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Due to social, economic and cultural conditions, preservice teachers’ reasons for
choosing the teaching profession differ from country to country. The purpose of the
current study is to determine the factors affecting the choices of prospective teachers
in the process of preferring the profession of teaching. The participants of the study
were 230 voluntary preservice teachers randomly selected from among the students
attending the pedagogical formation certificate program in the academic year of
2016-2017. Factors Influencing Teaching Choice scale (FIT-Choice scale)
developed by Watt and Richardson (2007) and then adapted in the Turkish context
by Kiling, Watt and Richardson (2012) was used in the research. The correlation
between the pedagogical formation students’ motivation and level of perception in
relation to their preferring the profession of teaching was investigated by using
Structural Equation Modeling (SEM). It is seen that the obtained model has good fit
indices. According to SEM, as a reason for choosing teaching as their profession,
while the pedagogical formation students put greater emphasis on desire to work
with children/adolescents and secure nature of the profession, they put less emphasis
on transferability of teaching (job transferability) and use of the time allocated to
the family. Moreover, their satisfaction with their decision to be a teacher seems to
be great and it is observed that they have not been affected by the opinions of people
around them.
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Sosyal, ekonomik ve kiiltiirel sebeplerle 6gretmen adaylarinin 6gretmenlik meslegini
tercih nedenleri iilkeden iilkeye farklilik gostermektedir. Bu aragtirmanin amaci
pedagojik formasyon ogrencilerinin, 6gretmenlik meslegine yonelik tercihlerini
etkileyen faktorleri belirlemektir. Calismanin katilimcilarini 2016-2017 egitim-
Ogretim yili bahar doneminde, pedagojik formasyon sertifika programima katilan
Ogrenciler arasindan tesadiifi olarak segilen 230 goniillii Ogretmen aday1
olusturmaktadir. Arastirmada Watt ve Richardson (2007) tarafindan gelistirilen
Kiling, Watt ve Richardson (2012) tarafindan uyarlanan Ogretmenin Secimine Etki
Eden Faktorler o6lgegi (FIT-Choice scale) kullanilmistir. Pedagojik formasyon
ogrencilerinin  dgretmenligi tercih etmelerine yonelik motivasyon ve algilama
diizeyleri Yapisal Esitlik Modellemesi (YEM) ile tespit edilmistir. Elde edilen
modelin iyi uyum indekslerine sahip oldugu goriilirken, YEM’e gére ogretmen
adaylar1 meslegi cocuklarla/ergenlerle calismak istemeleri ve igin giivenli olmasi
yoniinden daha ¢ok Onemserken; uluslararast mesleki gegerlik ve aileye ayrilan
zamanin kullanim: yoniinden daha az Onemsemektedir. Ayrica Ogretmenligi
secmelerine yonelik daha yiiksek memnuniyet algisina sahip olduklar1 goriiliirken;
cevrelerindeki goriislerden daha az etkilendikleri anlagilmaktadir.
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Introduction

There are several factors such as skills, interest, value, recommendations, opinions and suggestions of family
and immediate friends affecting individuals’ career choices. Such factors are also effective in individuals who will
choose teaching profession as a career. It is an important matter to investigate by which factors (motivation and
perception) those who chose the teaching profession made their career choices and to identify the domains of
teaching.

Several researches have shown that preferences and motivations of teaching profession depend on numerous
factors. According to Yiice, Sahin, Koger & Kana (2013), there are three motivations in choosing teaching as a
profession. These include external motivation (guaranteed job, money, holiday duration, social security, status of
assignment and perception of an easy job), internal motivation (interest, personal satisfaction, desire for loving
and wanting the profession), and social motivation (serving the people, society and country.) It has been reported
in studies most of which have been carried out in USA that benefits about the job such as social mobility, time
spared for family, social status, security, retirement and holiday and instructional skills are the most distinctive
factors of choosing the teaching profession (Kiling, Watt & Richardson, 2012). The studies conducted in Australia
(Watt & Richardson, 2007), England (Malderez, Hobson, Tracey & Kerr, 2007), Taiwan (Wang, 2004) and Turkey
(Boz & Boz, 2008; Kilcan, Kege, Cepni, & Kiling, 2014) have shown that teaching is chosen as profession for
similar reasons. Since the abovementioned research studies are mostly in the qualitative survey model based on
the data, which are obtained through open-ended questions, it is not possible to compare the results. Within the
context of an international project (www.fitchoice.org), which was started to identify the factors, affecting
individuals’ decisions of being a teacher and find answer to the question “Why do feature teachers choose the
career?” Factors Influencing Teaching Choice scale (FIT-Choice scale; Watt & Richardson, 2007) was developed.
Eren & Tezel (2010) and Topkaya & Uztosun (2012) applied the FIT-Choice scale to preservice English teachers
in Turkey. This scale was later applied to preservice preschool, primary and secondary school teachers by Kiling
et al. (2012) in a wider sample.

Studies conducted to identify motivations (Altinkurt, Y1lmaz, & Erol, 2014) or attitudes (Eraslan & Cakic,
2011) of pedagogical formation program students for the teaching profession are observed in the literature. This
is a study performed using the FIT-Choice scale with the preservice teachers attending the pedagogical formation
program. The research aimed to identify the influences of motivational and perceptional factors when preservice
teachers attending the pedagogical formation program chose the teaching profession according to the structure
presented by the FIT-Choice scale.

Method

The research was carried out in the survey model and in the quantitative research design. Factors influencing
the choices of a certain group for the teaching profession were described in an effort as they were. Survey models
are research approaches that aim to describe a past or current case as it was or is (Karasar, 1984) or are generally
used for explaining and evaluating a given case (Cepni, 2007).

Participants

The study was conducted with 230 voluntary students who were randomly selected from among students
(graduate/undergraduate) attending the different branches of the pedagogical formation certificate program at the
Faculty of Education of a university in western Anatolia in the spring term of 2016-2017. While the participants’
ages varied between 21 and 47 (average: 24.64), 118 (51.3%) are female and 112 (48.7%) are male.

