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ABSTRACT This study aims to examine the contribution of the perceived support and sense of class
belonging to pre-service teachers’ career motivation. A total of 670 pre-service teachers
majoring in various teaching areas including science, social studies, Turkish and mathematics
at a state university in Aegean Region participated in the study. Self-report questionnaires
including the FIT-Choice Scale, the Psychological Sense of School Membership Scale, and
the Support Scale were used as data collection tools. Hierarchical multiple regression analysis
was utilized to determine the extent to what level of the variance explained in the motivational
factors and the perception about teaching by support and sense of class belonging. Results of
analysis showed statistically significant relations between sense of class belonging and the
FIT-Choice scale. Additional to this, it was found to be statistically significant relations
between the support types and the FIT-Choice scale, while support from instructors was the
strongest predictor of motivation. Future directions and implications were discussed.
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Tirkiye’de destek ve sinifa aitlik algisinin 6gretmen adaylarinin
ogretmenlik meslegine yonelik motivasyonuna katkisinin
incelenmesi

Oz Bu arastirmada, Ogretmen adaylarinin simifa aitlik ve algilanan destek diizeylerinin
ogretmenlik meslegine yonelik motivasyona katkisinin incelenmesi amaglanmistir.
Arastirmaya, Ege Bolgesindeki bir devlet {iniversitesinde, fen bilgisi, sosyal bilgiler, Tiirk¢e
ve matematik 6gretmenligi alanlarinda 6grenim goren toplam 670 6gretmen aday1 katilmistir.
Veri toplama araglar1 olarak Ogretmenin Segimine Etki Eden Faktdrler, Okula Aidiyet
Duygusu ve Destek Olgekleri kullanilmistir. Veriler hiyerarsik coklu regresyon analizi teknigi
ile ¢dziimlenmistir. Analiz sonuglari, sinif aidiyeti duygusu ile 6gretmenlik meslegine yonelik
motivasyon arasinda istatistiksel olarak anlamli iliskiler oldugunu gdstermistir. Buna ek
olarak, destek tiirleri ile dgretmenlik meslegine yonelik motivasyon arasinda istatistiksel
olarak anlamli iligkiler oldugu ve 6gretim tiyelerinden alinan destegin 6gretmenlik meslegine
yonelik motivasyonun en giiglii belirleyicisi oldugu belirlenmistir. Egitimsel uygulamalar ve
Oneriler tartigilmugtir.

Anahtar Kelimeler:  Aitlik algisi, Destek, Ogretmenlik motivasyonu, Ogretmen egitmi,
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INTRODUCTION

Teachers are at the center of every educational system and thus, the quality of teachers directly and
indirectly influences the quality of teaching and learning in the classroom. Being an effective teacher
does not only mean to have the required knowledge and skills but also having a positive attitude and
motivation for the teaching profession, which is necessary to fulfill the demanded responsibilities
(Heinz, 2015; Watt, Richardson, & Wilkins, 2014). Thus, teachers are expected to see the teaching
profession more than a strictly job. Therefore, what motivates people to become a teacher, how they
view the teaching profession and what aspirations they have towards career development are important
topics to be addressed in order to increase the quality of teachers in the classroom (Cheng, Tang, &
Cheng, 2015; Eren & Tezel, 2010).

In recent years, pre-service teachers’ career motivation has gained the attention of many researchers
because beliefs and attitudes that preservice teachers bring into their profession shape their success in
their future professional lives (Fokkens-Bruinsma & Canrinus, 2012; Heinz, 2015; Watt & Richardson,
2012; Watt, Richardson, & Wilkins, 2014). Thus, it is important to examine factors contributing to pre-
service teachers’ career motivation. In the literature, research has identified that individual variables
including gender, self- and task-perceptions and values contribute to individuals’ decisions to choose
teaching as a career (Watt et al., 2014). In addition to this, adapting the social cognitive theory, recent
theories and research addressing teacher motivation have highlighted that socio-contextual factors may
influence individuals’ teaching career motivation and to retain them in the teaching profession (Flores
& Day, 2006; Heinz, 2015). The quality of social networks, communication and interaction with other
peers and their teacher educators, therefore, may contribute to pre-service teachers’ career motivation.
That is because teachers’ motivation and attitudes towards teaching profession are shaped by their
experience during teacher education in college (Heinz, 2015; Watt & Richardson, 2012; Watt et al.,
2014).

In this study, the authors intend to examine the contributions of two socio-contextual variables, supports
and class belonging, to pre-service teachers’ career motivation because previous studies have reported
these two socio-contextual variables significantly predicted teachers’ job satisfaction and self-efficacy
(Freeman, Anderman, & Jensen, 2007; Skaalvik & Skaalvik, 2011). Support refers to individuals’
perception of assisting with issues, care and love they receive from others, whereas belonging stands for
the feeling of being respected, accepted and supported by others. We have not located any study
examining the contributions of these socio-contextual variables to pre-service teachers’ teaching career
motivation. The findings from this study would have important implications for the effectiveness of
teacher education programs and the higher education policy at colleges.

