekmektedir. Milli Egitim Bakanlig1 Personel
Genel Miudurlugi (2022) verilerine gore 2022 yilinda 896 Ozel egitim Ogretmeninin atamasi
gerceklestirilmistir. Bu ¢alismada 6gretmen adaylarina KPSS’ye yonelik ‘Ozel Egitim Ogretmenlerinin
KPSS’de aldiklar1 puanlarin 6gretmen niteligine iliskin kriterlerden biri oldugunu diistintiyorum” ve
‘Merkezi atama sistemi kapsaminda yapilan KPSS'nin yeterli oldugunu diisiiniiyorum.’, ‘Bazi
ogretmenlik alanlari i¢in uygulanan KPSS alan sinavinin yeterli oldugunu diisiiniiyorum.’, ‘"KPSS’ de
egitim bilimleri alaninda sorulan sorulara yonelik fakiiltede bu alana iliskin aldigim dersleri yeterli
goriiyorum.” Olmak {izere 4 sorunun yer aldig1 goriilmektedir. Ogretmen adaylarinin bu dért soruya
cogunlukla ‘Kararsizim” yanitini verdikleri goriilmiistiir. Alan yazinda 6gretmen adaylarimin KPSS’ye
iligkin goriislerinin incelendigi calismalarin yapildigi gériilmektedir. Ornegin, Atav ve Sénmez (2013)
tarafindan 6gretmen adaylarinin KPSS’ye iligskin goriislerinin incelendigi calismada, 300 6gretmen
adaymna Ol¢ek uygulanmistir. Toplanan veriler arasinda &greten adaylarinin KPSS'nin nitelikli
Ogretmeni segen bir simav sistemi olmadigina dair goriis bildirdikleri goriilmiistiir. Giindogdu, Cimen
ve Turan (2008) tarafindan yapilan benzer bir ¢calismanin bulgularinda ise ¢alismaya katilan 6gretmen
adaylarinin %28nin KPSS’yi 6nemli gordiikleri, %16’sin ise KPSS'nin iyi 6gretmen segen bir sistem
oldugu ve bu smavdan ge¢gmenin 6gretmen olmak icin yeterli oldugunu diisiinmektedir. Dolayisiyla

yapilan ¢alisma bulgularinin alanyazinda yapilan ¢alismalarla benzerlik gosterdigi sdylenebilir.

Aragtirmada elde edilen verilerin cinsiyete, yasa ve devam ettikleri {iniversitelere gore
farklilik gosterip gostermedigi de incelenmistir. Ogretmen adaylarinin birinci alt boyuttan aldiklari

puanlar, cinsiyete gore anlaml farklilik gostermezken, ikinci alt boyuttan aldiklar1 puanlarin cinsiyete
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gore anlamli farklilik gosterdigi verisi elde edilmistir. Tkinci alt boyuttan kadin 6gretmen adaylarinin
aldiklar1 puanlarin (X=22.18) erkek 6gretmen adaylarinin aldiklar1 puanlara (X=20.30) gore kismen

daha yiiksek oldugu goriilmiistiir.

Ogretmen adaylarmin olgek genel toplam puanlari ile Slgek alt boyutlarindan aldiklart
puanlar yasa gore anlamli bir farlihk gostermedigi goriiliirken, alt boyutlara gore ayri ayr ele
alindiginda, 6gretmen adaylarmin aldiklari 6l¢ek toplam puanlarinin devam ettikleri okula gore
anlamli olarak farklilasmadig1 goriilmiistiir. Bununla birlikte 6gretmen adaylarinin birinci alt boyut
toplam puanlarn ile ikinci alt boyut toplam puanlarinin devam ettikleri okula gore anlamli olarak
farkhilagtig1 goriilmektedir. Veriler, birinci alt boyut toplam puanlart GU ile ASU, GU ile NEU
arasinda farklilagirken, ikinci alt boyut toplam puanlari GU ile ASU arasinda anlamli olarak

farklilagmaktadar.