Data Collection Tool

The factors influencing teaching choice (FIT-Choice) scale. The FIT-Choice scale developed by Watt and
Richardson (2007) is composed of 55 items, 18 factors and 2 subscales (Motivation and Perception). The grading
in the Likert-type scale varies between 1=Strongly disagree and 5=Strongly agree. There are 12 factors (intrinsic
career value, time for family, social influences, make social contribution, ability, shape future of
children/adolescents, fallback career, work with children/adolescents, job security, prior teaching and learning
experiences, enhance social equity, and job transferability) and 35 items in the first factor “motivation” and it
explains 76.83% of total variance with the factor loads varying between .30 and .84 while there are 6 factors
(salary, high demand, social status, expert career, satisfaction with choice, and social dissuasion) and 20 items in
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the second factor “perception” and it explains 72.62% of total variance with the factor loads varying between .50
and .90.

Scale’s Turkish adaptation study was conducted by Kiling (2012). Confirmatory factor analysis (CFA) was
utilized for construct validity in the Turkish adaptation study. It was seen that both motivation (y>= 613.402, df=
84, RMSEA=.066, NFI=.976, NNFI/TLI = .974, CFI= 979, SRMR=.062) and perception (y’= 639.435, df= 155,
RMSE =.046, NFI=.969, NNFI/TLI=.971, CFI=.977, SRMR=.037) subscales had good fit indices. The internal
consistency coefficient was calculated for scale’s reliability analysis, and Cronbach’s Alpha values of motivation
factors varied between .53 and .93 while Cronbach’s Alpha values of perception factors varied between .59 and
.89. No matter how low internal consistency values may seem, according to Ozdamar (2004), values below .40 are
the indicators of an unreliable scale. The values in our study shows that the scale is reliable.

Cronbach’s Alpha values in the internal consistency analysis of the current study were found .82 for the
motivation subscale and .76 for the perception subscale.

Data Collection

In the first week of pedagogical formation courses, the participants were informed of the research, and the scale
was applied to those who wanted to answer it voluntarily in classrooms. The participants were assured for
confidentiality and the scale was applied without participants’ names.

Data Analysis

Structural Equation Modeling (SEM) was used to identify the structure of motivational (intrinsic career value,
time for family, social influences, make social contribution, ability, shape future of children/adolescents, fallback
career, work with children/adolescents, job security, prior teaching and learning experiences, enhance social
equity, and job transferability) and perceptional (salary, high demand, social status, expert career, satisfaction with
choice, and social dissuasion) factors of teaching choice among the students of pedagogical formation program.
The most basic purpose of SEM studies is to match the propositions of mind’s conceptual world with the data at
hand and identify to what extent they coincide with each other (Simsek, 2007). SEM was utilized in this research
to see whether the structure put forth by Watt and Richardson (2007) in the measuring instrument is available in
among the preservice teachers attending the pedagogical formation program, and if it is available, to explore which
factors come to the forefront in the structure in question. SPSS 19 and Lisrel 8.80 were used for the data analysis.

Findings
Descriptive statistics

According to Table 1, total scores obtained by the preservice teachers in the Factors Influencing Teaching
Choice scale are (X=139.67) for the motivation subscale and (X= 72.87) for the perception subscale. The scores
obtained for the factors of the subscales are ability (X= 12.20), intrinsic career value (X= 8.46), job security (X=
12.91), time for family (X= 11.45), job transferability (X= 6.81), enhance social equity (X= 12.51), shape future
of children/adolescents (X= 13.31), make social contribution (X= 12.94), work with children/adolescents (X=
12.88), prior teaching and learning experiences (X= 12.05), social influences (X= 11.99), and fallback career (X=
6.68) for the motivational factors and high demand (X= 11.33), expert career (X= 12.37), satisfaction with choice
(X=12.06), social status (X= 21.48), social dissuasion (X=9.54), and salary (X= 6.09) for the perceptional factors.

Structural equation modeling

SEM was conducted to identify the effect of motivational and perceptional factors in teaching choice of the
preservice teachers, and the result is presented in Figure 1. The fit indices regarding the analysis showed that the
model had perfect fit (y>= 1787, df= 1224, ¥*/df= 1.46; RMSEA= 0.045; NFI=0.91; CFI= 0.97; NNFI=0.96; IFI=
0.97; RFI= 0.90; RMR= 0.086; SRMR= 0.071). While all factor loads seem to be significant and above the
moderate level, error variance of the items is below .90. The model obtained from the factors influencing teaching
choice shows that there is a significant relationship between motivation and perception. Moreover, it is seen that
the most efficient factors of the motivation subscale are “work with children/adolescents” (B= .90) and “job
security” (B= .82).
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Table 1. Descriptive Statistics of Motivational and Perceptional Factors in Teaching Choice

Variables X SD Min Max Variables X SD Min Max
1. Intrinsic career value 846 1.58 3 10 14. Salary 6.09 1.98 2 10
2. Time for family 1145 2.26 4 15 15.Highdemand 11.33 2.39 4 15
3. Social influences 1199 2.29 3 15 16. Social status 2148 421 6 30
4. Ability 1220 213 6 15 17. Expertcareer 12.37 1.98 3 15
E(')r':{'r?'gﬁt?gﬁia' 1294 185 5 15 ﬁfgﬂgﬁg“o“ 1206 216 6 15
chidren adoleccent B3 3256 s4 geold 954 263 3 15
7- Fallback career 6.68 1.24 2 10 20. Perception 72.87 8.60 48 93
5. viork with children 1288 222 3 15
9. Job security 1291 4.03 5 65
oo nes 2 5
11. Enhance social equity 1251 1.95 6 15
12. Job transferability 6.81 1.66 2 10
13. Motivation 139.67 15.84 77 200

It is understood that “job transferability” (= .52) and time for family (= .53) are the factors with the lowest
factor loads in the motivation subscale. In the perception subscale, satisfaction with choice (B=.77) seems to be
the factor with the highest factor load, which is followed by salary (B= .69) and expert career (= .68). The lowest
factors in the perception subscale are social status (f=.57), high demand (B= .56), and social dissuasion (= .42).
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Discussion and Conclusion

Similarly to the research conducted by Kiling et al. (2012), the findings of this study show that the choices of
teaching profession are rather about desire for working with children/adolescents and job security. In the study
carried out by Watt et al. (2012) which included different countries, it was found that intrinsic career values, desire
for working with children/adolescents, perceived ability of being a teacher and making social contribution were
higher. It was found in this study that work with children/adolescents, ability, make social contribution, prior
teaching and learning experiences, and fallback career were high-level motivational factors, shape future of
children/adolescents, enhance social equity, social influences, intrinsic career value, time for family and job
transferability were on a moderate level. Factors such as satisfaction with choice, salary, expert career, social
status, high demand, and social dissuasion were more effective in pedagogical formation students’ choice of
teaching profession.

