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Oz

Son yillardaki teknolojik gelismeler goz oniine alindiginda kagidin yerine ekranin, kalem yerine
klavyenin kullanilmasimin kaginilmaz oldugu séylenebilir. Ogretmen adaylarinin da bu teknolojik
gelismelerden etkilenmesi oldukga olagan bir siirectir. Ogretmen adaylarinin dijital yazmaya iliskin
tutumlarinin belirlenmesi hizmet dncesindeki yeterliliklerinin tespiti agisindan anlamli olabilir. Bu
¢aligmanin amaci, 6gretmen adaylarinin dijital yazmaya yonelik tutumunu belirlemeye doniik gecerli
ve giivenilir bir lgme araci gelistirmektir. Arastirmanin ¢alisma grubunu Dokuz Eylill (n=697) ve
Pamukkale Universiteleri (n = 804) Egitim Fakiiltelerinde on bir farkli ana bilim dalinda, 2. ve 3.
siniflarinda 6grenim goéren &gretmen adaylart olusturmaktadir. Olgek maddeleri toplam 1501
katilimciya (Kadin = 991; erkek = 510) uygulanmistir. Olgegin faktdr yapisinin belirlenmesi igin
hem agimlayici (AFA) hem de dogrulayici faktér c¢oziimlemesi (DFA) yapilmistir.  Yapilan
analizlere gore DOYAT ii¢ alt 6lgek (kolaylik, gidillenme, etki alt 6lgekleri) ve 25 maddeden
olugmaktadir. A¢imlayici faktor analizinde maddelerin 0.41 ile 0.68 arasinda degisen faktor yiikiine
sahip oldugu goriilmiistiir. Olgegin tiimii igin belirlenen varyans degerinin %38.309 olarak
belirlenmistir. DFA sonucu y? = (272, N = 1501)= 1895.32; RMSEA = .063; SRMR = .052; CFI =
.94 ve NNFI = .94 ile kabul edilebilir uyum degerlerine ulasmustir. Olgegin biitiinii icin Cronbach’s
Alpha katsayisi1 .83 olarak hesaplanmuistir.
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Giris

Yazma islemi Siimer yazitlarindan bugiine kadar birgok degisim yasamistir. {1k olarak yazili
tag tabletler kullanilarak yapilan yazma islemi i¢in bir climlenin yazimi giinleri bulan tag
isciliginde usta bireylerin gerceklestirdigi bir eylemdi. Binlerce yillik insanlik tarihinin
bilinmesine 1s1k tutan bu yazili materyallere yazimdaki gii¢liiklerin yerini kolay bir siirece
birakmistir. Bu kolaylig1 saglayan en 6nemli arag¢ dijital ortamda yazma islemidir. Bugiin
cogunlukla yazma iglemi dijital ortamda gerceklestirilmektedir. Yazma, bireylerin duyu
organlart yoluyla elde ettigi bilgileri, diisiinceleri belli kurallara uygun bir bicimde yaziyla
anlatilmasidir (Kdoksal, 2001). Yazma eylemi, yalnizca s6z konusu malzemenin yazili
sembollerle ifade edilmesi degildir. Bunun yaninda, harflerin, hecelerin, kelimelerin,
ctimlelerin kendi igerisinde bir anlam biitlinliigline sahip olmasin1 gerektirir (Yaman, 2008).
Yazma becerisi 0grencilerin diisiincelerini genisletmelerine, bilgilerini diizenlemelerine, dili
kullanmalarina, bilgi birikimlerini zenginlestirmelerine yardim etmektedir (Giines, 2013).
Yazili anlatim becerisi, hem 6gretim siirecinde hem de giinliik hayatta kendini ifade etmenin
anahtaridir (Karatay, 2013). Bireylerin cevrelerinde elde ettigi bilgileri yorumlamasi
sonucunda ¢esitli sembollerle bir materyal lizerine aktarmasini yazma olarak tanimlanabilir.
Yazma diisiincelerin yazili sembollerle ifade edilirken diisiincelerin de belirli diizende
siralanmasini  gerektirmektedir. Yazili anlatimda basarili olan bireylerin diger biitiin
derslerde anlama ve yorumlama konusunda iyi oldugu diistiniilebilir. Ciinkii yazma elestirel
bir bakis ve yorum giicii gerektirmektedir. Olaylar1 farkli boyutlarda ele alma konusunda

basarili olan 6grenciler anlama ve anlatmada da farkini ortaya koyabilir.

Yazma becerileri gelisen c¢ocuk bilgiyi transfer etmeyi, diisiincelerini organize
etmeyi daha etkili bir sekilde yapar (Akyol, 2006). Ogrencilerin akici ve etkili bir bigimde
konusma ve yazma becerisini edinmesinde; ana dilinin 6zelliklerini ve kurallarmi fark
etmesini saglayan en etkili yollardan birisi yazma becerisinin gelismesidir (Calp, 2010).
Yazma becerisi dort temel dil becerisi zincirinin son halkasidir. Yazma becerisini elestirel
bir diisiinme siireci olarak ele alinmalidir. Yazma becerisi mekanik bir islem degildir
algilamay1 ve bilmeyi iceren (Demirel, 2004) karmasik ve entelektiiel bir yapinin yazil
uygulamaya doniistiiriilmesidir. Yazma diizenli diisiinmeyi gerektiren bireyi yorumlamaya
yonlendiren bir yapiya sahiptir. Ogrenci agisindan ugras: vermesi gereken bir alandir. Her ne

kadar zorlayic1 gibi goriinse de 6grenciyi diisiinsel anlamda gelistiren bir niteligi vardir.
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Degisen ve gelisen diinyanin bir gerekliligi olarak yazma egitimi de kendini bu degisimin

icerisinde bulmus ve yeni teknolojilere uyum saglamistir. Dijital yazma kavrami da bu
degisimin sonucunda ortaya ¢ikmistir. Gliniimiiz diinyasinin bir gerekliligi olarak her alanda

etkisini gosteren teknoloji yazma alaninda da kendini gostermistir.

Iletisimi ve is birligini saglayan dijital teknolojiler dgretmeni ve 6grenciyi etkin
kilmaktadir. Son yillarda teknoloji kullaniminin artmasi ile dijital yazma patlamasinin
yasandig1 soylenebilir. Hizla yayilan bilgisayar aglar1 ve teknoloji kullanimi giin gectikge
yayginlagsmaya devam edecektir. Bunlara bagli olarak nasil ve hangi araclarla yazi yazildigi
konusunda hizli bir degisim donemi yasanmaktadir. Dijital yazmanin Oneminin arttig
yadsinamaz bir gercektir (Grabill, 2012). Yaz1 yazma son yillarda kdgida yazmanin 6tesinde
farkli boyutlarda gerceklestirilen bir ¢esitlilik gostermektedir. Bir web sayfasindan
paylasilabilecegi gibi kendi icinde gomiilii baglantilar icerebilmekte ya da farkh
programlarda kullanilabilir bir hale getirilebilmektedir. Ayrica dijital yazma ile yazi
basilmaya da hazirlanmaktadir. Bu yazma bigimini kullanabilmek i¢in artik farkli beceriler
gerekmektedir. Yalnizca yazma becerisinin gelistirilmesi yeterli olmamakta yaninda dijital
yetilerin varlig1 da 6nem kazanmaktadir. Vincent’e (2014) gore okuma ve yazma yeterliligi
dijital teknolojilerle degisime ugrayabilir ancak bu durum kagida yazmanin dislandigi

anlamina gelmemektedir.

Odevlerin hazirlanmasi, giinliikler, cevrim i¢i kullanimlar, internet ortaminda
taramalar yapma, e-posta, yazili iletiler, bloglar, yazilim olusturma ve web sitesi tasarlama
caligmalarinda dijital yazmaya basvurulmaktadir. Metinler zaman zaman goriintii ve ses gibi
coklu ortam ogelerini i¢erebilmektedir. Dijital yazi son yillarin adeta sosyal normu haline

gelmistir. Dijital yazma yenigagda iletisim kurmanin yeni yollarini ifade etmektedir.

Dijital yazma kavraminin tanimi su sekilde yapilmistir; Dijital yazma, bir bilgisayara ya da
internete bagli bagka bir cihaza okumak ya da goriintiilemek i¢in olusturulan metinlerdir
(NWP, 2010, s. 7). Dijital yazma, dijital okuryazarligin bir bileseni olarak ortaya ¢ikmustir.
Dijital yazma teknolojik olanaklari kullanarak sembollerle gerceklestirilen, zaman zaman bir
web ag1 ile baglantili olan ve bu aglardan kullanima da sunulabilen iletisim sekli olarak

tanimlanabilir.