Bu calismanin sadece bes farkli iiniversite ile yiiriitiilmiis olmasi ¢alismanin siurliligin
olusturmaktadir. Ileriki calismalarda daha farkli {iniversiteler ile calismanin yiiriitiilmesinin alan
yazina katki saglayacag: diisiiniilmektedir. Ayrica ileriki c¢alismalarda giincek yasa ve
yonetmeliklerin incelenerek Olgegin modifiye edilmesi onerilmektedir, bdylece daha giincel ve etkili

sonuglara ulasilabilecegi diisiiniilmektedir.
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The main task of the education system of a country is to provide the modern, civic-minded,
qualified and productive workforce that a country needs in all fields, one that is well-equipped to
meet national and international challenges (Aydin, Sarier, Uysal, Aydogdu-Ozoglu and Ozer, 2014;
Celikten, Sanal and Yeni, 2005; Giil, 2008; Kocak and Kavak, 2014). However, achieving this goal
requires that all the building blocks that make up the education system are in place and effective
(Aktiziim, Demirkol, Ekici and Talu, 2015). Among these building blocks, teacher education
constitutes the most important element of the system (Akiiziim et al., 2015, Celikten et al., 2005; Erden,
2005; Kavcar, 2002). Teachers help provide a qualified workforce that is responsive to the social and
cultural values of a country (Celikten et al., 2005). In this context, the teachers” own qualifications are

of great importance.

Teaching as a profession requires having social and cultural values and knowledge and
experience as an expert in the context of education, following and being able to use scientific and
technological innovations, as well as possessing high-level cognitive, affective and social skills (Bahar,
2011; Karadiiz, Eser, Sahin and ilbay, 2009). In a study by Kennedy (1992), four dimensions of the
qualities that teachers should have were identified. These were professional competence, testing
ability, demographic representation and professionalism. In the handbook "Teacher Professional
Competencies" published by the Ministry of National Education (MoNE) in 2006, the skills that
teachers within the Turkish National Education system should have are grouped into six main areas.
These are: a) Professional and personal competencies; b) Recognizing the student; c) Learning and
teaching processes (planning, implementing and managing these processes); d) Monitoring/evaluating
learning and development; e) School, family and community relations (recognizing the social and
cultural characteristics of the environment where the school is located, involving the family and
community in the education process); and f) Program and content knowledge. A qualified teacher is

expected to have all these characteristics.
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The employment of teachers constitutes a very important part of the education system of ever
country, as do these teachers’ qualifications. However, even though the requirements for teachers in
Turkey as stated in this study have been accepted and studies of these have been conducted, there is
no long-term employment policy for teachers and this remains one of the most debated issues in the
country (Atav and Sonmez, 2013; Aydin et al., 2014; Dogan and $ahin, 2009; Kocak and Kavak, 2014;
Ustiiner, 2004). At the center of these debates is the fact that the decisions taken regarding teacher
employment are often concerned with “quantity” rather than “quality”, and that only short-term, non-
systematic solutions are produced (Dogan, 2005). In this context, studies conducted in recent years
have drawn attention to the problems that arise in the context of producing short-term solutions,
especially with out-of-field teacher assignments (Aydin et al, 2014; Safran, Kan, Ustiindag, Birbudak
and Yildirim, 2014). Another focus of recent discussions has been the centralized selection exam, in
other words, the Public Personnel Selection Examination (PPSE, known as the “KPSS” in Turkish).
Changes in the implementation and content of the exam, imbalances in terms of teacher appointments,
negative attitudes, and concerns about the exam have become the subject of many studies (Atanur
Baskan, Aydin and Madden, 2006; Bastiirk, 2007; Gokee, 2013; Giindogdu, Cimen and Turan, 2008;
Nartgiin, 2008; Kuran, 2012; Sadioglu and Onur Sezer, 2016; Sezgin and Duran, 2011; Yilmaz and
Yildirim, 2015). Within the scope of these general discussions of the Turkish education system, there
has been a debate in the last few years about the changes to the legal regulations regarding the
appointment of special education teachers. According to Ozyiirek (2008), the increase in the number of
public and private special education institutions affiliated to the MoNE has given rise to a shortage of
special education teachers. However, some decisions taken by the MoNE in teacher recruitment
hindered the recruitment of special education teachers who had graduated in this field, and, as a
result, increased the lack even more. With this increase, the need for more special education teachers
was met through short-term solutions and wrong-headed policies in the following years. Ozyiirek
characterized this situation as a threat to the training of special education teachers and categorized

these problems into three areas:

1. Appointment of out-of-field teachers with inadequate short-term training programs

instead of special education graduates.