It was observed that pedagogical formation students’ teaching choice was influenced rather by work with
children/adolescents and job security, which are the motivational factors. In this finding, it is highly important that
teaching is a profession based on loving the children. Desire of working with children is the essence of such kind
of a profession. Ozsoy, Ozsoy, Ozkara, & Memis (2010) emphasize that majority of preservice teachers choose
this profession as they love children. It is also known that working conditions of teaching are more secure than the
conditions of many other jobs in terms of job security. Géger-Sahin & Gelbal (2016) found that teaching profession
is chosen primary because its working conditions are easy. Being a guaranteed job and high social security are
encouraging, too (Cermik, Dogan & Sahin, 2010). It is understood that how pedagogical formation students chose
this profession was influenced positively by job guarantee and a working environment of child love and job
security. However, there are findings achieved in the study by Watt et al. (2012) that teaching profession has a low
job security. The reason can be considering the fact that most of the teachers in Europe are employed on a
contractual basis. While many countries grant their teachers the status of a civil servant, few of them provide them
with the status of a civil servant with a lifelong career as an employment opportunity. Such opportunity is only
available in Spain, Greece, France, Cyprus, Malta, and Germany. Although most of the teachers strike a permanent
contract deal only after given years in European countries, job contracts offer a fixed term in some countries
(Eurydice Network, 2013). The pedagogical formation students regard teaching as a profession fit for their
abilities, report their teaching skills to be high and state that they have the qualities of a good teacher. This can be
associated with the fact that they find themselves competent in terms of vocational qualifications. It can also be
that their knowledge, skills, attitudes and habits in their branches are effective. Prior positive learning experiences
and teacher models of preservice teachers in the educational-instructional process are effective in their teaching
choice. It is emphasized in the research performed by Boz and Boz (2008) that prior knowledge and experiences
are among the effective reasons for choice of teaching as profession. No matter which branch of teaching it is, it
is known that prior learning and experiences are influential. Teacher-training institutions provide such attainments
through content knowledge, general culture and pedagogical formation in the cooperation of school-faculty in the
teaching practice courses.

It is observed that the roles of teaching profession in contributing to social values are cared about by preservice
teachers. This result is similar to the research results achieved by Ozsoy et al. (2010). However, it can be assumed
that the preservice teachers are in search for a fallback career. With the recent changes, employment conditions of
preservice teachers in public schools have been limited compared to previous years. Hence, it is understandable
that they are in search for a fallback career. It is also understood that the students are going through a dilemma in
the context of career choices for their own specialization (their graduate/undergraduate fields) and the teaching
profession. That is, one can think of the search for a plan B as an influence. It has been also even more important
that they want to play a role in children’s education and shaping their future.

It can be also observed that environment, family and friend group is effective in choosing the teaching as a
profession. According to Yong (1995), wishes of people in an individual’s immediate circle have an impact on
choosing teaching. How the preservice teachers mentioned about teaching as a moderate choice despite the desire
for regarding it as a real professional career can be inferred from their statements about wanting to be their
professional fields primarily. With this sense, it is seen that they have interest in teaching and want to become
teachers. As stated by Watt et al. (2012), time for family is among the lowest factors for teaching choice. It can be
assumed that the effects of wish to work as a teacher, short-term working conditions and mentality of long holidays
in different countries are lower.
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As for the factors in the perception subscale, high level of satisfaction with choice among the pedagogical
formation students was high in the research. Positive feelings and decisiveness about becoming teacher affected
this result. It is also thought that teaching pays well, and its salary is good. On the other hand, teachers’ salaries
are perceived as low in our country, which coincides with the opinions that teacher salaries are low in developed
countries (Richardson & Watt, 2006; Yazici, 2009). The pedagogical formation students think that teaching
requires having technical knowledge and equipment and it requires specialty as a profession, that it does not have
a difficult and heavy workload and its status and reputability do not have the desired criteria. Cermik et al. (2010)
achieved comparable results. It is understood that the social environment has trivial effect on individuals’ choosing
teaching as a profession or another job. Diversity of job/working environments can be said to be a factor that
increase the possibility of choosing teaching profession as it is compared to the effect of social environment. Lower
effect of social environment on students’ choices of becoming teacher than other factors can be explained with the
diversity of job/working environments regarding their fields. Students attending the Faculty of Sports Sciences,
Faculty of Economics and Administrative Sciences, Faculty of Science-Literature, Faculty of Tourism, Faculty of
Health Sciences, Faculty of Engineering, Faculty of Technology, Faculty of Aquaculture, and Faculty of Fine arts
may have the conditions of working in several jobs and their wish to become teachers can be associated with their
search for versatile professional competency. It was explored in the research carried out by Eren & Tezel (2010)
that preservice teachers’ skills of teaching, their satisfaction with teaching choice, their desire of becoming teacher
and social service practices played a key intermediary role in their choice of teaching.

In a holistic approach toward the findings obtained in this study, it is seen that job security of teaching and
work with children/adolescents as the motivational factors and satisfaction with teaching choice and salary as the
perceptional factors were featured among the factors influencing the choice of preservice teachers attending the
pedagogical formation program. Although teacher salaries are low in our country, teaching is preferred as a
profession due to its job security.

Similar to the result of studies conducted in England (Carrington, 2002) and Australia (Watt & Richardson,
2007), these study results showed that teaching profession is mostly chosen by women, for flexible and part-time
employment opportunities for the family and by individuals rather with the moderate and low socioeconomic status
(Kiling et al., 2012). According to Watt et al. (2012), there are differences among countries in the motivational
and perceptional changes, which influence the choice of teaching as a profession.

Use of a standard scale in samples with different socio-cultural values may offer the opportunity to explore
how several factors affect the motivation for teaching and to make intercultural comparisons. Relationship between
these effects and other variables can be also supported with quantitative and qualitative studies. Experts continuing
their job as teachers can be consulted.

With the changes in 2011, teacher education was restructured through the pedagogical formation certificate
program. According to the regulation, it is now allowed by the Ministry of National Education, Board of Education
that graduates of faculties of science and literature as well as graduates and undergraduates from the departments
of other faculties suitable for the teaching branches receive the pedagogical formation certificate program. In other
words, not only the graduates of faculties of education but also the graduates/undergraduates of almost all faculties
are granted the opportunity to become teachers. This development can be utilized to improve the findings of our
study through new research with prospective teachers who will choose teaching. It can be ensured that professional
qualities of preservice teachers are enhanced in graduate programs with/without thesis.