Motivation for Teaching as a Career

In broad terms, motivation refers to an individual’s values, expectations, goals, and beliefs about their
abilities. Many different frameworks have been theorized to explore motivation in educational settings
(e.g., expectancy-value model). In teacher education literature, one widely used framework for
investigating teachers’ career motivation is the Factor Influencing Teaching Choice (FIT-Choice)
framework theorized by Watt and Richardson (2007). Based on Eccles’s and his colleagues’
expectancy-value theory, FIT-Choice is a multidimensional approach to explore individuals’ motivation
for having preferred teaching as a career and their perceptions related to the teaching professions. The
FIT-Choice involves three major dimensions including self, value and task. Self includes individuals’
perceptions about abilities to fulfill teaching. Value includes individuals’ intrinsic, subjective attainment
and utility values. Finally, task is to choose teaching for task demand and task return.
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FIT-Choice has been utilized to investigate pre-service teachers’ career motivation in Turkey and other
countries including the United States of America and Australia. For instance, Kilinc, Watt and
Richardson (2012) studied Turkish pre-service teachers’ career motivation and perceptions about the
teaching profession in Turkey. A total of 1577 pre-service teachers from different subject areas were
administrated to the FIT-Choice scale. Turkish pre-service teachers in their study reported the altruistic
social utility value as the most influential factor because of which they had chosen the teaching
profession. In another study, Eren and Tezel (2010) examined the roles of the professional engagement
and the career development aspiration on pre-service teachers’ career motivation. A total of 423 pre-
service teachers participated in their study. Eren and Tezel (2010) reported that the professional
engagement predicted teachers’ career motivations including intrinsic career value, ability and making
social contribution.

Sense of Belonging

Sense of belonging is about to what degree students feel personally accepted, respected and included by
others in the classroom or in the school (Goodenow, 1993). The teacher education programs (e.g.,
schools of education) are the social environment that preservice teachers are recruited for in the teaching
profession. The quality of social relations among peers in teacher education programs then becomes an
important variable that may contribute to their social well-being, motivation and learning (Cheng et al.,
2015). Students with a low level of belonging are likely to show a lower interest and engagement,
whereas those with a high level of belonging are expected to exhibit more involvement and participation
in classroom activities (Freeman et al., 2007; Gummadam, Pittman, & loffe, 2016).

Research addressing sense of belonging has examined the relations of sense of belonging with
educational outcomes including engagement, academic motivation and academic achievement. We have
not located any study examining the relations between pre-service teachers’ sense of belonging and
teaching as a career motivation. Yet, studies have reported sense of belonging are related to students’
academic motivation (e.g.,, Gummadam et al., 2016), and in-service teachers’ job satisfaction (e.g.
Skaalvik & Skaalvik, 2011). Gummadam et al. (2016), for instance, examined the relations amongst
sense of belonging, depression, self-worth and social acceptance. Analysis revealed that sense of school
belonging was positively associated with self-worth (f = .40, p <.001), scholastic competence (p = .30,
p <.001), and social acceptance (B = .37, p <.001); yet, it was negatively related to depression ( = -
A48, p < .001). In another study, Freeman et al. (2007) studied the relations of class belonging with
academic motivation and perceptions of instructors’ characteristics. A total of 238 college students
participated in the study. Freeman and her colleagues found the positive relations of class belonging
with self-efficacy (B = .58, p <.001), intrinsic motivation (f = .38, p <.001) and task value (p = .46, p
<.001). The reports from these studies suggest that sense of belonging is an important variable that may
contribute to pre-service teachers’ motivation for the teaching profession.

Support

Support refers to an individual’s perception in terms of being cared and assisted by other people. A
supportive social network is necessary for pre-service teachers to maintain their physical and
psychological well-being (Heinz, 2015). Research has reported that supports from different sources
including classmates, instructors and families, generally make students less stressful and increase their
sense of belonging (Anderman, 2002). Furthermore, support from classmates and instructors was related
to higher academic achievement (Buhs, 2005). For instance, Zumbrunn, McKim, Buhs and Hawley
(2014) examined the relations amongst support, motivation, sense of belonging, engagement and
academic achievement among college students. The authors found that the support positively predicted
the sense of belonging (f=0.52, p <.001) and motivational constructs including task value (f=0.28, p <

198

e e A = M TR RISIaU E| 2018, Volume 7, Issue 4 www.turje.org


http://www.turje.org/

ALPASLAN, ULUBEY & YILDIRIM; Examining the contributions of support and class belonging to preservice teachers’
career motivation in Turkey

.001). In addition to this, sense of belonging significantly contributed to self-efficacy (p=0.43, p <.001)
and task value (f=0.30, p <.001). In another study, Skaalvik and Skaalvik (2011) studied the relations
of socio-contextual variables including support and sense of belonging with teachers’ job satisfaction
and motivation to leave the profession. The authors found that the support from family, peers and
supervisory predicted sense of belonging and job satisfaction. Additionally, sense of belonging was
related to emotional exhaustion and job motivation. Overall, these studies indicate that support from
people including peers, instructors and families may help pre-service teachers feel better and less
stressful.