2. Opening new special education undergraduate programs without creating the necessary
infrastructure or providing the necessary teaching staff in order to eliminate the teacher

shortage.
3. Being influenced by reactionary and populist approaches in teacher training.

With Article 49 of the Special Education Legislation published by the MoNE, it was decided
that classroom teachers could be assigned to special education schools with short-term training

programs in order to meet the need for special education teachers.

2496



KEFAD Cilt 24, Say1 3, 2023
This decision reads as follows:

If the need for teachers in special education institutions, schools and classrooms cannot be met
by those who have completed undergraduate higher education programs that train special
education teachers, teachers who have completed undergraduate programs that train
classroom teachers and have a master's degree or doctorate in the field of special education,
and classroom teachers who have participated in the in-service training program prepared by
the Ministry to meet the need for special education teachers are assigned to these schools and
institutions by the governorships. (MoNE, 2000 [Amended first paragraph: 18.12.2004/25674
oaq)).

With this decision, in-service training programs and short-term certificate programs were thus
implemented to provide a short-term solution to the shortage of special education teachers, but this
deepened the problem of the lack of qualified teachers (Ergtil et al., 2013). Given that this problem was
already central within the education system, thinking that a few months” worth of a certificate
program would be sufficient in the field led to serious issues (Nartgiin, 2010). The MoNE Board of
Education published a new decision on this matter on February 20, 2014 through Provisional Article 6

regarding teacher appointments.
This decision reads as follows:

In the event that the need for teachers in the field of special education cannot be met by the
graduates of the higher education programs referenced in the table attached to the decision,
graduates of teaching fields and graduates with a master's degree or a doctorate with or
without a thesis in the field of special education (visual, hearing and intellectual disabilities)
are appointed to this field.

Candidates who had graduated from fields other than special education and completed their
postgraduate education (master's degree with/without thesis/doctorate) in the field of special
education (visual, hearing and intellectual disabilities) were not able to apply to this field in the 2015
teacher appointments. Immediately afterwards, the Second Administrative Court in Ankara ruled for
a stay of this decision with its judgment dated March 25, 2015 and numbered E.No: 2015/322. On the
basis of this decision, it was announced that those who met the general and special conditions
stipulated in Article 11 of the Regulation on the Appointment and Relocation of MoNE Teachers
would be able apply for the vacant positions in special education in the May 2015 appointments
without the requirement of a base score, provided that they had taken the PPSE in 2014 (General

Directorate of Human Resources, 2015).

These MoNE regulations led to new discussions, and the Higher Education Council (YOK)
held a meeting on December 08, 2015 to discuss the problems regarding undergraduate programs for
teachers of students with intellectual, hearing, visual and multiples disabilities, as well as programs
for teachers of gifted students, and the subsequent employment of graduates of these courses. In the
meeting, which took into account the decision published by the Board of Education in February 2014,

it was decided to merge the undergraduate programs for teachers of students with mental, hearing,
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visual, and multiple disabilities and gifted teachers and make them into special education teaching

undergraduate programs (http://yok.gov.tr).

The literature reveals that researchers have conducted various studies on special education
teacher training programs. For example, in a study conducted by Dedeoglu et al. (2004), the opinions
of special education teacher candidates and graduates were examined to examine the status of special
education teacher training programs. The results of the study revealed the need for a more intensive
focus on practice in undergraduate courses and the restructuring of education faculties. In a study by
Ergiil, Baydik, and Demir (2013), the views of pre-service special education teachers, graduates and
certified special education teachers on the competencies of their undergraduate programs and their
own competencies were determined. In addition, the opinions of the special education undergraduate
graduates and the certified teachers were compared and, unlike in some other studies, no significant
difference was found between the opinions of both groups. In a study conducted by Ergenekon, Ozen,
and Batu (2008), the opinions and suggestions about teaching practives of candidates training to teach
mentally handicapped students were examined. As a result of the study, various findings were
obtained. For example, the participants reported that it was easy to prepare and implement a
conceptual teaching program, difficult to prepare and implement a behavior modification program,
and advantageous to practice in two different institutions because it provided the opportunity to work

with different disabilities and age groups.