Investigating how preservice teachers receiving the pedagogical formation perceive the teaching profession
will contribute to answering the questions “why” and “to what end” in choosing teaching as a profession. Informing
the youngsters who plan to choose the teaching profession through vocational guidance efforts as of the high
school years may enable them to live as happier, more successful and more productive individuals in years to
come. This way, preservice teachers will have chosen the teaching profession in accordance with their interests,
abilities and values as of high school.
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Pedagojik Formasyon Sertifika Programina Katilan Ogretmen Adaylarinin
Ogretmenlik Meslegini Tercih Nedenleri

Giris
Kisisel yetenek, ilgi, deger, aile ve yakin dostlarin tavsiye, goriis ve 6nerileri gibi bireylerin kariyer tercihlerini
etkileyen pek ¢ok sebep bulunmaktadir. Bu tiir sebepler kariyer olarak ogretmenlik meslegini tercih edecek
bireyler lizerinde de etkili olmaktadir. Ogretmenlik meslegini secenlerin kariyer tercihlerini hangi faktdrlere

(motivasyon ve algilama) gore belirlediginin arastirilmast ve 6gretmenlik alanlarinin belirlenmesi de énemli bir
konudur.

Bugiine kadar yapilan pek c¢ok arastirma 6gretmenlik meslegine yonelik tercih ve motivasyonun pek ¢ok
faktore bagli olarak degistigini gostermektedir. Yiice, Sahin, Kocer ve Kana’ya (2013) gore dgretmenligin bir
meslek olarak tercih edilmesinde ii¢ tiir motivasyondan bahsedilmektedir. Bunlar digsal motivasyon (is garantisi,
para, tatil siiresi, sosyal giivenlik, atanma durumu ve kolay bir is olarak goriilmesi), icsel motivasyon (ilgi, kisisel
tatmin, meslegi sevme ve isteme arzusu) ve sosyal motivasyon (insan, toplum ve iilkeye hizmet etme) olarak
vurgulanmaktadir. Cogu ABD’de yapilan pek ¢ok arastirmada sosyal hareketlilik, aileye ayrilan zaman, sosyal
statli, emniyet, emeklilik ve tatil gibi is ile ilgili yararlar ve ogretimle ilgili yeteneklerin 6gretmenlik meslegini
tercih etmedeki en belirgin faktorler oldugu bildirilmistir (Kiling, Watt & Richardson, 2012). Avustralya (Watt &
Richardson, 2007), ingiltere (Malderez, Hobson, Tracey & Kerr, 2007), Taiwan (Wang, 2004) ve Tiirkiye’de (Boz
& Boz, 2008; Kilcan, Kece, Cepni, & Kiling, 2014) yapilan ¢aligmalar da benzer nedenlerle 6gretmenlik
mesleginin tercih edildigini gostermistir. Yukarida bahsedilen arastirmalar pek azi diginda ¢ogunlukla ac¢ik uglu
sorular yoluyla elde edilen verilere dayali nitel tarama modelinde arastirmalar oldugundan sonuglari karsilagtirmak
miimkiin olamamaktadir. Bu amacla “insanlar neden 6gretmenlik meslegini seciyor?” sorusuna cevap bulmak icin
bireylerin 6gretmen olma yoniindeki kararlarinda etkili olan faktorleri belirlemek amaciyla baglatilan uluslararasi
bir proje (www.fitchoice.org) kapsaminda Factors Influencing Teaching Choice scale (FIT-Choice scale; Watt &
Richardson, 2007) gelistirilmistir. Eren ve Tezel (2010); Topkaya ve Uztosun (2012) Ingilizce 6gretmen
adaylarma FIT-Choice 6l¢egini Tiirkiye’de uygulamistir. Daha sonra bu 6lgek daha genis bir 6rneklemde Kiling
ve digerleri (2012) tarafindan okuldncesi, ilkokul ve ortaokul 6gretmen adaylarina uygulanmustir.

Alanyazinda pedagojik formasyon programi 6grencilerinin 6gretmenlik meslegine yonelik motivasyonlar
(Altinkurt, Y1ilmaz, & Erol, 2014) veya tutumlarinin (Eraslan & Cakici, 2011) belirlenmesi amaciyla yapilmisg
caligmalara rastlanmaktadir. Bu ¢alisgma FIT-Choice 6lg¢eginin kullanildigi pedagojik formasyon programina
devam eden 6gretmen adaylariyla yapilmis bir ¢aligmadir. Bu aragtirmanin amaci, FIT-6l¢eginin sundugu yapiya
gore pedagojik formasyon programimna katilan Ogretmen adaylarinin 6gretmenlik meslegini se¢imindeki
motivasyonel ve algi faktorlerinin etkisini belirlemektir.

Yontem

Arastirma nicel aragtirma deseninde tarama modelinde gergeklestirilmistir. Belirli bir grubun 6gretmenlik
meslegine yonelik tercihlerini etkileyen faktorler oldugu sekliyle betimlenmeye ¢aligilmistir. Tarama modelleri,
gecmiste ya da halen var olan bir durumu var oldugu sekliyle betimlemeyi amaglayan aragtirma yaklagimlaridir
(Karasar, 1984), ya da genelde verilen bir durumu agiklamak ve degerlendirme yapmak i¢in kullanilmaktadir
(Cepni, 2007).

Katihhmcilar

Caligma 2016-2017 egitim-6gretim yili bahar déneminde, Bati Anadolu’daki bir Universitenin Egitim
Fakiiltesinde pedagojik formasyon sertifika programina farkli alanlardan kayitli (mezun/lisans Ogrencisi)
ogrenciler arasindan tesadiifi olarak secilmig 230 goniillii 6grenciyi kapsamaktadir. Katilimceilarin yaslari 21 ile 47
arasinda degisirken (Ort: 24.64), 118’1 kiz (%51.3), 112’si erkek (%48.7) 6grenciden olugmaktadir.