Rationale of the Present Study

Recent studies on teachers’ career motivation have highlighted that teachers’ initial teacher education
experience is one of the main factors that contribute to what they are and what the kinds of teachers they
would become (Heinz, 2015). Understanding the roles of such socio-contextual variables on pre-service
teachers’ career motivation would be important implications for teacher education policy, and planning
and curriculum designs in teacher education programs. Thus, the purpose of this study was to examine
the contributions of the socio-contextual factors including support and sense of belonging to pre-service
teachers’ career motivation in Turkey. With this overarching aim, the present study sought to address
the following research questions:

To what extent did pre-service teachers’ perceived support from classmates, instructors and family
statistically significantly predict their teacher career motivation in Turkey?

To what extent did pre-service teachers’ sense of class belonging statistically significantly predict their
teacher career motivation in Turkey?

METHODOLOGY

A quantitative survey design was employed to address the purposes of the study. Self-report
questionnaires were used to collect data. Hierarchical multiple regression analyses were utilized to
address the aforementioned research questions.

Sample

Convenience sampling strategy was used in this study. Because of its convenience to the researchers,
pre-service teachers who were at the teacher education program in a state university in the Southwestern
Turkey were invited to take a part in the study. A total of 670 pre-service teachers (449 females and 221
male) voluntarily participated in the study (See Table 1). The participants were from various subject
areas including science teaching (209 participants), mathematics (137 participants), social studies (156
participants) and Turkish language studies (168 participants). The data were collected in April 2017.
The data collection tools were administered to the participants in their classrooms under the supervisions
of their teachers, and 30 minutes were given to complete the instruments.
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Table 1
The demographical features of participants
Science Social studies ~ Mathematics Turkish
Female Male Female Male Female Male Female Male
Freshmen 53 11 24 22 29 7 38 16
Sophomore 34 18 21 20 25 10 22 23
Junior 47 9 11 16 27 5 36 20
Senior 29 8 17 25 28 6 8 5
Total 163 46 73 83 109 28 104 64

Data Collection Tools

Self-report questionnaires including FIT-Choice Scale, the Psychological Sense of School Membership
Scale (PSSMS), and Type of Support Scale, were used as the data collection tools.

The FIT-Choice Scale was established by Watt and Richardson (2007) to assess pre-service teachers’
career motivation, based on the FIT-Choice framework. The FIT-Choice Scale was adapted into Turkish
by Eren and Tezel (2010) and used by researchers in the Turkish context (e.g., Kilinc et al., 2012). The
FIT-Choice Scale consists of eighteen dimensions that can be put into two groups as a) motivational
factors and b) perceptions about teaching (Kilinc et al., 2012). Motivational factors include twelve sub-
dimensions as time for family, job transferability, ability, job security, prior teaching and learning
experiences, work with children/adolescents, intrinsic career value, make social contribution, fallback
career, enhance social equity, social influences and shape future of children/adolescents. Perceptions
about teaching include six sub-dimensions as social dissuasion, salary, high demand, expert career,
social status and satisfaction with choice. As a 7 Point-Likert scale, the FIT-Choice consists of a total
of 59 items.

Psychological Sense of School Membership Scale (PSSMS) was used to assess pre-service teachers’
sense of belonging. The PSSMS was developed by Goodenow (1993) and adapted into Turkish culture
by Sari (2012). In the literature, studies have used two versions of the PSSMS to measure sense of class
belonging and school belonging. In this study, the class version of the PSSMS was used because pre-
service teachers were more likely to spend more time in their classes. As a five-point Likert scale, the
PSSMS consists of 18 items in two sub-dimensions as sense of belonging and feeling of rejection.

Three different sources of support that pre-service teachers possibly perceived were identified. These
were support from classmates, support from instructors and support from family. Three items developed
by Skaalvik and Skaalvik (2011) were adapted to assess each type of support.

Data Analysis

To analyze the collected data, several analysis procedures were followed. First, to check the validity and
reliability of the data collection tools, the confirmatory factor analysis and the reliability analysis were
run. Table 2 displays the Cronbach alpha values for the internal consistency reliability values of each
sub-scale and bivariate correlation between variables whereas Table 3 shows the results of the
confirmatory factor analysis for the validity of data collection tools. Minimum and maximum values of
factor loadings of each sub-scales were given in appendix. These results indicated that the data
collections tools were reliable and valid. Then, mean scores and standard deviations were computed.
Because the FIT-Choice Scale includes eighteen sub-dimensions, we averaged the mean scores under
two groups a) motivation for teaching and b) perceptions about teaching (Kilinc et al., 2012). Lastly,
hierarchical multiple regression analysis was used in SPSS 22 software to determine the extent to what
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level of variance in motivational factors and perception about teaching explained by exogenous
variables.

Table 2
Cronbach’s alpha and correlations of variables
o 1 2 3 4 5 6
Motivation for teaching 75
Perception about teaching 78 .28*
Sense of belonging 84  .24* 21*
Feeling of rejection 82 -.46* -24* - 19*
Supports from classmates g5 A43* .39* 27* -.34*
Supports from instructors g7 .50* 40* 19* -33*  44*
Supports from family J8  .29* 37* 24* -16** 31* .28*
Note: *p < .01, **p < .05
Table 3
Results of confirmatory factor analysis
Instrument Ve df CFI RMSEA
FIT-Choice scale 2412.55 1399 0.92 0.06
PSSMS 1212.09 745 0.97 0.04
Support scale 572.41 245 0.97 0.04

Note. CFI = Comparative Fit Index, RMSEA = Root Mean Square Error of Approximation.