The studies on special education teaching in Turkey are mostly conducted within the
framework of special education undergraduate programs (Dedeoglu et al., 2004; Ergenekon, Ozen and
Batu, 2008; Ergiil et al., 2013). The number of studies on the employment of special education teachers
and legal regulations is limited (Nartgiin, 2008; Ozyiirek, 2008). However, it is just as important to
determine the opinions of these pre-service teachers about employment and legal regulations as it is to
train qualified teachers. In terms of future regulations and practices, the opinions of pre-service
teachers, who are the most directly affected by these issues, are of great importance. In other words, it
is thought that the present study will give direction to future policies. In this context, the aim of this
study was to determine the opinions of pre-service special education teachers about the laws and
regulations regarding "special education teacher appointments”. In line with this purpose, answers

were sought to the following questions.

1. What are the opinions of pre-service special education teachers regarding the laws and

regulations about "special education teacher appointments"?

2. Do pre-service special education teachers' views on '"special education teacher
p

appointments" laws and regulations differ according to gender?

3. Do pre-service special education teachers' views on the laws and regulations about "special

education teacher appointments" differ according to age?
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4. Do pre-service special education teachers' views on the laws and regulations about "special

education teacher appointments" differ according to the universities they are enrolled in?
Method

This section of the study includes information about the study design, participants, data

collection tools, data collection process, data analysis, and validity and reliability studies.
Study Design

This study was designed using the survey model, one of the quantitative research methods.
The survey model is a quantitative description of the tendencies, attitudes or opinions about the
research population through data obtained from the sample (Creswell ve Creswell, 2017). Since this
study aimed to determine the views of pre-service special education teachers about the laws and
regulations related to the appointment of special education teachers using a scale would be used to

collect data, it was planned and implemented according to this model.
Participants

The participants in this study were 259 fourth-year pre-service special education teachers
enrolled in special education undergraduate programs at five different universities: Ankara
University (AU), Gazi University (GU), Necmettin Erbakan University (NEU), Trabzon University
(TU) and Aksaray University (ASU). In the process of determining the participants, the heads of the
special education departments of the relevant universities were first contacted and informed about the
purpose of the study. Then, the scale was shared with these department heads and those pre-service
teachers who volunteered to participate in the study were included in the study. The reason for this
number of participants was that the only criterion for participation in the study was being a fourth-

year undergraduate.
Data Collection Tools

The data were collected through a scale form developed by the researchers. The development

process of the scale, which consisted of 16 questions, is given below.

The scale was intended to determine the opinions of pre-service special education teachers
about the legal regulations in the field of special education. The first stage of the scale’s development
was to conduct a literature review. As a result of this review, an item pool consisting of 50 items was
created. The question pool was examined by the authors of the study, and 30 items were formulated
by removing similar and overlapping questions from the pool. At this point it was decided to include
30 items in the scale. They were prepared as five-point Likert-type items and scored as follows: 1
(“Strongly Agree”), 2 (“Agree”), 3 (“Undecided”), 4 (“Disagree”), and 5 (“Strongly Disagree”). In
order to examine the content validity of the scale, expert opinion was obtained from three experts in

the field of special education. The expert opinion form was designed using a three-point Likert-type
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scale to determine opinions regarding the content, appropriateness and comprehensibility of the items
and was graded as 1 (“Appropriate”), 2 (“Should be amended”), and 3 (Not appropriate). In addition,
the experts were asked to indicate their suggestions regarding the items they did not find appropriate

or felt should be amended in the space below the form.

Principal Component Analysis (PCA) was conducted for the construct validity of the scale.
Within the scope of reliability studies, the Cronbach’s alpha internal consistency coefficient is
calculated. In order to determine the construct validity, it was first examined whether the data
obtained fulfilled the necessary conditions for cost-benefit analysis (CBA), such as sample size,
missing values, normality and linearity. The results showed that the skewness and kurtosis coefficient
values were .12 and .38 respectively, i.e. between -1 and +1, and according to the Kolmogorov-

Smirnov normality test, the data had a normal distribution (p>.05).