Dijital yazma kagit ve kalemle yapilan yazmadan daha kolay bir sekilde
diizenlenebilir ve giincellenebilir. Taipale’ye (2014) gore dijital yazma ozellikle hizli ve
verimli bir sekilde diizenlemeye olanak verdiginden metinsel iiretkenligi arttirmaktadir.

Lynch’e (2018) gore dijital yazma siirecinin her asamasinda dijital okuryazarliktan
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yararlamlir. On hazirlik, yazma, gdzden gecirme, diizenleme ve yaymlama becerilerini
ogrenen Ogrenciler dijital yazma stratejilerinden yararlanirlar. Ogretmen 6grencilerinin
yaptig1 dijital yazma calismalarindan sonra kontrollerini yapip dilbilgisi kullanimina iliskin
ozel ¢oziimler sunabilir. Ozel yazilim programlari bu konuda 6gretmene yardimci
olmaktadir. Ayn1 zamanda multimedya stratejileri, 68rencilerin fikirlerini gorsellestirmesini,
resim ve ¢izimlerle agiklamasini, sesli 0ykii anlatim tekniklerinin uygulanmasini ve 6zel ses
etkileri yaratilmasim1i da tesvik eder. Dijital yazma baz1 ogrencilerin yazilarinda
aktaramayacaklarin1 ek ogeler (gorsel, isitsel vb.) kullanarak iletmesinde de izin veren bir
yapiya sahiptir. Ornegin dijital yazma ¢alismalarindan blog okumanin ve yazmanin degeri
gercek bir izleyici kitlesine sahip olmaktir. Bloglar i¢in yazan ogrenciler, yazilarini belirli
izleyiciler i¢in nasil olusturacaklarini 6grenirler ve bu izleyici iiyeleri yorum yazip geri
bildirim biraktiklarinda, 6grenci de yazar. Boyle bir durumda &grenci yalnizca sinif
arkadaslar1 veya Ogretmen i¢in yazdiklarindan daha genis ve daha gergek bir izleyici

baglantis1 yasar. Yazilanlar gerek icerik gerekse bigim bakimindan farkli bir boyut kazanir.

Teknolojinin yagama girmesi ile birlikte dijital yazma, kagit ve kalem ile yazmanin 6niine
gegmeye baglamistir. Elbette ki kullanislilik ve kolaylik bu konuda oldukga etkili olmustur.
Neredeyse biitiin metinlerin dijital ortamda insanlarin hizmetine sunuldugu bu dénemde
dijital yazmanin da insan yasaminin 6nemli bir par¢asi olmasi beklenen bir durumdur. Basili
eserler birer birer dijital ortama aktarilmakta ve daha fazla insana ulagsmasi saglanmaktadir.
Biitiin bunlara ek olarak isteyen herkes dijital ortamda olusturdugu yazisin1 uygun goérdigi

bir blogda paylasabilmektedir (McGrail & Davis, 2011).

Bilim diinyasinda dijital yazma ve dijital okuma ayr1 ayri1 ele alindigi dijital
okuryazarlik baslig altinda da bir arada degerlendirilmektedir. Ancak hangi kavram ile ifade
edilirse edilsin ¢agdas bir birey igin yalnizca teknoloji kullanim1 yeterli degildir. Teknoloji
kullanilarak anlam iiretilmesi olduk¢a biiyiik bir 6nem tagimaktadir (Yamag, 2019). Cagdas
insan ¢evresinde neler olup bittigini teknoloji g¢er¢evesinde degerlendirebilmelidir. Bu
nedenle teknoloji okuryazarligi egitim programinda Onemli bir yere sahip olmalidir
(Shackelford, 2007). Degisen diinyaya uyum saglamanin en etkili yollarindan birisi de
teknolojik yeterlilige sahip olmaktir. Dahlstrom’a (2019) gore de okullar, 6grencilerin
cagdas yazma gereksinimlerini karsilayan bir yazma egitimi gelistirme yoluna gitmelidir.
Egitim ortaminda dijital araglara ulasim firsatinin arttirilmasi tiim 6grencilere esit firsatlar

sunulmasii saglayacaktir. Bu durum dijital yazma becerilerinin gelistirilmesi agisindan
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onemlidir. Ogrencilerin esit diizeyde dijital erisime ulasmas1 ve ¢alismalarda zaman esit bir

sekilde kullanmas1 bu yeterliliklerin gelistirilmesinde etkilidir.

Tutum, bireyin bir kisi, fikir ya da nesneye iligskin hisleri ve degerlendirmeleridir.
Tipik bir sekilde tutumlar olumlu ve olumsuz olmak iizere ikiye ayrilir (Eagly & Chaiken
1993). Tutumlarin ii¢ bileseni vardir: bir duyussal bilesen (duygular), bir davranissal bilesen
(tutumun davranis lizerindeki etkisi) ve bir biligsel bilesen (inang ve bilgi). Tutumlari
etkileyen pek ¢ok etken oldugu bilinmektedir. Her insan, aile ve arkadaslar, politik figiirler,
miizik tercihleri ve ¢ok daha fazla konuda binlerce tutuma sahiptir. Tutumlarin her birinin
kendine ozgii Ozellikleri vardir. Tutumlar, g¢ogunlukla tutum nesneleriyle dogrudan ve
dolayli deneyimler yoluyla 6grenilir (De Houwer, Thomas & Baeyens, 2001). Diger taraftan
tutumlar medya araciligiyla degisebilmektedir. Medya sunumlarinda algilanan gergekliler
zihinsel stiregleri, inanglart ve davraniglari etkileyebilmektedir (Nabi & Sullivan, 2001;
Hargreaves & Tiggemann, 2003; Shapiro & Chock, 2003). Tutumlar sosyal ¢evreyle olan
etkilesimler aracilig1 ile de dgrenilebilmektedir. Insanlar arasi iliskiler ve dostluklar zihinsel
stirecleri etkilemektedir. Olaylara, kisilere ya da durumlara yonelik olarak sevgi, nefret ya da
begenme davranislart bu etkilesimlerin sonucu ortaya cikabilmektedir (Malik, 2018; Poteat,
2007; Myers & Diener, 1995). Arastirmalar bazi tutumlarin, kismen ebeveynlerden genetik
aktarim yoluyla miras kaldigin1 bulmustur (Olson, Vernon, Harris ve Jang, 2001). Genetik
niteliklerin kisisel 6zellikler tizerindeki etkisi tutumlari olusturabilmektedir (Conway ve dig.

2011; Judge, 1992).

Yazma tutumu, islevsel olarak yazmaya iliskin duygusal bir egilimdir. Yazma eylemi
bireyin kendimi mutlu ya da mutsuz hissetmesine neden olabilir (Graham, Berninger ve Fan,
2007, s. 518). Yazmak iiretken olmayi gerektiren zor bir beceridir. Zorlu bir beceri
oldugundan onemli oOlglide ¢aba ortaya koyulmasi gerekir (Graham, Schwartz, ve
MacArthur, 1993). Bir dizi agiklama i¢in farkli farkli dil becerileri arasinda uygun bir
birlesim saglanmasi1 yazilan metne benzersiz bir katki saglar. Dil kurallarin1 tam olarak
bilmenin yani sira genis fikir ve diisiince kazaniminin olmasi beklenir. Yazma igerik, kelime
bilgisi, organize etme gibi pek cok mekanigin bir arada kullanilmasini gerektirmektedir
(Apel, 2011; Bashir & Singer, 2010). Jahin ve Idrees, 2012). Perkun, Goetz ve Perry (2002)
bireyin yazma siirecinde duygusal durumlarinin 6nem tasidigini belirtmistir. Yazma
siirecindeki kararlilik duygusal durumlardan etkilenmektedir. Ornegin bireyin yazarken

mutlu ya da mutsuz olmas1 yazinin niteligini biiytlik 6l¢iide etkilemektedir.
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Yasamin neredeyse her alanina giren teknoloji bireyin yazi yazmasimi da 6nemli olgiide

etkilemigtir. Bireyler istese de istemese de dijital yazi1 yazma ile bir sekilde karsi karsiya
kalmaktadir. Giinlik yasaminda eline kagit kalem almakta zorlanan bir ¢ok kisi dijital
ortamda yazi yazmaktan kaginmamaktadir. Giinliikk yasamin bir pargasi olan kii¢lik notlarin
dijital ortamda alinmasi, iletisimi hizlandirmak adina ileti kanallarinda yazilar yazilmasi,
internet ortaminda yorumlara yaziyla yer verilmesi konunun incelenmesinin bir gereklilik
oldugu diisiincesini ortaya ¢ikarmistir. Dijital yazmaya iligskin ¢ok fazla 6l¢ek olmamasi,
yapilan ¢alismanin alana katki saglamasi agisindan 6nemlidir. Dijital yazmaya iliskin Tiirkge
bir 6lgek bulunmamaktadir. Yapilan taramalarda yalmizca Ozcan, Kukul ve Karatas (2016)
tarafindan gelistirilen 6gretmen adaylarinin dijital dykiilerini degerlendirmek i¢in “Dereceli
Degerlendirme Olgegi” tespit edilmistir. Ancak bu 6lcek 6zel olarak dijital dykiileri
degerlendirmeye yoneliktir.  Ogretmen adaylarmin dijital yazmaya iliskin tutumlarini
degerlendirmeye yardimci olacak bir dlgegin varligi konunun incelenmesine ve bilimsel
degerlendirmelerin yapilmasina 6zel bir anlam katabilecektir. Dijital yazma 06lgeginin
gelistirilmesi ilerde bu konuda yapilan arastirmalara da 151k tutacaktir. Bu arastirmanin
amac1 “0gretmen adaylarinin dijital yazmaya iliskin tutumlarin1” degerlendirmeye iliskin bir

Olcek gelistirmektir.