Veri Toplama Araci

Ogretmenin Secimine Etki Eden Faktérler (FIT-Choice) dlgegi. Watt ve Richardson (2007) tarafindan
geligtirilen FIT-Choice (Factors Influencing Teaching Choice) 55 maddeden ve 18 alt boyut ve 2 {ist boyuttan
(Motivasyon ve Algt) olusmaktadir. Likert tipi bir derecelendirme benimsenen olgekte derecelendirme
1=Kesinlikle katilmiyorum ve S5=Tamamen katiliyorum arasinda degismektedir. Birinci iist boyut olan
“motivasyon” boyutunda 12 alt boyut (i¢glidiimlii mesleki kariyer, aileye zaman, sosyal etki, mesleki yeterlik,
sosyal hizmet, ¢ocuklarin-ergenlerin geleceginin sekillenmesi, yedek kariyer, cocuk ve ergenlerde ¢alisma, is
giivenligi, onceki 6grenme ve 6gretmen deneyimleri, sosyal esitligi saglama, is transferi) ve 35 madde bulunmakta
ve toplam varyansin %76.83 tinii agiklarken, faktor yik degerleri .30 ile .84 arasinda degistigi gortiliirken, ikinci
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iist boyut olan “algi” 6 alt boyut (maas, yogun is, sosyal statii, uzmanlik egitimi, se¢im memnuniyeti, sosyal
vazgecirme) ve 20 maddeden olusmakta toplam varyansin %72.62’sini agiklamakta ve faktor yiik degerleri .50 ile
.90 arasinda degismektedir.

Olgegin Tiirkge uyarlama ¢aligmasi Kiling ve digerleri (2012) tarafindan yapilmustir. Olgegin Tiirkce uyarlama
calismasinda yap1 gegerligi i¢in dogrulayici faktor analizi (DFA) yontemi uygulanmistir. Motivasyon boyutunun
iyi uyum indekslerine sahip oldugu goriiniirken (y?= 613.402, df= 84, RMSEA= .066, NFI= .976, NNFI/TLI=
974, CFI= .979, SRMR= .062) alg1 boyutunun da ayni sekilde iyi uyum indekslerine sahip oldugu goriilmiistiir
(x*=639.435, df= 155, RMSEA=.046, NFI=.969, NNFI/TLI= 971, CFI=.977, SRMR=.037). Olgegin giivenirlik
analizi i¢in i¢ tutarlilik katsayisina bakilmig ve motivasyon boyutunun alt boyutlarinin Cronbach’s Alpha
degerlerinin .53 ile .93 arasinda degistigi, algi boyutunun alt boyutlarinin Cronbach’s Alpha degerlerinin .59 ile

.89 arasinda degistigi goriilmektedir. i¢ tutarlilik degerleri her ne kadar diisiik olarak goziikse de Ozdamar’a (2004)
gore .40’1n altindaki 6lcek i¢ tutarlilik degerleri giivenilir olarak kabul edilmez.

Mevcut calismada i¢ tutarlilik analizinde motivasyon boyutu igin Cronbach’s Alpha degerinin .82; algi
boyutunun Cronbach’s Alpha degerinin .76 oldugu saptanmistir. Buna goére, ¢alismamizda elde edilen degerler
6l¢egin giivenilir oldugunun gostergesidir.

Verilerin Toplanmasi

Pedagojik formasyon derslerinin basladigi ilk hafta, katilimcilara arastirmayla ilgili bilgi verilmis olup, gontillii
olarak dlgekleri yanitlamak isteyenlere siiflarda toplu olarak dlgekler uygulanmistir. Olgek katilimeilar tarafindan
doldurulmadan dnce gizlilik konusunda giivence verilmis ve 6l¢ekler isimsiz olarak uygulanmaistir.

Verilerin Analizi

Ogretmenlik tercihindeki faktorlerden motivasyon (vetenek, gercek kariyer degeri, is giivenligi, aileye zaman,
is transferi, sosyal esitligi arttirma, ¢ocuk ve ergenlerin sekillenmesi, topluma (sosyal) katki saglama, ¢ocuk ve
ergenlerle calisma, onceki ogrenme ve 6gretme deneyimleri, sosyal etki, yedek kariyer) ve algilama (yogun is,
kariyer uzmanhigi, se¢cim memnuniyeti, sosyal statii, sosyal vazgegirme, iicret) faktorlerinin pedagojik formasyon
programi Ogrencilerindeki yapisini belirlemek icin Yapisal Esitlik Modellemesi (YEM) kullanilmistir. YEM
¢alismalarinin en temel amaci kafamizdaki kavramsal diinyanin 6nermelerini elimizdeki veri ile eslestirmek ve
bunlarmn birbiri ile ne kadar uyustugunu belirlemektir (Simsek, 2007). Bu arastirmada, Watt ve Richardson (2007)
tarafindan 6lgme aracinda ortaya konulan yapinin pedagojik formasyon programina devam eden Ogretmen
adaylarinda var olup olmadig1 eger var ise bu yapida hangi boyutlarin 6ne ¢iktigini ortaya koymak amaciyla YEM
kullanilmustir. Verilerin analizi igin SPSS 19 ve Lisrel 8.80 kullanilmistir.

Bulgular
Betimsel istatistikler

Ogretmenlik se¢imindeki motivasyonel faktdrlerle algilama faktorlerinin ortalama ve standart sapmalar1 Tablo
1’de verilmistir.

Tablo 1’e bakildiginda 6gretmen adaylarinin 6gretmenlik meslegini segmelerini etkileyen faktorler 6lgeginden
aldiklar1 toplam puanlar1 motivasyon diizeyinde (X= 139.67) ve algilama diizeyinde (X= 72.87) oldugu
goriilmektedir. Olgegin alt boyutundan aldiklar1 puanlar ise motivasyon [Mesleki yeterlik X= 12.20), I¢giidiimlii
mesleki kariyer (X= 8.46), is giivenligi (X=12.91), aileye ayrilan zaman (X= 11.45), is transferi (X= 6.81), sosyal
esitligi artirma (X= 12.51), cocuk ve ergenlerin geleceginin sekillendirme (X= 13.31), sosyal katki saglama (X=
12.94), gocuk ve ergenlerle galisma (X= 12.88), dnceki 6grenme ve 6gretme deneyimleri (X= 12.05), sosyal etki
(X= 11.99), yedek kariyer (X= 6.68)] ve algilama [yogun is (X= 11.33), uzmanlik egitimi (X= 12.37), segim
memnuniyeti (X= 12.06), sosyal statii (X= 21.48), sosyal vazgecirme (X= 9.54), iicret (X= 6.09)] olarak elde
edilmistir.
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Tablo 1. Ogretmenlik Secimindeki Motivasyonel ve Algi1 Faktdrlerinin Betimsel Istatistikleri