In order to test the suitability of the sample size for CBA, the Kaiser-Meyer-Olkin (KMO)
value and Bartlett's Sphericity Test results were analyzed. The KMO value is used as a measure of
deciding whether the selected data sample is suitable for factor extraction. A KMO value higher than
.60 means that factor analysis can proceed (Tabachnick & Fidell, 2007, p. 614). The higher the ratio, the
better the data set is for factor analysis (Kalayci, 2005). In this analysis, the KMO value was found to
be .64 (p=.00). It was decided that this value was an appropriate value to continue the factor analysis.
The Bartlett's test result was calculated as X2 = 922.159 (df=120, p=.00). According to the results of the
CBA, the scale was finalized by discarding the contaminated and overlapping items under the factors.
The varimax vertical rotation method was applied and it was seen that the items were grouped under
two factors. While the factor loadings of the items in the first subdimension ranged between .35 and
.74, the factor loadings of the items in the second subdimension ranged between .35 and .78. As a
result, there were nine items in the first subdimension and seven items in the second sub-dimension,

giving a total of 16 items in the scale.

In order to test the reliability of the scale, Cronbach’s alpha internal consistency coefficient
was calculated. As a result of the calculations, the Cronbach’s alpha internal consistency coefficient
was found to be .74. All the values obtained revealed that the scale was a valid and reliable

instrument.

In line with the feedback from the experts, it was decided to remove five items because they
were not directly related to the subject, three items because they were similar to other questions in the
scale and two items because they were not clear enough. As a result, the scale prepared for data

collection consisted of 16 items. Sample items from the scale form are presented in Table 1.
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Table 1. Sample items from the scale form

Scale Items

Strongly
Undecided
Disagree
Strongly
Disagree

Agree
Agree

C. Questions on personal information

The Department of Special Education was among my top five
university preferences.

My choice of the Special Education Department was influenced

7 by the fact that this is my ideal profession.
8 The Special Education Department of the University I am
' enrolled in was among my top five preferences.
D. Questions on legal regulations in the field of special education
I believe that out-of-field Special Education Teacher
9. appointments are a correct practice in order to combat the
teacher shortage.
I believe that the decision to appoint mental, hearing, visual
10. and multiple disability teachers as special education teachers is

correct.

Table 1 shows that the questions in the scale form were prepared as Likert-type items and

were scored in this way.
Data Collection

The data collection process started with interviews with the heads of departments of special education
at the five different universities. The department heads were provided with information about the purpose of
the study and the data collection tool, as well as information about obtaining ethical permission. They were then
asked to announce the study to pre-service teachers and a short set of instructions prepared to ensure a

standardized application of the scale was delivered to the instructors.

Individuals who voluntarily agreed to participate were provided with the scale via email. The
pre-service teachers who were studying at the first university received the scale in the elective course,
those at the other three received it during the teaching practicum course, and the last university was
the university where the researchers were working, so the scale was collected directly by the

researchers.

The completed scales were delivered to the researchers via email by the department heads.

The incoming scales were printed out, filed and prepared for analysis.
Data Analysis

The data obtained from the scales filled in by the pre-service teachers were first entered into
MS Excel, then analyzed using the SPSS-23 program. The data obtained were presented in tables after
calculating frequency, percentage, arithmetic mean, and standard deviation. In addition, a t-test was
applied to examine whether the answers given by the pre-service teachers to the scale and its sub-

dimensions differed significantly in terms of various variables.
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Ethical Permissions of the Study

During this study, the rules outlined in the "Higher Education Institutions Scientific Research
and Publication Ethics Directive" were adhered to, and the actions outlined in the "Scientific Research

and Activities Against Publication Ethics" directive were avoided.

Ethics committee permission information: The name of the board performing ethical evaluation =

Aksaray Universitesi Insan Arastirmalari Etik Kurulu

Date of ethical evaluation decision = 25.10.2022

Ethics committee decision number = 2022/07-44
Findings

Descriptive analyses were conducted of the responses given by the pre-service teachers to the
scale, and the results were examined to see whether they differed in terms of gender, age and university
attended. After using the SPSS to analyze the data collected, the necessary comparisons were made.

Descriptive statistics regarding the characteristics of the prospective teachers are presented in Table 2.