FINDINGS

The mean scores and standard deviation for variables in the study were presented in Table 4. As seen
in Table 4, the mean scores of pre-service teachers’ motivation for teaching as a career were between
moderate and high in the seven-point scale (1-low, 4- moderate, 7-high). The mean score of motivation
for teaching (M =5.34, SD= 1.57) was slightly higher than the mean score of perceptions about teaching
(M =5.18, SD=1.17). Addition to this, the mean scores of supports and sense of belonging were between
moderate and high in the five-point scale. Among support types, pre-service teachers reported that the
highest mean value was for support from family (M=3.84, SD= 1.23), whereas the lowest mean value
was for support from instructors (M=3.22, SD= 1.31).

Table 4
Descriptive statistics for the variables in the study
Mean (SD) Skewness  Kurtosis
Motivational factors 5.34 (1.57) -0.87 0.72
FIT-Choice scale  Perception about teaching  5.18 (1.17) 0.75 -0.54
Total 5.28 (1.32) 0.58 -0.75
Sense of belonging 3.51(1.18) -0.76 0.14
Feel of rejection 2.63 (1.11) -0.44 0.65
Total 3.33(1.01) -0.99 -0.78
Supports from classmates  3.61 (1.11) -0.87 0.12
Support scale ® Supports from instructors ~ 3.22 (1.31) -0.73 -0.61
Supports from family 3.84 (1.23) -0.21 -0.81
Total 3.51(1.18) -0.76 0.14

Note: 2 1-7 Likert type, © 1-5 Likert type

To address research questions, two separate hierarchical multiple regression analyses were run. The first
one was to examine the predictions of sense of class belonging and support types to motivation for
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teaching and the second one was to test the predictions of sense of class belonging and support types to
perceptions about teaching. Hierarchical multiple regression analyses enable researchers to enter
predictor variables in predetermined blocks. In hierarchical multiple regression analyses, first support
types were entered and then sense of class belonging variables were entered into the regression model.
The logic for this order was that sense of class belonging is related to students feeling being accepted
and respected in the classroom (Goodenow, 1993). Therefore, support type may be superior to sense of
belonging.

The results of hierarchical multiple regression analysis were presented in Table 5 and Table 6. The
results of regression analysis showed that there were some statistically significant contributions of
support and sense of belonging on the FIT-Choice scales. According to Table 5, the first model including
only support from classmate, instructors and family explained a significant amount, 31%, of the variance
in the motivation for teaching (F (3, 666) = 101.76, p <.001). Additionally, analysis of revealed that the
standardized regressions coefficients of support from classmate, instructors and family with motivation
for teaching were statistically significant (6= .23, p < .01, p= .37, p < .01, and p= .11, p < .01,
respectively). When the unique contributions of support types were examined, it was found that support
from instructors had the largest contribution on motivation for teaching (sr?=.11, p< .01) followed by
support from classmate (sr?=.04, p < .05) and support from family (sr?=.02 p<.01).

Table 5
Result of hierarchical regression analysis the contributions of variables on motivation for teaching
Model 1 Model 2
Model 1 B t sr? B t sr?
Supports from classmates .23 6.22* .04* A5 410 .02*
Supports from instructors .37 10.18*  .11* 30 8.68* .07*
Supports from family A1 3.26* .02* A0 2.88* .01**
Model 2
Sense of belonging .07  2.08** .01**
Feel of rejection -.28 -8.45* .07*
R? 31 .39
R? Changes .07
F (df) 101.76(3)* 84.19(5)*
Note: *p < .01, **p < .05
Table 6
Result of hierarchical regression analysis the contributions of variables on perceptions about teaching
Model 1 Model 2
Model 1 B t sr? B t sr?
Supports from classmates 21 560* .04* 19 4.80* .03*
Supports from instructors 24 6.47*  .05* 22 5.96* .04*
Supports from family 22 6.29*  .05* 21 5.88* .04*
Model 2
Sense of belonging .08 3.01**  .02*
Feel of rejection -.06 -2.45%*  01**
R? 27 .30
R? Changes .03
F (df) 80.50(3)* 60.61(5)*

Note: *p < .01, **p < .05

The second model including sense of belonging significantly predicted motivation for teaching (F (5,
664) = 84.19, p <.001). When variables related to sense of belonging added in the first model, explained
variance of motivation for teaching increased from.31 to .39. The standardized regressions coefficients
of sense of belonging and feeling of rejection with motivation for teaching were statistically significant
(p= .07, p < .05, and p= - .28, p < .001, respectively). As expected, the sign of standardized regressions
coefficients between feeling of rejection and motivation for teaching was negative. In the second model,
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the unique contributions of variables indicated that the largest contributions on the motivation for
teaching were from feel of rejection (sr’=.07, p < .001) and support from instructors (sr’=.07, p <.001).