Diger taraftan caligma alaniin oldukga yeni olmasi kavram kargasasinin yasanmasi
durumunu ortaya ¢ikarmaktadir. Tablet, telefon, bilgisayar ya da elektronik aygit iizerinde
gerceklestirilen yazma galigmalari farkli kavramlarla dile getirilmektedir. Ornegin alan yazin
incelendiginde ekrandan yazma, ¢evrimici yazma, teknoloji yazarligi, dijital yazma gibi pek
cok kavramin kullanildig1 goriilmektedir (Aydin ve Silik, 2018; Sadik, 2008; Yamag, 2019).

Bu calismada daha kapsamli olmasi nedeni ile “dijital yazma” ifadesi kabul edilmistir.
Yontem

Bu ¢alisma ile 6gretmen adaylariin dijital yazmaya yonelik tutumlarini belirlemek igin bir
oleek gelistirilmistir. Olgegin gelistirilmesinde ¢agdas yasamm bir pargasi olan diziistii,
masaiistii  bilgisayar, tablet, cep telefonu vb. gibi cihazlarda gergeklestirilen yazma
caligmalarina yonelik tutumlar1 degerlendirme diisiincesi ile hareket edilmistir.

Calisma Grubu

“Dijital Ortamda Yazmaya iliskin Tutum Olgeginin (DOYAT)” deneme calismasina iliskin
uygulamalar 2018-2019 egitim Ogretim yilinin bahar doéneminde gergeklestirilmistir.

Arastirma Ornekleminin belirlenmesinde olasilik temelli 6rnekleme yontemlerinden “kiime
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ornekleme yontemine basvurulmustur (Neuman & Robson, 2014; Sahin, 2014; Yildirim ve

Simsek, 2018). Deneme c¢alismast Pamukkale ve Dokuz Eyliil Universitelerinin Egitim
Fakiiltelerinde, on bir farkli anabilim dalinda 2. ve 3. sinif 6grencileri ile gergeklestirilmistir.
Birinci smiflar iiniversite ortamina adapte olma siirecinde olmalari, dordiincii smiflar ise
ogretmenlik meslegi giris sinavina hazirlanmalar1 nedeni ile 6rneklem disinda birakilmustir.
Asagida Olgegin deneme calismasinin yapildigi ana bilim dallar1 ve 6grenci sayilart yer

almaktadir.

Tablo 1. Orneklemde yer alan ana bilim dallari ve 6grenci sayilar:

Ana Bilim Dal1 (PAU ve DEU) Ogrenci sayist
1. Fen Bilgisi Ogretmenligi 86

2. Matematik Ogretmenligi 163
3. Sosyal Bilgiler Ogretmenligi 139
4. Tiirkge Egitimi 210
5. Okul Oncesi Ogretmenligi 113
6. Sinif Ogretmenligi 190
7. Rehberlik ve Psikolojik Danigmanlik 170
8. Bilgisayar ve Ogretim Teknolojileri Ogretmenligi 63

9. Resim-is Ogretmenligi 93
10. Ingilizce Ogretmenligi 197
11. Miizik Ogretmenligi 77
Toplam 1501

Calisma ilgili anabilim dallarinin normal 6gretim programlarinda gerceklestirilmistir.
Deneme c¢alismasmma 1501 o6grenci (Kadin=991; erkek= 510) katilmistir. Calismaya
Pamukkale Universitesinden 804, Dokuz Eyliil Universitesinden ise 697 6grenci katilmustir.
Bu veriler 1s1ginda 6rneklemin madde sayisinin bes kat1 olma 6zelligine uygun oldugunu

s0ylemek miimkiindiir (Child, 2006).
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Ol¢ek Maddelerinin Olusturulmasi ve Kapsam Gecerliligi

Olgek maddelerinin olusturulmasinda sirasi ile su yol izlenmistir. Olgegin gelistirilmesine
temel olmasi igin Oncelikle alan yazin taramasi yapilmistir (Bastug ve Keskin, 2017,
Hamutoglu, Giingdren, ve Uyanik, 2017; Sulak, 2019; Sarikaya, 2019). Ogretmen
adaylarma dijital yazma c¢alismalarin1 nasil yaptiklarina iliskin bes acik uglu soru
sorulmustur. Ogretmen adaylarindan gelen déniitler ile alan yazin taramasindan yola
cikilarak tutum ifadeleri olusturulmustur. Tutum ifadelerinin olusturulmasinda bilissel,
duyussal ve davranigsal 6ge gbz Oniine alinmis ve bu li¢ 6geyi kapsayacak sekilde ifadeler
olusturulmustur (Tavsancil, 2019). Olusturulan her bir maddenin dijital yazmaya ydnelik
tutumlart biligsel, duyussal ve davranigsal Ogeler iizerinden ifade etmesi konusunda

duyarhilik gosterilmistir.

Ortaya ¢ikan 54 yargi ifadesi bir araya getirilerek madde havuzu belirlenmistir.
Maddelerin kapsam gecerliligini gergeklestirmek icin alaninda uzman 6gretim elemanlarina
bagvurulmustur. Maddeler Bilgisayar ve Ogretim Teknolojileri Ogretmenligi Boliimiinden 2;
Sinif Egitimi Ana Bilim Dalindan 2; Tiirkce Egitimi Ana Bilim Dalindan 2; Egitimde Olgme
ve Degerlendirme Ana Bilim Dalindan 2; Rehberlik ve Psikolojik Danisma Ana Bilim
Dalindan 2 olmak iizere toplamda 10 6gretim elemanina gonderilmistir. Diger taraftan dlgek
maddeleri ilgili ana bilim dallarindan 11 &gretmen adayi tarafindan da degerlendirilmistir.
Her bir uzman ve 6grenciden gelen doniitler dogrultusunda maddeler yeniden incelenmis,
bazi maddelerde diizeltmeler yapilmis, bazilari ise benzerleri bulundugu gerekcesi ile

tamamen ¢ikarilmistir. Boylece aday dl¢ek 49 madde ile olusturulmustur.

Belirlenmis olan maddelere 6gretmen adaylarinin katilma derecesini belirtmek amaci
ile likert tipi Olgekle besli derecelendirme yapilmistir (Kesinlikle Katiliyorum=5;
Katiliyorum=4; Kismen Katiliyorum=3; Katilmiyorum= 2; Kesinlikle Katilmiyorum=1).
Likert tipi tutum Olceklerinde maddeler genellikle bes kategori iizerinden
derecelendirilmektedir. Son yillardaki tutum 6lceklerine iligkin egilim, yanit kategorilerinin
bes ya da yedi boyutta olusturulmasidir (Buttle, 1996; Dawes, 2008; Finstad, 2010; Johns,

2010). Bu olcekte besli likert tiirlinden yanitlamay1 gerektiren puanlama tercih edilmistir.
Verilerin Elde Edilmesi ve Analizi

Dijital Ortamda Yazmaya Iliskin Tutum Olgegi (DOYAT) deneme ¢alismas1 2018-2019
egitim 6gretim yilinin bahar déneminde gergeklestirilmistir. Olgek goniilliiliik esasia bagl

olarak 6gretmen adaylarina uygulanmistir. Elde edilen veriler bilgisayar ortamina aktarilmig



F. Susar Kirmizi, S. Kapikiran ve N. Akkaya/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 417-444, 2021 425
olumlu maddeler 5’ten, olumsuz maddeler ise 1’den baslayarak derecelendirme yapilmistir.