Table 2. Descriptive statistics regarding the characteristics of the pre-service teachers

Variables Levels Number (N) Perc. (%)
Female 160 61.8
Gender Male 99 37.5
Age 20-25 236 94.6
25 and above 23 9.1
AU 36 13.9
GU 61 23.6
Schools NEU 28 10.8
TU 45 17.4
ASU 89 344

In Table 2, 160 of the teacher candidates are female and 99 are male, there are also 236 people
between the ages of 20-25 and 23 people who are 25 years old and over. Looking at the distribution of
teacher candidates according to schools, 36 from Ankara University, 61 from Gazi University, 28 from

Necmettin Erbakan University, 45 from Trabzon University, and 89 from Aksaray University.

The descriptive statistics of the scores obtained by the pre-service teachers from the scale are

presented in Table 3.

Table 3. Descriptive statistics of the scores of pre-service teachers

Scale N Mean SD p

Total score 259 41.42 7.77 .00

First subdimension total score 259 19.95 5.44 .00

Second subdimension total score 259 21.46 5.05 .01
P<.05
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As seen in Table 3, the mean total score of the scale was 41.42, and the mean total scores of the first
and second sub-dimensions were 19.95 and 21.46, respectively. Descriptive statistics regarding the

opinions of pre-service teachers are presented in Table 4.

Table 4. Descriptive statistics of pre-service teachers’ opinions

Scale Scale items Pre-service teachers' opinions (N)

subdimension 1 2 3 4 5
1. Among my university preferences, the Department 202
of Special Education was among the top five.
2.My preference for the Department of Special
Education was influenced by the fact that I thought 34 76 47 67 35
the working conditions would be comfortable.

3. The high number of job opportunities provided by
the state in the field of special education influenced
my preference for the Department of Special

First Education.

Subdimension 4. The fact that there are more opportunities to work
in the private sector in the field of special education
influenced my preference for the Department of
Special Education.
5.My preference for the Department of Special
Education was influenced by the fact that graduates in
the special education field can be appointed to public 98 109 30 12 10
institutions more easily compared to other teaching
fields.

6. The Special Education Department of the university
I am enrolled in was among my top five preferences.
7.1 find the education I have received in special
education at the university I am enrolled in to be 64 8 71 24 17
sufficient.

8.1 believe that the education I have received will be
sufficient after graduation.

9. L attribute the shortage of teachers in the field of special
education to inadequate and inappropriate policies.

Second 10. I believe that the legal regulations in the field of

Subdimension special education are consistent with each other.

11. Ibelieve that a centralized appointments system is
necessary for entry to teaching.

12. Ibelieve that the PSSE conducted within the scope
of the central assignment system is sufficient.

13. I believe that the PSSE for some teaching fields is
sufficient.

14. Tbelieve that the courses in educational sciences I
have taken in the faculty are sufficient to able to
answer the questions regarding educational sciences
in the PSSE.

15. I believe that the scores obtained in the field of
special education are sufficient for teacher 38 78 75 43 25
appointments.

16. I believe that the scores of special education

teachers in the PSSE are one of the criteria for teacher 36 55 56 51 61
quality.

(1=Strongly Agree, 2=Agree, 3=Undecided, 4=Disagree, 5=Strongly Disagree)

31 2 10 14

88 133 17 15 6

68 108 32 42 9

163 24 14 24 34

46 70 68 49 26

8 32 114 57 48

92 82 48 18 19

63 75 79 28 14

30 56 60 60 53

31 40 73 52 63

26 59 70 47 57
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According to Table 4, in the first subdimension, the majority of the pre-service teachers
strongly agreed with the items "The Special Education Department was among my top five university
preferences" and "The Special Education Department of the university I am enrolled in was among my
top five preferences". The majority of the pre-service teachers stated that the job opportunities offered
by the state and the private sector in the field of special education influenced their preference for the
Special Education Eepartment. However, the responses to the items "I find the education I have
received in special education at the university I am enrolled in to be sufficient" and "I believe that the
education I have received will be sufficient after graduation" were close to each other, but the number
of those who answered "Agree" was slightly higher than the other answers. The majority of the pre-
service teachers answered "Undecided" to the item "I attribute the shortage of teachers in the field of

special education to inadequate and inappropriate policies".