As seen Table 6, the first model including only support from classmate, instructors and family explained
a significant amount, 27%, of the variance in perceptions about teaching (F (3, 666) = 80.50, p <.001).
It was found that the standardized regressions coefficients of support from classmate, instructors and
family with perceptions about teaching were statistically significant (5= .21, p <.001, g= .24, p < .001,
and f= .22, p < .001, respectively). The unique contributions of support types showed that all support
types significantly contributed to perceptions about teaching whereas the largest contributions on
perceptions about teaching were from support from instructors (sr>=.05, p < .01) and support from family
(sr’=.05, p < .05), and followed by support from classmates (sr’=.04 p <.01). The second model
including sense of belonging significantly predicted perceptions about teaching (F (5, 664) = 60.61, p
<.001). These findings indicated that when variables related to sense of belonging added in the first
model, explained variance of perceptions about teaching increased from.27 to .30. The standardized
regression coefficients of sense of belonging and feeling of rejection with perceptions about teaching
were statistically significant (6= .08, p < .05, and = - .06, p < .05, respectively). Again, feeling of
rejection was negatively related to perceptions about teaching. The unique contributions of variables
showed that the largest contributions on perceptions about teaching were from support from instructors
(sr’=.04, p < .01) and support from family (sr’=.04, p < .01). The contributions of sense of belonging
and feel of rejection (sr?=.07, p < .001) were statistically significant (sr’=.02, p < .001 and sr>=.01, p <
.05, respectively).

To sum up, the results of hierarchical multiple regression analysis revealed that support and sense of
class belonging predicted pre-service teachers’ career motivation. Addition to this, explained
proportions of motivation for teaching and perceptions about teaching significantly increased when
sense of class belonging was added in the model. All standardized regression coefficients were
statistically significant and positive, except that coefficients of feeling of rejection were negative.
Overall, these results indicated that support from classmates, instructors and family, and sense of class
belonging and rejection were related to preservice teachers’ career motivation.

DISCUSSION and IMPLICATION

What motives people to choose teaching as a career is a multidimensional and complex construct.
Teachers’ career motivations start developing through their experience at teacher education programs
and continue being shaped over their experience at schools they would work. Studies have highlighted
the importance of teacher education programs in teachers’ career motivation as they have started feeling
themselves as teachers and see what teachers do, what they are expected and so forth. Previous studies
on pre-service teacher’ career motivation have mostly focused on what types of motivation (e.g.,
instincts or extrinsic motivation) pre-service teachers have (e.g., Kilinc et al., 2012; Sinclair, 2008).
These studies reported that pre-service teachers mostly seemed to have intrinsic motivation, which
indicated that internal satisfaction and interest were the main reason to choose teaching as a career.

Previous studies addressing preservice teachers’ career motivation in the Turkish context reported pre-
service teachers’ career motivation score was to be between moderate and high scores (1-7 Likert type,
1= low, 4= moderate, 7= high). For example, Kilinc et al. (2012) reported that for Turkish pre-service
teachers the weighted mean scores of FIT-Choice scales were between moderate and high (for
motivation for teaching M=4.92, SD=1.51 and for perceptions about teaching M=4.53, SD=1.41).
Results of this study indicated that our pre-service teacher sample tend to have similar mean scores,
between moderate and high career motivations (M= 5.34, SD= 1.57 and M= 5.18, SD= 1.17,
respectively). Although we did not test its statistical significance, pre-service students’ means scores for
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motivation for teaching was slightly higher than their mean score for perception about teaching. The
reason behind this may be the fact that in the Turkish culture being a teacher at a state school provides
job security, which may lead Turkish pre-service teachers to report a higher mean score for motivation
for teaching than perceptions about teaching. Kilinc et al. (2012) argued that individuals who came from
lower socio-economic status would view teaching as a job secure career because in the Turkish context
working as a teacher at state schools provides a high job security.

Motivation theories highlight what we are, what we want to do and why we want to do depend on the
social environment including whom we are acting with, by whom we are supported and by whom we
are leaded. This study furthers our understanding of pre-service teachers’ career motivation by
examining its relation with the social-contextual variables. In this study, the contribution of social-
contextual variables including belonging and support to the pre-service teachers’ career motivation were
examined in the Turkish context. The results of this study suggest that social-contextual variables
including support from classmates, instructors and family, and sense of belonging predicted pre-service
teacher’ motivation for teaching and their perceptions about teaching.

One important result of this study is that the pre-service teachers’ sense of class belonging and feeling
of rejection made strong contributions to the pre-service teachers’ motivation for teaching. While sense
of belonging had a positive relation with motivation, feeling of rejection was negative relation with
motivation for teaching. Both variables made statistically significant contribution to the prediction of
motivation for teaching. The previous research addressing sense of belonging and teacher motivation
reported that there were positive correlations between sense of belonging and motivation (e.g., Furrer &
Skinner, 2003; Goodenow & Grady, 1993; Skaalvik & Skaalvik, 2011; Weiss, 1999). Consistent with
these studies, the present study revealed that there were strong relations between sense of belonging and
the pre-service teachers’ motivation for teaching. Baumeister and Leary (1995) underscore that the need
to belong is an essential to human motivation. Skaalvik and Skaalvik (2011) argued that the teachers’
feelings of belonging are positively related to satisfaction and positive affect. In addition to this,
Strayhorn (2012) and Zumbrunn et al. (2014) suggest that sense of belonging is the context-dependent
and particular types of belonging (e.g., classroom, school) has important effects on educational
outcomes including adjustment, achievement and motivation. Considering the literature given, it would
be reasonable to say that the relations of sense of belonging with teacher motivation should be tested in
different contexts to better understand the nature of the context on teacher motivation.