Veriler SPSS 22.0 Programi ve Lisrel 8.71 programi ile ¢oziimlenmistir (Eroglu, 2009).
Verilerin analizinde agimlayici faktor analizi (AFA) ve dogrulayici faktor analizine (DFA)
basvurulmustur. AFA ile alt ol¢ekler ve bunlarin faktér yiikk degerleri belirlenmistir.
Ortaya c¢ikan her bir alt 6l¢egin ve Olgegin biitliniiniin Cronbach’s alpha katsayisi tespit

edilmistir. DFA ile verilere maximum likelihood uygulanmuistir.
Olcegin Yap1 Gecerliligi

DOYAT’mn yapr gegerliligini belirlemek amaci ile deneme ¢alismasindan elde edilen
verilere agimlayici ve dogrulayici faktor analizi uygulanmistir. Faktor analizine, 6zellikle
olgekte Ol¢iilmek istenen 6zelligin hangi boyutlarinda dlgme yapildigini ortaya ¢ikarmak igin
bagvurulur (Biiylikoztiirk, 2012). Faktor analizi ile 6lgegin alt olgeklerinin olusturulmasi

saglanmistir.
Bulgular

Bu bdliimde, tiniversite 6grencilerinin dijital yazi yazmalarina iligkin tutumlarini tespit tizere
gelistirilmekte olan tutum O6lg¢eginin psikometrik 6zelliklerini belirlemek amaciyla yapilan
analizlere yer verilmistir. Oncelikle bir 6lgme aracinin gelistirilmesi asamasinda ilk
yapilacak analizlerden birisi olan acimlayict faktoér analizi bulunmaktadir. Sonrasinda ise
acimlayici faktor analizi sonucunda elde edilen maddelerin yap1 gegerliligi i¢in ne derece
yeterli oldugunu belirlemek amaciyla dogrulayici faktor analizi sonuglarina yer verilmistir.

Daha sonra i¢ tutarlilik giivenirlik hesaplamalarina yer verilmistir.
Ac¢imlayic1 Faktor Analizi (AFA)

Gelistirilecek bir 6lgme aracinin yapi gecerligi i¢in yapilacak analizlerden birisi de faktor
analizidir (Worthington & Whittaker, 2006). Elde edilen ilk verilerin agimlayict faktor
analizi (AFA) ile test edilmeden Once Orneklem biiyikliigiiniin uygun olmast gerekir.
Verilerin normal dagilim gosterip gostermedigini, maddeler arasindaki korelasyon
matrisinin faktor analizine uygunlugunu belirlemek i¢in Kaiser-Meyer-Olkin (KMO) ve
Barlett testi uygulanmistir (Gorsuch, 1997). 49 maddelik Dijital Ortamda Yazmaya Iliskin
Tutum Olgegi (DOYAT) maddeleri i¢in verilerin analizi sonucunda Kaiser-Meyer OIKin
degeri .90 olarak hesaplanmistir. Bartlett’s testinin [x>= 11662.49, sd= 300 p<.0001] anlaml
oldugu saptanmistir. KMO degerlerinin .60 ve yukari diizeyde olmasi yeterli kabul
edilmektedir (Tabachnick & Fidell, 2001).
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Madde havuzunda bulunan tiim maddelerin yapisini belirlemek i¢in yapilan faktor

analizi i¢in principal axsis factoring yontemi kullanilmigtir. Deneme asamasindaki verilerin
AFA ile analizi sonucunda baslangicta 6z degeri 1’in {istiinde 9 faktor oldugu belirlenmistir.
Ik ii¢ faktdre iliskin varyans %5.000 iistiinde yer alirken digerleri bu degerin altinda
kalmistir. Bu nedenle 6lgegin ti¢ faktorli yapida olmasi igin ikinci kez AFA yapilmistir. Bu
asamada, dlgekte, birden fazla faktdrde yer alan maddeler elenmistir. Ikinci olarak, faktdr
yiik degeri 0,40’°nin altinda yer alan maddelerin ¢ikarilmasina karar verilmistir. Bu iki Ol¢iite
bagli olarak 49 maddeden 24 madde 6l¢gme aracindan ¢ikarilmistir. Son hali ile 6lgekte 25
madde yer almistir. Agimlayici faktor analizi sonuglarina gore DOYAT 1n ii¢ alt dlgekten
olustugu belirlenmistir. DOYAT alt 6l¢eklerinin tanimlari, maddeleri, varimax dondiiriilmiis

faktor ytikleri, Tablo 2°de sunulmustur.

Tablo 2. DOYAT Maddelerinin Varimax Dondiiriilmiis Faktor Yiikleri Varyans ve
Ozdegerleri (N = 1501)

< <
L L
< < o
g
. 2 ¢ S
5 2 2 > B
E Maddeler S 2 =
= v T @w 3 N O (I}
o 3 {8 i
= T ¢ & ¢
< = C = Uy
19 1 Djjital ortamda yaz1 yazarken yazi stili ve 57
biiytikliigiinii istegim gibi ayarlayabilirim. '
37 2 Dijital ortamdaki yazilara programin
ozellikleri  dogrultusunda  estetik  bir .66 10
goriiniim kazandirabilirim.
40 3 Dijital ortam on parmak yazanlar i¢in biiyiik -
kolayliktir. '
20 4 Dijital yazmalarda programin
Eﬁ Ozelliklerinden dolayr yanhst  kolayca .64
2 diizeltebilirim.
<
= 26 5
% Dijital ortamda yazilanlar1 dijital ortamda 64
Q paylasmak -kagida yapilan yazmaya oranla-
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daha kolaydir.
32 6 Diii <
jital ortamda yazarken ekranmn 11811 63
istedigim gibi ayarlarim. '
33 ! Dijital ortamdaki yazilarin
ylpranma/yirtiima olasiligr .63
bulunmamaktadir.
30 8
Dijital ortamda yazarken satir araliklarini 6 12
istedigim gibi ayarlarim. ' '
34 9 Diii . .
ijital ortamda hem iki el hem de tek el ile
o .61 15
yazabilirim.
23 10 Dijital ortamda yazarken baska
.60 A1
kaynaklardan kolayca alint1 yaparim.
a4 11 Dijital ortamda yazarken c¢izimler (tablo, -
grafik vb.) daha kolay olusturulmaktadir. '
39 12
Djjital ortamda yazarken duygular1 anlatan
ifadeler (emoji, sembol vb.) ekleme .57 A3 .10
kolaylig1 bulunmaktadir.
27 13 Dijjital ortamda yazmak kagit israfini
.56 A3
onlemektedir.
at 14 Derste dijital ortamda not tutmaktan 68
hoslanirim. .
46 15 9 , .
Dijital yazma yapmadigim giin kendimde
- J_ . y- y-p s s A7 .65 13
20 eksiklik hissederim.
On
S 8 1
= Dijital ortamda  yazarken  yazmanin
o ) ) 29 .62 -.14
g doyumunu daha fazla hissederim.
O
2 9 17 .
8 Diyjital ortamda yazarken daha akici .14 .60 .23
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diistintiriim.
45 18 e
Dijital ortamda yazmak benim ig¢in biiytlik
_J o Y N yu A7 .59 21
bir keyiftir.
41 19 e
Dijital ortamda yazmak 6zgiivenimi arttirir. .15 .54
17 20 Dijjital  yazma  siirdiiriilebilir  yazma 13 - 50
aliskanlig1 gelistirmede etkili olamaz. ' 15 '
16 21 Dijital ortamda yazmada kagida
29 .55
dokunmanin hazzi alinmaz.
24 22 Dijital ortamlarda yazmak radyasyondan -
etkilenmeye neden olur. '
3 23 g
Dijital ortamda yazmak gézlerimi yorar. 15 .50
15 24 Dijital ortamda yazi yazmak beden durusu 46
350 ile ilgili saglik sorunlarina yol agabilir. .
E 49 25 Dijital ortamda vyazarken kendimi iyi
< _ _ 16 -15 41
-~ hissederim.
83|
Ozdeger 6.274 3.160 1.982
Varyans 21.390 9525 7.394

Tablo 2’de de goriildiigli gibi birinci alt dlgege “kolaylik ismi verilmistir. Kolaylik
alt olcegi su sekilde tanimlanmistir: “Bu alt Olgek dijital yazma siirecinde yaziya sekil
verme, diizenleme, ekleme, c¢ikarma vb. durumlardaki kolayliklarla ilgili tutumlar
icermektedir. Ayni zamanda dijital yazmanin ekonomikligine de vurgu yapmaktadir.”
Kolaylik alt 6lgeginde 1., 2., 3., 4., 5., 6., 7., 8., 9., 10., 11., 12., 13. maddeler (toplam 13
madde) yer almistir. Bu faktorde yer alan maddeler dijital yazmanin avantajli dzelliklerine

iliskin tutumlarin1 yansitmaktadir.

Ikinci alt olgekte agirhikli olarak dijital yazmanin bireyde yazma istegi
uyandirmasina vurgu yapan maddeler yer almaktadir. Bu alt 6l¢ek su sekilde tanimlanmistir:

“Bu alt olcek dijital yazma siirecinde kisinin yazmadan doyum almasina, hizli ve akici
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yazmaya iligkin tutumlar1 igermektedir.” Bu nedenle bu alt 6lgcek “giidiilenme” olarak

adlandirilmistir. Glidiilenme alt 6lgegi; 14., 15., 16., 17., 18., 19 . maddelerden (toplam 6

madde) olugmustur.