When the responses given to the items in the second subdimension are examined, the
responses of the pre-service teachers regarding legal regulations were close to each other. When the
responses of the pre-service teachers to the item "I believe that the legal regulations in the field of
special education are consistent with each other" are examined, slighty more of the participants
responded "Strongly Agree" and "Agree". Examining the answers given to the questions about the
centralized appointments system and the PSSE, most of the pre-service teachers answered

"Undecided".

A t-test was conducted to examine whether the responses given by pre-service teachers
differed in terms of gender and age. The results of the pre-service teachers’ scores for the scale and its

subdimensions according to gender are presented in Table 5.

Table 5. T-test results of pre-service teachers’ scores for the scale and its subdimensions according to gender

Gender N X S sd t p
Scale total score Female 160 42.07 7.69 255 1.77 .07
Male 99 40.30 7.78
First subdimension total Female 160 19.89 5.43 15 .88
score Male 99 20 5.52
Second subdimension Female 160 22.18 5.15 2.92 .03*
total score Male 99 20.30 4.66

*p<.05

As seen in Table 5, the overall total scale scores of the pre-service teachers did not show a
significant difference according to gender, t(255)=1.77, p>.05. However, the overall scale scores of the
female pre-service teachers (X=42.07) were slightly higher than the overall scale scores of the male pre-
service teachers (X=40.30). The first subdimension scores of the pre-service teachers did not show a
significant difference according to gender, t(255)=.15, p>05. However, the first sub-dimension scores of
the male pre-service teachers (X=20) were slightly higher than the scores of the female pre-service

teachers (X=19.89). The scores of the pre-service teachers for the second subdimension showed a
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significant difference according to gender, t(255)=2.92, p<.05. In this subdimension, the scores of the
female pre-service teachers (X=22.18) were slightly higher than the scores of the male pre-service

teachers (X=20.30).

A t-test was conducted to examine whether the responses given by the pre-service teachers
differed in terms of age. The t-test results of the scores obtained by the pre-service teachers from the

scale and its sub-dimensions according to age are presented in Table 6.

Table 6. T-test results of pre-service teachers’ scores from the scale and its subdimensions according to age

Age N X S sd t p

Scale total score 20-25 236 41.46 7.70 259 27 .78

25 and 23 41 8.59

above
First subdimension total 20-25 236 19.82 5.47 -1.20 22
score 25 and 23 21.26 5.10

above
Second subdimension 20-25 236 21.63 5.04 1.72 .08
total score 25 and 23 19.73 4.87

above

*p<.05

As can be seen in Table 6, the pre-service teachers’ overall total scores and the scores for its
subdimensions did not show a significant difference according to age (p>.05). However, the scale total
scores (X=41.46) of the pre-service teachers aged 20-25 were slightly higher than the scale total scores
(X=41) and second subdimension total scores (X=21.63) of the pre-service teachers over the age of 25.
The second subdimension total scores (X=19.82) of the pre-service teachers aged 20-25 were slightly

higher than the scores of the pre-service teachers over the age of 25 (X=21.26).

A t-test was conducted to examine whether the responses of the pre-service teachers differed
in terms of the university they attended. The results of one-way ANOVA for unrelated samples
according to the university are presented in Table 7.

Table 7. ANOVA results of the total scores of pre-service teachers for the scale and its sub-dimensions according
to the university they attended

Source of Sum of sd Mean of F P Significant

variance squares squares difference
Scale total Intergroup 268.13 4 67.03 1.11 .35
score Intragroup ~ 15326.99 254 60.34

Total 15595.12 258

First Intergroup 542.71 4 135.67 484  .00* GU-ASU, GU-NEU
subdimension Intragroup  7118.73 254 28.02
total score Total 7661.44 258
Second Intergroup 543.47 4 135.86 571  .00* GU-ASU
subdimension Intragroup  6042.99 254 23.79
total score Total 6586.47 258

*p<.05
As seen in Table 7, the results of the analysis show that the total scale scores of the pre-service

teachers did not differ significantly according to the university they attended: F(4,254)=1.11, p>.05.
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However, the total scores for the first subdimension and the total scores fore the second sub-
dimension differed significantly according to the university they attended: F(4,254)=4.84,
F(4,254)=5.71, p<.05, respectively. The Scheffe test was conducted to find out between which groups
the difference between universities was between. According to the results of the analysis, while the
total scores for the first subdimension differed between GU and ASU, and between GU and NEU, the

total scores for the second subdimension differed significantly between GU and ASU.
Conclusion and Discussion