Degisken X SS Min Max Degisken X SS Min Max

1. lgglidtimld mesleki 846 158 3 10 14 Ucret(maas) 609 198 2 10

kariyer degeri

2. Aileye ayrilan zaman 1145 2.26 4 15 15. Yogun is 11.33 2.39 4 15

3. Sosyal etki 1199 2.29 3 15 16. Sosyal statii 2148 421 6 30

4. Mesleki yeterlik 1220 213 6 15 <7 Uzmanlk 1237 198 3 15
egitimi

5. Sosyal hizmet 1294 185 5 15 LoSe¢im 1206 216 6 15
memnuniyeti

6. Gocuk fergenlerin 1331 325 6 54 19-Sosyal 954 263 3 15

gelecegini sekillendirme vazgecgirme

7. Yedek kariyer 6.68 1.24 2 10 20. Algilama 72.87 8.60 48 93

8. Cocuk ve ergenlerle 1288 222 3 15

caligma

9. Is giivenligi 1291 4.03 5 65

10. Onceki 6grenme ve
O0gretme deneyimleri

11. Sosyal esitligi saglama 1251 195 6 15
12. Is transferi 6.81 1.66 2 10
13. Motivasyon 139.67 15.84 77 200

1205 235 3 15

Yapisal esitlik modellemesi

Ogretmen adaylarinin  6gretmenlik meslegini segimindeki motivasyonel ve alg1 faktdrlerinin etkisini
belirlemeye yonelik YEM yapilmis ve sonug Sekil 1°de verilmistir. Analize iligkin uyum indekslerine bakildiginda
modelin milkemmel sonug verdigi goriilmiistiir (x?= 1787, df= 1224, y?/df= 1.46; RMSEA= 0.045; NFI= 0.91;
CFI= 0.97; NNFI= 0.96; IFI= 0.97; RFI= 0.90; RMR= 0.086; SRMR= 0.071). Bunun yaninda biitiin faktor
yiiklerinin anlamli ve orta seviyenin istiinde degerler aldig1 goriiliirken, maddelerin hata varyansinin ise .90’nin
altinda oldugu goriilmektedir. Ogretmenlik mesleginin segimindeki faktdrlerden elde edilen modele gore
motivasyon ve algi arasinda anlamli bir iligkinin oldugu gériilmektedir. Bunun yaninda motivasyon boyutunun en
etkin faktdrlerinin “gocuklar ve ergenlerle ¢alisma” (B= .90); ve “is giivenligi” (B= .82) oldugu goriilmektedir.

Motivasyon boyutundaki “is transferi (uluslararas1 mesleki gegerlik)” (B=.52) ve aileye zaman (aileye ayrilan
zaman) (B=.53) boyutlarinin ise en diisiik faktor yiik degerlerine sahip boyutlar oldugu anlasilmaktadir. Algi
boyutundaki en etkili faktore bakildiginda ise 6gretmenligi segme memnuniyetinin (f= .77) 6n plana ¢iktig1
goriilmektedir. Daha sonra gelen faktor ise maas ($=.69) ve uzmanlik egitimi (B= .68)dir. Alg1 boyutundaki diger
en diisiik boyutlar ise sosyal statii (B=.57); yogun is (B=.56) ve sosyal vazgegirme boyutudur (= .42).

Tartisma ve Sonu¢

Bu ¢alismanin bulgular Kiling ve digerleri (2012) tarafindan yapilan arastirma ile benzer sekilde 6gretmenlik
meslegine yonelik tercihlerin daha ¢ok c¢ocuk ve ergenlerle calisma istegi ve ig giivenligi oldugunu ortaya
koymaktadir. Watt ve digerleri (2012)’nin farkli iilkeleri kapsayan ¢alismalarinda, i¢sel degerlerin, ¢cocuk ve
ergenlerle ¢aligma isteginin, 6nceki 6grenme ve 6gretme deneyimlerinin, algilanan 6gretmen olma yetenegi ve
sosyal hizmet saglama isteklerinin daha yiiksek oldugu bulgularina ulasilmistir. Mevcut arastirmada gocuk ve
ergenlerle galisma istegi, is glivenligi, algilanan 6gretmen olma yetenegi (mesleki yeterlik), sosyal hizmet, énceki
ogrenmeler, 6gretmeler ve modeller, yedek kariyer (ikinci bir meslek) arayis1 yiiksek diizeyde bir

141



Deniz, Dogan ve Sahin

a o
in @
o o

© 9O ! W
m o9 @ il
00'.

— 00 O
Mmoo
o oo

NN o
o by 0 N
S ©o o o
N
In

o
(2o}
o

i :

n o NN - n<To [e))
R S Q SR8 SRR NN T8 CEIN SRR >0 0D
_.-__mmEW— Q;ﬂ-—mmmu _‘-mw-_“mw-_‘mmmmw-—mu.w-_mmmw-—mmmw-_mwfw-
mn ~ [V I Y o 0 M O M ™M ~N 0 O NN o N M O O N W
> B R 1 C I B U G ¥ TR M I3 IIRKRISNND S8 RSTAR 38 KA 0
o o o o © ©O o © © O © © o o o o o o ©o o ©o o © o o

Sekil 1. Yapisal Modelin Parametre Degerleri

142



Meslek Olarak Ogretmenligin Segilmesine Etki Eden Faktérler

motivasyonel faktér olmakta iken; ¢ocuk ve ergenlerin geleceginin sekillenmesi, sosyal esitligi saglama, sosyal
etki, icgiidiimlii mesleki kariyer degeri, aileye ayrilan zaman ve is transferi (uluslararasi mesleki gegerlik) gibi
faktorlerin ise ortalama dizeyde oldugu bulunmustur. Pedagojik Formasyon &grencilerinin 6gretmenlik meslegini
se¢cmelerinde; meslekle ilgili olarak memnuniyet duygusu, aylik ticret, uzmanlik, statii is yogunlugu ve toplumsal
(sosyal) vazgegirme gibi nedenler, daha etkili olmaktadir.