Ucgiincii alt dlgekte bulunan maddeler agirlikli olarak dijital yazmanmn giigliiklerine
yonelik oldugu icin bu alt ol¢ege “Etki” adi verilmistir. Bu alt Olgek su sekilde
tanimlanmistir: “Bu alt Olgek dijital yazi yazarken karsilasilan olasi sorunlara iligkin
tutumlar1 icermektedir. Dijital yazmanin saglik, dikkat gibi zorluklarina vurgu yapmaktadir.”
Bu alt olgekte 20., 21., 22., 23., 24., 25. (toplam 6 madde) madde yer almaktadir. Kolaylik
alt 6lgeginin 6z degeri 6.274; giidiilenme alt 6lgeginin 6z degeri 3.160; etki alt 6l¢egi igin
1.982 seklinde belirlenmistir. Her bir alt dlgegin tiim Olgek tizerindeki agiklama giicii
(varyans) kolaylik alt 6l¢egi i¢in 21.390; gidiilenme alt 6lgegi igin 9.525 ve etki alt 6lgegi
icin 7.394 olarak tespit edilmistir. Bu deger toplamda 38.309 diizeyinde agiklama giiciine
erismistir. Olgekteki maddelerin en diisiik faktdr yiik degeri .41 en yiiksek faktodr yiik degeri
ise .68°dir. (Olgegin son hali igin bkz. EK-1).

Dogrulayic1 Faktor Analizi (DFA)

AFA sonucunda ti¢ faktor ve 25 maddeden olusan DOYAT ’1n bu yapisinin uygunlugunu
test etmek amaciyla Dogrulayici Faktor Analizi (DFA) yapilmistir. Elde edilen verilerde

maximum likelihood verileri {izerinde galisilmistir (Joreskog ve Sorbom, 2004).

Tablo 3. Dogrulayict Faktor Analizi Sonug¢lar

Madde No SH R? SEFY t
1 .53 47 .69 29.02
2 57 43 .66 27.36
3 .60 40 .63 26.27
4 54 46 .68 28.59
5 .59 41 .63 26.66
6 .60 40 .63 25.99

7 .61 .39 .63 25.93
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8 .59 41 .64 26.66
9 .63 37 .61 24.89
10 .61 .39 .62 25.58
11 .67 .33 57 23.10
12 .65 .35 .59 23.52
13 67 .33 57 23.13
14 .65 .35 .59 22.45
15 75 .25 .50 18.66
16 54 46 .68 26.75
17 54 46 .68 26.70
18 54 46 .68 26.55
19 .70 .30 .55 20.48
20 18 22 47 16.34
21 .63 37 61 21.97
22 .59 41 .64 23.02
23 79 21 46 15.90
24 73 27 .52 18.41
25 18 22 A7 16.31

P<.05 Not. SH = Standart Hata, R?, SEFY = Standardize Edilmis Faktor Yiikleri

DFA verileri i¢inde ¢ok sayida uyum degeri bulunmaktadir. Bu uyum degerlerinden
en yaygin olarak kullanilanlardan, Ki kare, CFl, GFI, NNFI, SRMR, RMSEA, analizlerine
bakilmistir. Bu uyum indekslerinden CFI, GFI ve NNFI i¢in .90 kabul edilebilir, .95 ve iistii
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degerler ise iyi uyum indeksi olarak kabul edilmektedir. Ayrica, SRMR .08 ya da daha az

ise, RMSEA .06 veya daha az bir degere sahipse iyi uyum indeksine sahip olarak
degerlendirilmektedir (Hu & Bentler, 1999). Bu c¢alisma verileriyle gergeklestirilen
acimlayici faktor analizinin sonuglarina dayali olarak yapilan dogrulayici faktor analizi
yapilmustir. Elde edilen uyum degerleri incelendiginde ki kare degeri ¥2 (272, N = 1501) =
1895.32, p < .001 olarak bulunmustur. Bununla beraber, DFA 6l¢limlerinden RMSEA =
.063, SRMR = .052, CFI = .94, NNFI = .94 ve GFI = .91dir. Bu uyum degerleri kabul
edilebilir diizeydedir. RMSEA i¢in %90 giiven araligi (GA) sinir1 .060 ile .066 arasinda
degismektedir. Diger bir deyisle, orneklem biiyiikliigiine bagli olarak olasi RMSEA
degisimleri kabul edilebilir sinirlar i¢indedir. DFA uygulamasi sonucunda elde edilen
gozlenen degiskenlerle gizil degiskenleri ifade eden soru maddeleri ve alt 6lgeklere iliskin
gergeklestirilen yol analizi sonucunda 6l¢ek maddelerinin .46 ile .69 arasinda faktor yiikiine
sahip oldugu belirlenmistir. Ayrica t degerleri bakimindan tiim maddelerin de anlamli

diizeyde oldugu gozlenmistir (Tablo 3 ve Sekil 1).

Tablo 4. DOYAT Verileri Uzerinde Ger¢eklestirilen Analizler Sonucunda Elde Edilen
Ortalama, Standart Sapma, Madde Toplam Korelasyonlar:, Madde Silinme Alpha Degerleri
ve Cronbach’s Alpha Degerleri

Madde No  Ortalama Ss Madde Madde Cronbach’s Alpha

Toplam Silinme Degerleri

Korelasyonu Alpha

1 4.3364 .84660 .638 .883 .89
2 4.1739 .87010 .620 .884
3 4.2605 95119 601 .884
4 4.1679 .85233 628 .883
5 4.1859 92561 .608 .884
6 4.2099 .87059 .596 .885

7 4.2818 .88987 594 .885
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8 4.1712 .92844 .602 .884
9 4.1439 .93556 574 .886
10 4.2159 .84462 579 .886
11 4.1539 99313 542 .888
12 4.0826 .89657 551 .887
13 4.0879 99746 541 .888
14 2.8934  1.25935 .560 Tq4T7 79
15 2.6955  1.24361 496 .763
16 2.7608  1.18691 .548 750
17 2.9660  1.16140 .548 750
18 3.3658  1.11421 572 745
19 3.3804  1.11109 489 7164
20 3.2632  1.12577 418 .661 .70
21 3.8914  1.08852 493 .635
22 4.0886 .96236 486 .641
23 3.8155  1.03791 .386 .670
24 3.7695 99674 430 .657
25 3.9074  1.13317 .365 .679

Tiim maddeler i¢in Cronbach’s Alpha degeri .83
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Sekil 1. DOYAT Maddelerinin Standardize Edilmis Degerlere Iliskin Yol Analizi

Olcegin Giivenirligi

Olgegin giivenirligi Cronbach’s Alpha i¢ tutarlilik analizi ile hesaplanmistir. Yapilan
hesaplamalar sonucunda “kolaylik” seklinde adlandirilan birinci alt Glgekte yer alan
maddelere iliskin Cronbach’s Alpha katsayist o = .89, “giidiilenme” olarak adlandirilan
ikinci alt 6lgege ait a = .79 ve “etki” diye adlandirilan alt 6l¢ek o = .70 olurken 6lgegin tim
maddeleri i¢in hesaplanan a = .83 olarak bulunmustur. Tablo 3’te hesaplanan Cronbach’s
Alpha degerleri ile her bir maddenin silinmesi durumundaki Cronbach’s Alpha katsayilar1 da

sunulmustur.
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Ol¢egin Puanlamasi

Olgek 3 alt faktdr ve 25 maddeden olusmaktadir. Olgegin uygulanmasinda bir katilimcinin
dlcekten alabilecegi agirlikli ham puan en az 25, en ¢ok ise 125°dir. Ogretmen adaylarmimn
DOYAT tan alacagi toplam puanin yiiksek olmasi dijital yazmaya iliskin olumlu tutumlara
sahip olduklarini, diisiik olmasi ise dijital yazmaya iliskin olumsuz tutumlara sahip

olduklarinin gostergesi seklinde yorumlanacaktir.
Tartisma ve Sonug

Bu c¢alisma ile Ogretmen adaylarinin dijital yazma siirecine iliskin tutumlarini
degerlendirmek amaciyla bir 6lgek gelistirilmistir. Olgegin yap1 gegerligi igin yapilan faktor
analizi sonucunda 30 madde ve ii¢ alt 6l¢ekten olusan bir dlgme araci ortaya ¢ikarilmistir.
“Kolaylik” adi verilen birinci alt 06lcek 13 maddeden (1-13 arasi) olusmaktadir.
“Giidiilenme” ad1 verilen ikinci alt 6lgek 9 maddenin (14-19 arasi) bir araya gelmesi ile
ortaya ¢cikmustir. Ugiincii alt dlgek ise “Etki” admm almistir ve 6 madde (20-25 arasi)
icermektedir. Yapilan agimlayici faktor analizine (AFA) gore 6lgegin geneline iligkin faktor
yiik degeri .40’1n iistiindedir. Olgegin AFA ile elde edilen ii¢ faktorlii ve 25 maddeden
olusan yapisinin uygunlugu i¢in dogrulayici faktdr analizi de yapilmistir. Yapilan DFA
sonucunda uyum indekslerinin alan yazinda yer alan degerlere ulastigi saptanmistir (Hu &
Bentler, 1999).