Another important result of this study was that there were strong and positive relations between the pre-
service teachers’ perceived support from classmates, instructors, and family and their motivation for
teaching as a career. These findings of the current study also were consistent with the previous research
results (e.g., Skaalvik & Skaalvik, 2011; Zumbrunn et al., 2014). The previous research reported that
perceived support positively predicted motivation. Consistent with the studies carried out by Weiss
(1999, 2002) supportive environments were associated with teachers’ career motivation. Additionally,
studies addressing teachers’ beliefs and behaviors concluded that learners with greater perceptions of
support from various sources including peers and instructors generally tend to have more enjoyment and
higher levels of academic achievement (Anderman 2002; Buhs 2005; Umbach & Wawrzynski 2005).
For instance, Eret-Orhan, Ok and Capa-Aydin (2017) reported that faculty environment and teaching
staff significantly contributed to Turkish preservice teachers of the adequacy of their education (sr?=.04,
p< .05 and sr?=.01, p< .14, respectively). Consequently, consistent with the previous studies, findings
of this study suggest that a supportive and friendly learning environment at teacher education schools is
important to foster their perception and motivation for teaching profession.

The predictor variables explained higher variation of motivation for teaching than did variation of
perceptions about teaching (R?=. 39 vs R*= .30). It may be related to the fact that perceptions about
teaching includes salary and social status that may not be related to pre-service teachers’ in-class
experience. When looked at standardized regression coefficients of support from family in Table 5 and
6, its coefficient with perception about teaching was higher than did with motivation for teaching (5=
.22 vs, = .11). It can be concluded that because support from family may be related to the salary and
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social status of teaching profession, support from family significantly contributed to the preservice
teachers’ perceptions about teaching.

One implication from findings of this study suggest is to pay attention to the relations between support
from instructors and pre-service teachers’ career motivation. Given the standardized regression
coefficients, support from instructors was the best predictor of motivation for teaching. Previous studies
addressing pre-service teacher education reported that pre-service teachers seemed to take their
instructors at teacher education programs as a role model on the implementation of educational practices
or to be what kinds of a teacher (Goktas, Yildirim, & Yildirim, 2009). The results of this study suggest
that instructors at teacher education programs are important for pre-service teachers’ motivations for
teaching career. The higher pre-service teachers perceived support from instructors the more they
motivated to become a teacher. Yet, the pre-service teachers in the sample of this study reported the
lowest mean score for support from instructors. This result indicated that support from instructors was
not at the satisfactory level and that can lead pre-service teachers’ career motivation to be between
moderate and high. Research addressing teacher education programs in Turkey indicated that teacher
education programs suffer from large class sizes (Sendag & Gedik, 2015). According to the 2013 report
of the Council of Higher Education, for example, the ratio of the number of students to the number of
instruction at social studies programs including teacher education programs was 48 (Cetinsaya, 2014).
The large class size would negatively influence pre-service teachers’ motivation (Sendag & Gedik,
2015). More importantly, a large class size would restrain instructors to get close relationships with their
students and lead pre-service teachers to have a lower support from their instructors. The results of this
study suggest that teacher education programs should find a way to help pre-service teachers to get more
support from their instructors. Considering the results of the previous studies, reducing class size can be
a way to increase support from instructors.

Another implication that results of this study suggest is to increase pre-service teachers’ sense of class
belonging. Findings of this study indicate that a higher sense of belonging would positively contribute
to pre-service teachers’ career motivation. Yet, the mean score of pre-service teachers’ sense of class
belonging was slightly higher than moderate, not at a satisfactory level. The reason behind this may be
the large class size. Previous studies reported that instructors were restrained to implement more
constructivist teaching approaches and techniques in crowded classrooms, and choose more direct-
lecturing oriented teaching techniques (Aykac & Ulubey, 2012; Goktas et al., 2009). More direct
lecturing oriented techniques; however, were more likely to create more isolated and less friendly
classroom environment (Yigit, Alpaslan, Cinemre, & Balcin, 2017). This might reduce pre-service
teachers’ sense of class belonging. The findings of this study suggest that instructors should give more
space to more constructivist teaching approaches to encourage cooperative learning. As a conclusion,
this study demonstrates the relations between the pre-service teachers’ perceived supports and their
teacher career motivation and between the pre-service teachers’ sense of belonging and their teacher
career motivation as well. Although certain conclusions about causality cannot be drawn from this study,
there are high and strong relations between the variables in this study.