Motivasyonel faktoriin alt boyutlarinda; pedagojik formasyon 6grencilerinin, 6gretmenlik meslegine yonelik
tercihlerini daha ¢ok gocuk ve ergenlerle calisma istegi ve is giivenliginin etkiledigi gortiilmektedir. Bu bulguda
ogretmenligin cocugu sevme tizerine kurulu bir meslek oldugunun 6nemi biiyiiktiir. Cocuklarla ¢aligma istegi bu
tiir bir meslegin 6ziinii olusturmaktadir. Ozsoy, Ozsoy, Ozkara, ve Memis’e (2010) gore dgretmen adaylarmin
biiyiik cogunlugunun cocuklar: sevdikleri i¢in bu meslegi tercih ettikleri vurgulanmaktadir. Ayrica iilkemizde
ogretmenlik mesleginde, ¢alisma kosullarinin is giivenligi yoniinden diger bircok meslekten daha giivenli oldugu
bilinmektedir. Géger-Sahin ve Gelbal’in (2016) arastirmasinda 6gretmenlik mesleginin oncelikli olarak ¢alisma
kosullar1 rahat oldugu i¢in segildigi bulgusuna ulasilmistir. Garantili bir is olmasi ve sosyal giivenliginin yiiksek
olmasi da tesvik edici olmaktadir (Cermik, Dogan & Sahin, 2010). Is garantisi ve calisma ortaminin, gocuk sevgisi
ve is glivenligi icermesinden dolayi, pedagojik formasyon 6grencilerinin bu meslegi tercih etmelerini olumlu
yonde etkiledigi anlagilmaktadir. Ancak Watt ve digerleri (2012)’nin ¢alismasinda ogretmenlik mesleginin is
giivencesinin diisiik oldugu yoniinde elde edilen bulgular bulunmaktadir. Bunun nedeni olarak, Avrupa’daki
Ogretmenlerin ¢ogunun sézlesmeli olarak ise alinmalar1 gosterilebilir. Cogu lilke 6gretmenlerine memur statiisii
verirken, ¢ok azi ek istihdam olanagi olarak bir 6miir stirecek kariyerli memur statiisiinii saglamaktadir. Bu olanak,
sadece Ispanya, Yunanistan, Fransa, Kibris, Malta ve Almanya’da mevcuttur. Avrupa iilkelerindeki 6gretmenlerin
cogunun belli bir yildan sonra kalict s6zlesmesi olmasina ragmen, bazi iilkelerde is sozlesmeleri sabit donemli
olmaktadir (Eurydice Network, 2013). Pedagojik formasyon &grencileri, 6gretmenligi yeteneklerine uygun bir
meslek olarak gormekte, 6gretme yetilerini yiiksek olarak ifade etmekte ve iyi bir 6gretmenin niteliklerine sahip
olduklarint belirtmektedirler. Bu durum mesleki nitelikleri yoniinden kendilerini yetkin gdrmeleri ile
iligkilendirilebilir. Kendi branslarinda almis olduklar bilgi, beceri, tutum ve aligkanliklarin etkili olmasindan
kaynaklanabilir. Egitim-6gretim siirecinde 6gretmen adaylarinin dnceki olumlu 6grenme deneyimleri ve 6gretmen
modelleri de Ogretmenligi tercih etmelerinde etkili olmaktadir. Boz ve Boz’un (2008) arastirmasinda
ogretmenligin tercih edilmesindeki nedenler arasinda o©nceki bilgi ve deneyimlerin etkisinin oldugu
vurgulanmaktadir. Hangi &gretmenlik alaninda olursa olsun 6n 6grenmelerin ve deneyimlerin etkili oldugu
bilinmektedir. Ogretmen yetistiren kurumlar bu tiir kazanimlar1 gretmenlik uygulamasi derslerinde okul-fakilte
isbirligi ile birlikte, 6zel alan bilgisi, genel kiiltiir ve pedagojik formasyon kazanimlariyla ger¢eklestirmektedir.

Ogretmenlik mesleginin, toplumsal degerlere katki saglamada oynadigi roliin de Ogretmen adaylarmnca
onemsendigi goriilmektedir. Bu sonu¢ Ozsoy ve digerleri (2010) yaptig1 arastirma ile benzerlik gostermektedir.
Ancak dgretmen adaylarinin, ikinci bir meslek arayisi (yedek kariyer) icerisinde olduklari sdylenebilir. Son
yillarda yapilan degisiklikler ile 6nceki yillara gére 6gretmen adaylarmin kamu okullarinda istihdam edilme
kosullar1 sinirlandirilmig. Bu sebepten 6gretmen adaylariin yedek kariyer arayisinda olmalar1 anlagilabilir bir
durumdur. Ogrencilerin kendi alan uzmanliklarina (mezun olduklaripolacaklari alan) yonelik yapacaklart mesleki
tercihleri ile 6gretmenlik meslegi arasindaki tercihleri baglaminda ikilem yasadiklari anlasilmaktadir. Ya da bir
‘B’ plan1 arayisi etkisinden kaynaklandigi diisiiniilebilir. Cocuklarin egitimlerinde rol almak istemeleri ve
geleceklerini sekillendirmede gorev alma istekleri de 6nem kazanmaktadir.

Cevrenin, ailenin ve arkadas grubunun &gretmenlik meslegini tercih etmede rol aldig1 da goriilmektedir. Yong
(1995)’e gore bireyin yakin ¢evresindeki insanlarin istekleri 6gretmenligin tercih edilmesinde etkili olmaktadir.
Ogretmenligi gercek mesleki kariyer olarak gérme isteginin var olmasima ragmen orta diizeyde bir tercih olarak
belirtilmesi de katilimcilarin 6ncelikli olarak kendi mesleki alanlarinda yer almak istediklerini belirtmelerinden
anlagilmaktadir. Bu anlayisla birlikte 6gretmenlikle ilgilendikleri ve 6gretmen olmak istedikleri de gériilmektedir.
Watt ve digerleri (2012)’nin belirttigi gibi aileye ayrilan zaman istegi diisiik tercihler arasinda yer almaktadir.
Farkli tilkelerde 6gretmen olarak caligma isteginin ve kisa siireli caligma kosullariin, bol tatil anlayisinin etkisinin
daha diisiik oldugu anlasilmaktadir.