Olgegin giivenirligi Cronbach’s Alfa i¢ tutarlilik analizi ile hesaplanmistir. Yapilan
hesaplamalar sonucunda 6lgegin “kolaylik™ alt 6lcegi icin o = .89, “gilidiilenme” alt 6lgegi
icin a = .79 ve “etki” alt olgek icin a = 70 olurken, tim o6lgek i¢in o = 83 olarak
bulunmustur. Yapilan hesaplamalar sonrasinda elde edilen degerler DOYAT 1in 6gretmen
adaylarmin dijital yazmaya iliskin tutumlarin1 6lgmede giivenilir bir 6lgme araci oldugunu

gostermektedir (Biiytikoztiirk, 2012).

Olgek 1 ile 5 arasinda likert tiiriinde puanlamay1 gerektirmektedir. Katilimcilarin
Olcekten alabilecegi en diisiik puan 25, en yiiksek puan ise 125’dir. Ortaya ¢ikan puanin
yiiksek olmasi durumunda Ogretmen adaylarinin dijital yazma siirecine iliskin olumlu
tutumlara sahip oldugu; diisiikk olmasi durumunda ise olumsuz tutumlara sahip olduklari
yoniinde yorumlar yapilabilir. Konuya iliskin olarak benzer 6l¢ekler de bulunmaktadir. Alan
yazinda tespit edilen 6l¢eklerin dogrudan dijital yazmaya yonelik olmadi ¢cogunlukla dijital
okuma ile birlikte degerlendirildigi goriilmektedir. Ornegin Ustiindag, Giines ve Bahgivan

(2017) Ogretmen adaylar1 ile yaptiklari c¢alisma ile daha 6nce Ng (2012) tarafindan
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gelistirilmis olan “Digital Literacy Skills Scale” adindaki 6l¢ege uyarlama ¢alismasi

yapmistir. Olgek dijital okuma ve dijital yazma becerilerini birlikte ele almaktadir.

Ocak ve Karakus da (2018) oOgretmen adaylarinin dijital okur-yazarlik 6z-
yeterliligini belirlemeye yonelik olarak 6lgek gelistirme ¢alismasi yapmustir. Alan yazindaki
diger 6lceklere benzer bir sekilde bu calismada da dijital okuma ve dijital yazma becerileri
bir arada ele almmustir. Calismada “Ogretmen Adaylarimin Dijital Okuryazarlik Oz-
Yeterliligi Olgegi (ODADOOO)” olarak adlandirilan likert tipi dlgek gelistirilmistir. Gu, Xu
ve Hong (2019) Cin’de yaptig1 bir ¢alismada lise 6grencileri ile “Teknolojik Okuryazarlik
Olgegi (TLSCP)” gelistirmistir. Sulak (2019) o&gretmen adaylari, o&gretmenler ve
egitimcilerin dijital okuryazarlik becerilerini 6lgmek igin bir dlgme araci gelistirmis ve
dijital okuryazarlik becerilerini degerlendirmistir. Bu 6l¢ek de alan yazindaki diger 6l¢ekler
gibi dijital okuma ve dijital yazma becerilerini bir arada ele almaktadir. . Aym oOlgek
Hamutoglu, Canan Giingoren ve Kaya Uyanik (2017) tarafindan da Tiirkge’ye uyarlanmistir.
Olgegin uyarlanmasinda oncelikle dilsel esitlik saglanmigtir. Toplamda 185 &gretmen
adayindan elde edilen verilerle AFA; 210 6gretmen adayindan elde edilen verilerle de DFA
gerceklestirilmistir. Yapilan ¢alismaya gore dlgegin Tiirkce ve Ingilizce 6zgiin formu arasinda
.89, korelasyon katsayisi tespit edilmistir. ~ Alt olgekler icin gerceklestirilen korelasyon
analizinde Tutum alt 6lgegi i¢in .80; Teknik alt dl¢egi igin .93; Bilissel alt 6lgegi i¢in .73; Sosyal
alt Slcegi icin de .73 degerleri belirlenmistir. Olcegin biitiin iliskilerinin 0,01 diizeyinde anlamli
oldugu goriilmiistiir. S6z konusu dlgek yalnizca dijital yazmaya yonelik yonelik degildir. Olgek
genel olarak dijital okuryazarlik becerilerine odakl bir sekilde gelistirilmistir. Dijital okuma ve
dijital yazma siireclerinin ayr1 ayar1 degerlendirilmesi hem alan yazinin zenginlestirilmesi hem
de bu becerilere iliskin daha saglikli degerlendirmelerin yapilmasi a¢isindan anlamli bir

yaklasim olarak goriilebilir.

Gortldiigii gibi olgekler dijital okuryazarlik becerilerini bir arada 6lgmeye yonelik bir
sekilde gelistirilmistir. Kurudayioglu ve Tiizel (2010) son yillarda birgok okuryazarlik tiiriiniin
ortaya ¢iktigini belirtmektedir (medya okuryazarhigi, kiiltiir okuryazarligi gibi). Bu durum
cagdaslasmanin bir geregidir. Dijital okuryazarlik da bu baglamda ele alinabilecek giincel
konulardan biridir ve arastirmalarla alan yazinda desteklenmesi gerekmektedir. Ancak dijital
okuma ve dijital yazmaya yonelik siireclerin ayr1 beceriler gerektirdigi géz oniine alindiginda
her iki alanin farkli dlceklerle degerlendirilmesi daha anlamli goriilmektedir. Dijital yazarlik
stirecinin dijital okuma siireci ile iliskili oldugunu sdylemek miimkiindiir. Bununla birlikte farkli
becerileri gerektirdigi gercegi de gozlerden uzak tutulmamalidir. Nasil ki MEB (2019) Tiirkce

Ogretimi programina gore okuma ve yazma ayr1 beceri alanlari ise dijital okuma ve dijital yazma
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da ayr1 ayr1 degerlendirilmesi daha uygun olan beceri alanlaridir. Gelistirilecek dlgeklerle de bu

anlayis igerisinde hareket edilmesi her iki alanda yasanan olumlu ve olumsuz yonlerin tespitinde

daha anlamli veriler sunabilir.

Bastug ve Keskin (2017) 6zel bir yaklasim ortaya koyarak dijital yazmay1 tek basina
ele alan “Kagittan Dijitale Yazma Tutumu Olgegini” gelistirmistir. Bu 6lgek Tiirkiye’de
gelistirilen dijital yazma becerilerini tek basia ele alan ilk &lgeklerden biridir. Olgek 7-12.
siiflar arasinda 6grencilerin kagittan dijitale yazma tutumunu degerlendirmek amaci ile

gelistirilmistir.

Dahlstrém (2019) Isvigre’de gelistirmis oldugu anketle de 6grencilerin dijital dykii
yazmaya iligkin goriislerinin tespit edilmesi amag¢lamistir. Katilimceilar 10-12 yas arasindaki
ogrencilerdir. Anket 15 sorudan olusmaktadir. Calisma da yine dogruda dijital yazmaya
yonelik olmayip dijital Oykii yazmaya yonelik becerileri degerlendirmek iizere

gerceklestirilmistir.