This study has certain limitations. First, in this study the data were collected from a single institution in
Turkey. Yet, in Turkey because pre-service teachers were enrolled in teacher education programs based
on the central enrolment examination, pre-service teacher sample in the study represented at moderate
achievers and came from various regions of Turkey. There is a need for further studies examining the
relations between variables with data that would be collected different institutions in Turkey. Second,
the study examined separately the contributions of sense of class belonging and supports to pre-service
teachers’ career motivation. An interaction effect between sense of class belonging and support might
exist. It is plausible to assume that the strength of relations between variables can be different when a
total of contributions of sense of class belonging and supports to pre-service teachers’ career motivation
is examined. Further studies can examine the relations among variables by using higher statistical
techniques including structural equation modelling.
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TURKCE GENISLETILMIiS OZET

Ogretmenlerin meslege yonelik inang ve tutumlari, gelecekteki mesleki basarilarini sekillendirdigi i¢in
son yillarda Ogretmen adaylariin Ogretmenlik meslegine ydnelik motivasyonu arastirmacilarin
dikkatini ¢gekmektedir. Bu nedenle, 6gretmen adaylarinin meslege yonelik motivasyonu ile iligkili olan
degiskenlerin incelenmesi olduk¢a 6nemlidir. Bu ¢aligmada, 6gretmen egitimi ile ilgili alanyazinda,
Ogretmenlerin meslege yonelik motivasyonunu arastirmak i¢in yaygin olarak kullanilan ve Watt ve
Richardson (2007) tarafindan gelistirilen Ogretmenin Secimine Etki Eden Faktorler (Factors Influencing
Teaching Choice [FIT-Choice]) kuramsal modeli kullanilmistir. Eccles ve meslektaslarinin beklenti-
deger kuramina dayanan FIT-Choice, bireylerin meslek olarak sectikleri ve 6gretmenlik meslekleriyle
ilgili algilarin1 belirlemeye ve motivasyonlarini kesfetmeye yonelik ¢ok boyutlu ve kisilik odakli bir
yaklagimdir. Alanyazindaki ¢alismalar, cinsiyet, benlik, gorev ve deger algilar1 gibi degiskenlerin
meslek olarak 6gretmenligi se¢gme kararlarini etkiledigini gostermektedir. Buna ek olarak, sosyal bilissel
kurami temel alan motivasyon ve meslek ile ilgili yakin zamanda ortaya atilan kuramlar ve 6gretmen
motivasyonuna yonelik arastirmalar, sosyal baglamsal faktorlerin bireylerin 6gretmenlik meslege
yonelik motivasyonunu etkileyebilecegini ve Ogretmenlik meslegini yiriitmede onlara destek
saglayacagimi vurgulamistir. Bu nedenle 6gretmen egitimi siirecince kurulan sosyal iliskilerin kalitesi,
diger akranlar ve 6gretim elemanlan ile iletisim ve etkilesim, 6gretmen adaylarinin meslege yonelik
motivasyonu ile iligkili olabilir. Ciinkii 6gretmenlerin 6gretmenlik meslegine yonelik motivasyon ve
tutumlari, hizmet 6ncesi egitimleri sirasinda edindikleri deneyimlerle sekillenmektedir.

Alanyazinda yapilan ¢aligmalar destek ve sinif aidiyetinin 6gretmenlerin is tatmini ve 6z-yeterlik gibi
duyusal 6geleri anlaml bir sekilde yordadigini gostermistir. Bu ¢alismada, yazarlar, iki degiskenin
ogretmen adaylarinin 6gretmenlik meslege yonelik motivasyonuna iliskisini ve yordama giiciini
incelemeyi amacglamiglardir. Destek, bireylerin digerlerinden sorunlara karst aldiklar1 yardim, ilgi ve
sevgi algisini ifade ederken, aidiyet, bagkalar tarafindan saygi1 gérmesi, kabul edilmesi ve desteklenmesi
duygusunu ifade eder. Alanyazinda bu iki sosyal baglamsal degiskenlerin 6gretmen adaylarinin
ogretmenlik meslege yonelik motivasyonlarina olan katkilarin1 inceleyen herhangi bir g¢alisma
bulunmamaktadir. Bu ¢alismadan elde edilen bulgular, 6gretmen egitim programlarinin etkinliginin
arttirllmasi ve yiiksekdgretim politikalariin gelistirilmesi i¢in 6nemli katkilar sunabilir.

Bu calismaya, Ege Bolgesindeki bir devlet iiniversitesinde 6grenim gdéren 670 6gretmen adayi (449
kadin ve 221 erkek) katilmistir. Katilimcilar, fen bilgisi (209 katilimei), matematik (137 katilimci),
sosyal bilgiler (156 katilime1) ve Tiirk¢e 6gretmenligi (168 katilimci) branslarinda egitim gérmektedir.
Veriler Nisan 2017'de toplanmistir. Bu ¢alismada {i¢ farkli 6lgme aract kullanmilmustir. FIT-Choice
Olgegi, dgretmen adaylarinin meslege yoénelik motivasyonunu FIT-Choice cergevesine dayanarak
degerlendirmek i¢in Watt ve Richardson (2007) tarafindan gelistirilmistir. Olgek, motivasyon faktorleri
ve dgretim ile ilgili algilar olmak iizere iki gruba ayriimakta ve 18 alt boyuttan olusmaktadir. Ogretmen
adaylarmin sinif aidiyet duygusunu degerlendirmek igin Okula Aidiyet Duygusu Olgegi kullanilmistir.
Olgek, Goodenow (1993) tarafindan gelistirilmis ve Sar1 (2012) tarafindan Tiirk kiiltiiriine uyarlanmustir.
Alanyazinda yapilan ¢aligmalar li¢ farkli destek tiirii iizerine odaklanmigtir. Bunlar sinif arkadaglarindan,
Ogretim iiyelerinden ve aileden alinan destektir. Skaalvik ve Skaalvik (2011) tarafindan gelistirilen {i¢
madde, her bir destek tiiriinii 6lgmek i¢in uyarlanmigtir. Veri toplama araglarinin gecerliligi ve
giivenilirligini test etmek i¢in dogrulayici faktor analizi ve giivenilirlik analizi yapilmigtir. Sonuglar veri
toplama araglarinin giivenilir ve gegerli oldugunu gostermistir. Toplanan verileri analiz etmek i¢in
istatiksel yontemler kullanilmigtir. Betimleyici istatistiklerin yani sira SPSS 22 yaziliminda hiyerarsik
¢oklu regresyon analizi, sosyal baglamsal degiskenlerin motivasyon degiskenlerini ne derece
yordadiklarmi belirlemek igin kullanilmustir.