This study, which was conducted to determine the opinions of pre-service special education
teachers about the laws and regulations regarding "special education teacher appointments", obtained
various results. It was observed that the high job opportunities in the field of special education were
effective in the pre-service teachers' writing special education departments in the first five lines. When
we look at the results of the scale, 85% of the teacher candidates stated that the job opportunities in
public institutions and 67% of them stated that the job opportunities in the private sector were
important in their preference rankings. These two complementary findings are similar to those of
other studies in the literature. For example, in the studies conducted by Dedeoglu et al. (2004), and
Afat and Cicek (2019), it was found that pre-service special education teachers preferred this
department because of future job opportunities. The findings of these studies support the findings of
the present study. Another finding obtained from the study is that the majority of the pre-service
teachers found that the education given in the special education departments of the universities they
attended to be sufficient, and thought that it would continued to be sufficient after graduation. The
pre-service special education teachers were, however, undecided about the question "I attribute the
shortage of teachers in the field of special education to inadequate and inappropriate policies". The
fact that the participants remained undecided may be due to their lack of specific knowledge about

the policies.

Another finding obtained in the study was the opinions of pre-service special education
teachers about legal regulations. To the item "I believe that the legal regulations in the field of special
education are consistent with each other", the majority of the pre-service teachers answered "Strongly
Agree" or "agree". Many legal regulations regarding individuals with special needs and special
education have been implemented in Turkey. It is also argued by most researchers that these
regulations and developments are consistent with each other. This finding can be interpreted as
showing that the pre-service teachers were able to follow the legal regulations in the field of special
education. For teachers who will work with children with special needs, knowing about the legal
rights of children and families is highly important, particularly given that they will be guiding these

children when they enter the teaching profession.
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Teacher candidates are required to take the PPSE in order to work in state institutions and
organizations. According to data from the General Directorate of Personnel of the MoNE (2022), 896
special education teachers were appointed in 2022. In this study, four items about the PPSE were
shown to the pre-service teachers: “I believe that the scores of special education teachers for the PPSE
are one of the criteria for teacher quality”; “I believe that the PPSE held within the scope of the
centralized appointment system is sufficient”’; “I believe that the PPSE applied for some teaching
fields is sufficient.”; “I believe that the courses I took in this field in the faculty are sufficient for the
questions asked in the field of educational sciences in the PPSE.”. The pre-service teachers mostly
answered “Undecided” to these four questions. In the literature, studies have been conducted
examining the opinions of pre-service teachers about PPSE. For example, in the study conducted by
Atav and S6nmez (2013) in which pre-service teachers' views on the PPSE were examined, a scale was
applied to 300 pre-service teachers. Among the data collected, it was seen that they also stated that
there was no examination system that effectively selected qualified teachers In the findings of a similar
study conducted by Giindogdu, Cimen and Turan (2008), 28% of the pre-service teachers who
participated in the study stated that KPSS was important and 16% stated that KPSS was a good system
for selecting teachers. It was also examined whether the data obtained in the study differed according
to gender, age and the universities attended. While the scores of the pre-service teachers in the first
subdimension did not show a significant difference according to gender, the scores in the second
subdimension did show a significant difference according to this variable. The scores of the female
pre-service teachers in the second subdimension (X=22.18) were slightly higher than the scores of the

male pre-service teachers (X=20.30).

The overall total scores for the scale and the scores for the subdimensions did not show a
significant difference according to age. Likewise, the overall total score did not differ significantly
according to the university they attended, but the total scores for both subdimensions did differ
significantly according to this variable. The data show that while the first subdimension total scores
differed between GU and ASU, and between GU and NEU, the second subdimension total scores

differed significantly between GU and ASU.

The limitation of this study is that it was conducted with only five different universities. It is
thought that working with different universities will contribute to the literature. In addition, it is
recommended to modify the scale by examining current laws and regulations in future studies. Thus,

it is thought that current and effective results can be achieved.
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