Yapilan alan yazin taramasinda dogrudan O6gretmen adaylarina yonelik olarak dijital
yazmaya yonelik olarak bir tutum 6l¢egine rastlanmamistir. DOYAT 6gretmen adaylarinin
dijital yazmaya iliskin tutumlarini degerlendirmek amaci ile gelistirilmis 6zgiin 6lgeklerden
bir tanesi oldugunu sdylemek miimkiindiir. DOYAT igin gergeklestirilen uzman goriisii
stireci, AFA ve DFA analizleri sonucunda gegerli ve giivenilir bir 6l¢ek oldugunu séylemek
miimkiindiir. Dijital yazmaya yonelik tutumlarin degerlendirilmesi bu olgekte kolaylik,
giidiilenme ve etki boyutlar1 ele alinmistir. Dijital yazmanin farkli boyutlarini da ele alan
olgek gelistirme galigmalar1 yapilabilir. Ozellikle dijital yazmaya yonelik tutumu ele alan
Olceklerin gelistirilmesi son yillardaki hizli teknolojik degismenin bireylerin bakis agisina
yansimasini tespit etmek acisindan onemlidir. Teknolojinin gelismesi ile birlikte yasamin
adeta Onemli bir parcasi olan dijital yazma ile kagida yazma arasindaki benzerlik ve
farkliliklari; olumlu ve olumsuz taraflar1 ortaya c¢ikarmak icin bilimsel c¢aligsmalar
yapilmasinda yarar goriilmektedir. Ayrica dijital yazmanin genclerin yazma aligkanligini
gelistirmede ne kadar etkili olduguna iliskin bilimsel c¢alismalar yapilmasi anlaml
degerlendirmelerin ortaya ¢ikmasinda yardimer olabilir. Dijital yazmanin c¢agdas bireyin
yasamindaki Onemi goz Oniine alinarak egitimin her kademesinde dijital yazmay1
degerlendirmeye iliskin Olgekler gelistirilebilir. Boylece dijital yazmada alan yazinin
zenginlesmesi konusunda anlamli bir katki saglanmis olacaktir. Gliniimiizde gittik¢e artan
bi¢imde bireyler dijital yazmaya yonelmislerdir. Ancak giiniimiiziin teknoloji diinyasindaki

biitiin gelismelere ragmen, kagit kalemden vazgegmeyen ya da vazgegmek istemeyen bir
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kitle oldugunu da go6zlerden uzak tutmamak gerekir. Bireylerin tercihleri arasindaki

farkliligin yas, cinsiyet, ve diger demografik Ozelliklerin etkili olup olmadiginin
arastirtlmasina gereksinim bulunmaktadir. Ayrica tutum &gelerinin psikolojik bir olgu
oldugu disiiniildiigiinde bireylerin dijital yazmaya donik tutum ile kisilik ozellikleri
arasinda iliski olup olmadig arastirilabilir. Dolayisiyla bu 6l¢ek farkli disiplin alanlarindaki
aragtirmacilarin arastirma yapmasina olanak taniyabilir.

Etik Kurul izin Bilgisi: Bu arastirma Pamukkale Universitesi Sosyal ve Begeri Bilimler

Etik Kurulu'nun 09/05/2019 tarihli ve 2019-140 sayili karari ile alinan izinle yuiriitiilmiistiir.

Yazar Cikar Catismas1 Bilgisi: Arastirmada yer alan yazarlarin c¢aliymasini, uygun

olmayan bir sekilde etkileyecek herhangi bir ¢ikar ¢catismalart bulunmamaktadur.

Yazar Katkisi: Biitiin yazarlar esit ol¢iide katkida bulunmustur.
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Ek-1
Sevgili Ogretmen Adayr;

Bu calisma ile siz Egitim Fakiiltesi 6grencilerinin dijital yazmaya iliskin tutumlarinin
degerlendirilmesi amaglanmaktadir. Bu ¢alismada dijital yazma ile diziistli, masaiistii
bilgisayar, tablet, cep telefonu vb. gibi cihazlarda kullanilan fiziksel klavye ve ekran
klavyesi ile yapilan yazmalar kast edilmektedir. Her bir ciimleyi dikkatlice okuduktan sonra,
ciimlelere ne derece katildiginiz1 belirlemek i¢in ciimlelerin sagindaki se¢eneklerden size en
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uygun olan yalniz bir tanesini “x” isareti koyarak isaretleyiniz. Isaretlediginiz segeneklerin

dogru ya da yanlis olmasi s6z konusu degildir. Ciimlelerin higbirini yanitsiz birakmayiniz.
Admizi yazmaymiz. Degerli katkilariniz i¢in tesekkiir ediyoruz.

Dijital Ortamda Yazmaya Iliskin Tutum Olcegi (DOYAT)

L 5 5 Z|12
MADDELER X £ 5|5 § S|X ¢
= == 3
Sz z53 FE &
VIR E
“II I
1. | Djjital ortamda yazi yazarken yazi stili ve biliylkligiini
istegim gibi ayarlayabilirim.
2. | Dijital ortamdaki yazilara  programin  Ozellikleri
dogrultusunda estetik bir goriiniim kazandirabilirim.
3. | Dijital ortam on parmak yazanlar i¢in biiyiik kolayliktir.
4. | Dijital yazmalarda programin 6zelliklerinden dolay1 yanlisi
kolayca diizeltebilirim.
5. | Diyjital ortamda yazilanlar1 dijital ortamda paylasmak -
kagida yapilan yazmaya oranla- daha kolaydir.
6. | Dijital ortamda yazarken ekranin 151811 istedigim gibi
ayarlarim.
7. | Dijital ortamdaki yazilarin yipranma/yirtilma olasiligi
bulunmamaktadir.
8. | Dijital ortamda yazarken satir araliklarimi istedigim gibi
ayarlarim.
9. | Dijital ortamda hem iki el hem de tek el ile yazabilirim.
10. | Djjital ortamda yazarken baska kaynaklardan kolayca alintt
yaparim.
11. | Dijital ortamda yazarken c¢izimler (tablo, grafik vb.) daha
kolay olusturulmaktadir.
12. | Dijital ortamda yazarken duygulari anlatan ifadeler (emoji,
sembol vb.) ekleme kolaylig1 bulunmaktadir.
13. | Dijital ortamda yazmak kagit israfin1 6nlemektedir.
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14. | Derste dijital ortamda not tutmaktan hoglanirim.

15. | Dijjital yazma yapmadigim giin kendimde eksiklik
hissederim.

16. | Dijital ortamda yazarken yazmanin doyumunu daha fazla
hissederim.

17. | Dijital ortamda yazarken daha akic1 diistintirtim.

18. | Dijital ortamda yazmak benim i¢in biiyiik bir keyiftir.

19. | Dijjital ortamda yazmak 6zgiivenimi arttirir.

20. | Dijital yazma siirdiiriilebilir yazma aligkanlig1 gelistirmede
etkili olamaz.

21. | Dijital ortamda yazmada kagida dokunmanin hazzi
alinmaz.

22. | Dijital ortamlarda yazmak radyasyondan etkilenmeye
neden olur.

23. | Dijital ortamda yazmak gozlerimi yorar.

24. | Dijital ortamda yazi yazmak beden durusu ile ilgili saglik
sorunlarina yol acabilir.

25. | Dijital ortamda yazarken kendimi iyi hissederim.

Kolaylik Alt Olgeginde Yer Alan Maddeler: 1,2,3,4,5,6,7,8,9,10, 11,12, 13
Giidiilenme Alt Olgeginde Yer Alan Maddeler: 14, 15, 16, 17, 18, 19

Etki Alt Olgeginde Yer Alan Maddeler: 20, 21, 22, 23, 24, 25

Olumlu Maddeler:1, 2, 3, 4,5, 6,7, 8,9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 25
Olumsuz Maddeler: 20, 21, 22, 23, 24
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Abstract

Considering the technological developments in recent years, it can be said that it is inevitable to use
the screen instead of the paper and the keyboard instead of the pen. It is quite a normal process for
pre-service teachers to be affected by these technological developments. Determining pre-service
teachers' attitudes towards digital writing can be significant in terms of determining their pre-service
competencies. This study aims to develop a valid and reliable measurement tool to determine pre-
service teachers' attitudes toward digital writing. The study group of the research consists of teacher
candidates studying in 2nd and 3rd grades at eleven different departments in the Faculties of
Education at Dokuz Eyliil (n = 697) and Pamukkale Universities (n = 804). Scale items were applied
to a total of 1501 participants (Female = 991; male=510). Both exploratory (EFA) and confirmatory
factor analysis (CFA) were used to determine the scale's factor structure. According to the analyzes,
DWS consists of three subscales (convenience, motivation, effect subscales) and 25 items. The
exploratory factor analysis observed that the items had a factor load between 0.41 and 0.68. It was
determined as 38.309% of the variance value determined for the whole scale. CFA result > = (272,
N = 1501) = 1895.32; RMSEA = .063; SRMR = .052; It reached acceptable fit values with CFI = .94
and NNFI = .94. Cronbach's alpha coefficient for the whole scale was calculated as .83.
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Introduction

The writing process has undergone many changes from the Sumerian inscriptions until
today. It was an action performed by masters of stonemasonry that took days to write a
sentence for the writing process, which was first made using written stone tablets. The
writing difficulties have been replaced by an easy process for these written materials that
shed light on the knowledge of thousands of years of human history. The most important
tool that provides this convenience is the digital writing process. Today, writing is mostly
done in a digital environment. Writing is the expression of individuals' information and
thoughts through their sense organs in writing by certain rules (Koéksal, 2001). The act of
writing is not just representing the material in question with written symbols. Besides, it
requires letters, syllables, words, and sentences to have meaning integrity within themselves
(Yaman, 2008). Writing skill helps students expand their thoughts, organize their
knowledge, use language, and enrich their knowledge (Giines, 2013). Written expression
skill is the key to expressing oneself both in the teaching process and daily life (Karatay,
2013). It can be defined as writing that individuals transfer on a material with various
symbols to interpret the information they obtain in their environment. Writing requires that
thoughts are expressed with written symbols; thoughts are also arranged in a certain order. It
can be considered that individuals who are successful in the written expression are good at
understanding and interpreting in all other lessons because writing requires a critical view
and interpretive power. Students who are successful in handling the events in different

dimensions can also reveal the difference in understanding and explaining.