Ogretmen adaylarmin meslege yonelik ortalama motivasyon puanlar1 orta ve yiiksek arasindadir(orta-
yiiksek, 4-orta, 7-yiiksek). Ogretmenlik meslegine yonelik ortalama motivasyon puani (M = 5.34, SS =
1.57), 6gretim ile ilgili algi ortalama puanindan biraz daha yiiksek bulunmustur (M = 5.18, SS = 1.17).
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Destek tiirleri arasinda en yiiksek ortalama degerin aile destegine yonelik oldugu belirlenmistir (M =
3.84, SS = 1.23). En diisiik ortalama puan ise 6gretim elemanlarinin destegindedir (M = 3.22, SS = 1.31).

Regresyon analizi sonuglari, destek ve aidiyet duygusunun 6gretmenlige yonelik motivasyon ve 6gretim
ile ilgili algi degiskenlerine istatistiksel olarak anlamli katkilarinin oldugunu gostermistir. Sinif
arkadaslarindan, 6gretim elemanlarindan ve aileden alinan destek ile sinifa ait olma duygusunu igeren
model 6gretmenlik motivasyonun %39'luk varyansini anlamli bir sekilde agiklamustir (F (5, 664) =
84.76, p <.001). Ayrica, sinif arkadaglarindan, 6gretim elemanlarindan ve aileden alinan destek ile sinifa
ait olma duygusunu iceren model, 6gretmen adaylarinin 6gretim ile ilgili algilarinin %30’luk varyansini
anlaml bir sekilde agiklamustir (F (5, 664) = 60.61, p <.001). Ozetle, hiyerarsik coklu regresyon
analizinin sonuglari, destek ve sinifa aitlik diizeyinin 6gretmen adaylarinin meslege yonelik
motivasyonunu yordadigini géstermistir. Tiim standart regresyon katsayilari, istatistiksel olarak anlamli
ve pozitif iken, reddedilme duygusu katsayilar1 negatif olarak bulunmustur. Diger bir ifadeyle, sif
arkadaslarindan, 6gretim elemanlarindan ve aileden gelen destegin sinif aidiyeti ve reddedilme
duygusunun 6gretmen adaylarinin meslege yonelik motivasyonu ile ilgili oldugunu gostermistir.

Bu calismanin sonuglari, 6gretim elemanlarinin 6gretmen adaylarma sunduklart destegin 6gretmenlik
meslege yonelik motivasyonlart agisindan énemli oldugunu gostermektedir. Ancak, 6gretmen adaylar
destek tiirleri icerisinde en diisiik ortalama puaninin 6gretim elemanlarindan alman destek oldugunu
belirtmistir. Bu sonug, 6gretim elemanlarindan alinan desteginin yeterli diizeyde olmamasi nedeniyle
ogretmen adaylarinin meslege yonelik motivasyonlarmin orta diizeyde oldugu sdylenebilir. Ogretmen
adaylar1 ile 6gretim elemanlart arasindaki iliski zenginlestirilmeli ve bunun i¢in egitim fakiiltelerindeki
siif mevcudu ve dgretim lizerindeki ders ytikii azaltilmas1 6nerilebilir.

Ogretmen adaylarmin siif aidiyet duygularinin, orta dereceden biraz daha yiiksek bulunmustur. Bunun
sebebi siniflardaki 6grenci sayisinin fazlaligi olabilir. Alanyazindaki ¢alismalar, 6gretim elemanlarinin
kalabalik siniflarda yapilandirmaci 6gretim yaklagimin geregi olan yontem ve teknikleri uygulamaktan
kagindiklar ve 6gretmen merkezli yontem ve tekniklerini segtiklerini gostermektedir (Aykac & Ulubey,
2012; Goktas, Yildirim, & Yildirim, 2009). Ogretmen merkezli yontem ve tekniklerin kullanilmasi siif
icinde daha az iletisim kurmasina neden olabilir (Yigit, Alpaslan, Cinemre, & Balcin, 2017). Bu durum,
ogretmen adaylarinin smif aidiyet duygusunu azaltabilir. Ogretmen adaylarinin siifa aitlik duygularinin
gelistirilmesi i¢in i birligine dayali ve 6grenciyi merkeze alan yontem ve tekniklerin kullanilmasi
Onerilir.
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