Arastirmada, algisal faktoriin alt boyutunda yer alan faktorler incelendiginde, pedagojik formasyon
ogrencilerinin her seye ragmen, dgretmenligi segmelerindeki memnuniyet duygusunun yiiksek diizeyde olmasi
onemlidir. Ogretmen olmaya yonelik olumlu duygular gostermeleri ve kararli olmalar1 bu sonucta etkili
olmaktadir. Ayn1 zamanda &gretmenligin iyi kazandirdigi ve iicretinin iyi oldugu da diisiiniilmektedir. Oysa
iilkemizde d6gretmenlerin ticretlerinin diigiik oldugu algilanirken geligmis iilkelerde de bu goriisii destekler nitelikte

143



Deniz, Dogan ve Sahin

ogretmen iicretlerinin diisiik oldugu yoniinde goriisler goriilmektedir (Richardson & Watt, 2006; Yazici, 2009).
Pedagojik formasyon &grencilerinin algilarinda 6gretmenligin teknik bilgi ve donanima sahip olmay1 gerektirdigi
ve uzmanlik gerektiren bir meslek oldugu; zor ve agir bir is yiikiine sahip olmadigi; statiisiiniin ve sayginliginin
istenilen oOlgiitlere ¢ekilmedigi diisiincesi yer almaktadir. Cermik ve digerleri (2010) ¢alismasinda benzer sonuglar
elde edilmistir. Bulunduklari toplumsal ¢evrenin 6gretmenligi, meslek olarak se¢gmelerinde ya da 6gretmenlik
disinda bir meslegi segmelerinde, etkilerinin az oldugu anlasilmaktadir. Is/calisma ortamlarmin cesitliligi, sosyal
cevrenin etkisi ile kiyaslandigindan 6gretmenlik meslegini segmede tercihi arttiran bir etken oldugu sdylenebilir.
Sosyal ¢evrenin etkisinin, 6grencilerin 6gretmen olma tercihlerinde, diger faktorlere gore daha diisiik olmasi, kendi
alanlar ile ilgili is/calisma ortamlarini cesitli olmast ile aciklanabilir. Tiirkiye’de Spor Bilimleri fakiiltesi, iktisadi
ve Idari Bilimler fakiiltesi, Fen-Edebiyat fakiiltesi, Turizm fakiiltesi, Saglik Bilimleri fakiiltesi, Miihendislik
fakiiltesi, Teknoloji fakiiltesi, Su Uriinleri fakiiltesi, Giizel Sanatlar fakiiltesi ogrencileri ¢cok farkli mesleklerde
calisabilme kosullarina sahip olabilmektedirler ve 6gretmen olmak istemeleri de ¢ok yonli mesleki yeterlilik
arayislariyla iliskilendirilebilir. Eren ve Tezel’in (2010) yaptiklar1 bir arastirmada Ogretmen adaylarmin
ogretmenlikteki yeteneklerinin, 6gretmenligi se¢gmelerindeki memnuniyetlerinin, 6gretmen olmay1 istemelerinin
ve topluma hizmet uygulamalarinda, 6gretmenligi tercih etmelerinde 6nemli bir arabuluculuk roliinii oynadigi
ortaya konulmustur.

Bu ¢alismada elde edilen bulgulara biitiinciil bir bakis agis1 ile bakildiginda, pedagojik formasyon programina
devam eden 6gretmen adaylarinin 6gretmenlik meslegini segmede motivasyon boyutunda 6gretmenlik mesleginin
giivenli olmasi, ¢ocuk ve ergenlerle ¢alisma, algi boyutunda ise 6gretmenligi segmeden memnuniyet ve {icretin 6n
plana ¢iktig1 goriilmektedir. Her ne kadar iilkemizde 6gretmen maaslar diisiik olsada is giivenliginden dolay1
ogretmenlik tercih edilen bir meslek olarak 6ne ¢ikmaktadir.

Bu ¢aligmanin sonuglar1 Ingiltere (Carrington, 2002) ve Avustralya’da (Watt & Richardson, 2007) yapilan
aragtirmalarin sonuglariyla benzer sekilde, {ilkemizde 6gretmenlik mesleginin ¢cogunlukla kadinlar tarafindan, aile
icin esnek ve part-time ¢alisma imkani sundugu igin ve daha ¢ok orta ve diisiik sosyo-ekonomik statideki
bireylerce tercih edildigini gostermistir (Kiling ve digerleri, 2012). Watt ve digerleri (2012)’e gore iilkeler arasinda
ogretmenlik meslegi secimini etkileyen motivasyonel ve algisal degisimlerde farkliliklar bulunmaktadir.

Farkl1 sosyo-kiiltiirel degerlere sahip 6rneklemler arasinda standard bir 6lgegin kullanilmasi gesitli faktorlerin
Ogretmenlik meslegine yonelik motivasyonu nasil etkiledigini kesfetme ve kiltiirleraras1 karsilastirmalar yapma
imkani sunabilir/olusturabilir. Bunun yaninda bu etkilerin diger degiskenlerle iligkisi nicel ve nitel ¢alismalar ile
desteklenebilir. Ogretmenlik meslegine devam etmekte olan uzmanlardan da yararlanilabilir.

2011 yilinda yapilan degisikliklerle pedagojik formasyon sertifika programi ile §gretmen yetistirme egitimi
yeniden yapilandirilmistir. Bu diizenlemeye gore, Milli Egitim Bakanlig1 Talim Terbiye Kurulunca Fen-Edebiyat
fakiilteleri mezunlarinin yani sira diger fakiiltelerin 6gretmenlik alanlarina uygun olan boliimlerinin mezunlari
veya son simiflarina devam eden ogrencilerinin pedagojik formasyon sertifika egitimini almalarina imkan
saglanmistir. Yani sadece Egitim fakiiltelerinden mezun olan 6grencilere degil, neredeyse tiim fakiiltelerden
Ogrenci/mezunlara 6gretmen olabilme firsati taninmistir. Gelecekte 6gretmenlik meslegini tercih edecek 6gretmen
adaylar1 tizerinde yapilacak yeni arastirmalar ile ¢alismamizin bulgular1 gelistirilebilir. Tezli ve tezsiz yiiksek
lisans programlari ile 6gretmen adaylarinin mesleki niteliklerinin gelistirilmesi saglanabilir.

Pedagojik formasyon egitimi alan o6gretmen adaylarmin, ogretmenlik meslegini algilama bigimlerinin
incelenmesine yonelik arastirmalarin yapilmasi dgretmenlik meslegini tercih etmedeki neden ve niginlerin
bulunmasinda etkili olacaktir. Ulkemizde 6gretmenlik meslegini tercih etmeyi diisiinen genglerin lise yillarindan
itibaren mesleki rehberlik ¢alismalari ile bilgilendirilmeleri gelecek yillarda daha mutlu, bagarili ve verimli bireyler
olarak yasamalarina katki saglayabilir. Bu sekilde 6gretmen adaylar1 liseden itibaren ilgi, yetenek ve degerlerine
uygun olarak 6gretmenlik meslegini tercih etmis olacaklardir.
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