Children with improved writing skills can transfer information and organize their
thoughts more effectively (Akyol, 2006). For students to acquire fluent and effective
speaking and writing skills, one of the most effective ways to realize the mother tongue's
features and rules is the development of writing skills (Calp, 2010). Writing skill is the last
link of the four basic language skill chains. Writing skills should be considered as a critical
thinking process. Writing skill is not a mechanical process. It is transforming a complex and
intellectual structure that includes perception and knowing (Demirel, 2004) into written
practice. Writing has a structure that requires regular thinking that leads the individual to
interpret. It is a field that should be dealt with by the student. Although it seems challenging,

it has a quality that develops the student intellectually.

Writing education as a necessity of the changing and developing world has also changed and

adapted to new technologies. The concept of digital writing has emerged as a result of this
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change. As a necessity of today's world, technology showing its effect in every field has also

shown itself in the field of writing.

Digital technologies that enable communication and cooperation make teachers and
students effective. It can be said that there has been an explosion of digital writing with the
increasing use of technology in recent years. The rapidly spreading computer networks and
the use of technology will continue to spread day by day. Depending on these, there is a
period of rapid change in how and by which means writing is written. It is an undeniable fact
that the importance of digital writing has increased (Grabill, 2012). In recent years, writing
has shown a variety in different dimensions beyond writing on paper. It can be shared from a
web page, contain links embedded within itself, or be made available in different programs.
In addition, digital writing is also prepared for writing. Different skills are now required to
use this writing style. It is not only sufficient to develop writing skills, but also the presence
of digital skills. According to Vincent (2014), reading and writing competence may change

with digital technologies, but this does not mean that writing on paper is excluded.

Digital writing is used to prepare homework, diaries, online use, internet browsing,
e-mail, written messages, blogs, software creation, and website design. Texts can sometimes
contain multimedia elements such as images and sound. Digital writing has become the
social norm of recent years. Digital writing refers to new ways of communicating in a new

age.

The definition of the concept of digital writing is made as follows; Digital writing is
texts created to read or display on a computer or other device connected to the internet
(NWP, 2010, p.7). Digital writing has emerged as a component of digital literacy. Digital
writing can be defined as a form of communication that is realized with symbols by using
technological possibilities connected to a web network from time to time and can also be

offered to use from these networks.

Digital writing can be edited and updated more easily than writing with a pen and
paper. According to Taipale (2014), digital writing increases textual productivity as it allows
editing in a, particularly fast and efficient manner. According to Lynch (2018), digital
literacy is used in every digital writing process stage. Students who learn preparation,
writing, reviewing, editing, and publishing skills benefit from digital writing strategies.
After the students’ digital writing activities, the teacher can check and offer special solutions
for the use of grammar. Special software programs help teachers in this regard.

Simultaneously, multimedia strategies encourage students to visualize their ideas, explain
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them with pictures and drawings, apply audio storytelling techniques, and create special

sound effects. Digital writing has a structure that allows some students to communicate
using additional elements (visual, auditory, etc.) that they cannot convey in their writings.
For example, the value of reading and writing blogs from digital writing studies is to have a
real audience. Students who write for blogs learn how to compose their posts for specific
audiences, and when those audience members leave comments and leave feedback, the
student also writes. In such a situation, the student experiences a broader and more genuine
audience connection than what he wrote only for his classmates or teacher. What is written

takes on a different dimension, both in terms of content and format.

With the introduction of technology, digital writing has started to prevent writing
with paper and pencil. Of course, usability and convenience have been quite effective in this
regard. When almost all texts are made available to people in a digital environment, it is
expected that digital writing will be an important part of human life. Printed works are
transferred to digital media one by one and reach more people. In addition to all these,
anyone can share their digital article on a blog they see fit (McGrail & Davis, 2011).

In science, digital writing and digital reading are considered together under the
heading of digital literacy, where they are handled separately. However, no matter what
concept is expressed, the use of technology alone is not enough for a modern individual.
Creating meaning using technology is of great importance (Yamag, 2019). He should
evaluate what is happening in the modern human environment within the framework of
technology. Therefore, technology literacy should have an important place in the education
program (Shackelford, 2007). One of the most effective ways to adapt to the changing world
is to have technological competence. According to Dahlstrom (2019), schools should
develop a writing education that meets students' contemporary writing needs. Increasing the
opportunity to access digital tools in the educational environment will provide equal
opportunities to all students. This situation is important for the development of digital
writing skills. Students' access to equal digital access and equal use of time in studies is

effective in developing these competencies.

Attitude is an individual's feelings and evaluations about a person, idea, or object.
Typically, attitudes are divided into positive and negative attitudes (Eagly & Chaiken,
1993). Attitudes have three components: an affective component (emotions), a behavioral
component (the effect of attitude on behavior), and a cognitive component (belief and

knowledge). It is known that many factors affect attitudes. Every person has thousands of
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attitudes on family and friends, political figures, musical preferences, and much more. Each

of the attitudes has its characteristics. Attitudes are often learned through direct and indirect
experiences with attitude objects (De Houwer, Thomas & Baeyens, 2001). On the other
hand, attitudes can change through the media. Perceived realities in media presentations can
affect mental processes, beliefs, and behaviors (Nabi & Sullivan, 2001; Hargreaves &
Tiggemann, 2003; Shapiro & Chock, 2003). Attitudes can also be learned through
interactions with the social environment. Interpersonal relationships and friendships affect
mental processes. Behaviors of love, hate, or liking towards events, persons, or situations
may arise due to these interactions (Malik, 2018; Poteat, 2007; Myers & Diener, 1995).
Research has found that some attitudes are partially inherited from parents through genetic
transmission (Olson, Vernon, Harris, & Jang, 2001). Genetic traits on personal traits can
create attitudes (Conway et al. 2011; Judge, 1992).

Writing attitude is an emotional disposition to write functionally. The act of writing
can make the individual feel happy or unhappy (Graham, Berninger, & Fan, 2007, p.518).
Writing is a difficult skill that requires being productive. Because it is a challenging skill,
considerable effort needs to be put in (Graham, Schwartz, & MacArthur, 1993). Providing
an appropriate combination of different language skills for a range of explanations makes a
unique contribution to the written text. In addition to knowing the language rules fully, it is
expected to have a wide range of ideas and thoughts. Writing requires many mechanics, such
as content, vocabulary, and organizing (Apel, 2011; Bashir & Singer, 2010). Jahin & Idrees,
2012). Perkun, Goetz, and Perry (2002) stated that an individual's emotional states are
important in the writing process. Stability in the writing process is affected by emotional
situations. For example, whether the individual is happy or unhappy while writing greatly

affects the quality of the article.

Technology, which has entered almost every field of life, has also significantly
affected the individual's writing. Individuals are faced with digital writing, whether they
want it or not. Many people who have difficulty taking paper and pen in their daily lives do
not avoid writing in digital media. Taking small notes, which are a part of daily life, in a
digital environment, writing articles in message channels to speed up communication, and
posting comments in the text on the internet revealed that it is necessary to examine the
subject. The fact that there are not many scales for digital writing is important in
contributing to the field. There is no Turkish scale for digital writing. In the surveys, a

"Graded Evaluation Scale" was determined to evaluate pre-service teachers' digital stories,
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which was developed only by Ozcan, Kukul, and Karatas (2016). However, this scale is

specifically for evaluating digital stories. The existence of a scale that will help evaluate the
attitudes of pre-service teachers towards digital writing may add a special meaning to
examining the subject and making scientific evaluations. The development of a digital
writing scale will shed light on future research on this subject. This study aims to develop a

scale for evaluating “pre-service teachers' attitudes towards digital writing.”

On the other hand, the fact that the field of study is quite new reveals the confusion
of concepts. Writing studies performed on a tablet, phone, computer, or electronic device is
expressed differently. For example, when the literature is examined, it is seen that many
concepts such as screenwriting, online writing, technical writing, digital writing are used
(Aydin & Silik, 2018; Sadik, 2008; Yamag, 2019). In this study, the term "digital writing"

was accepted because it is more comprehensive.

Method

With this study, a scale was developed to determine pre-service teachers' attitudes towards
digital writing. In the development of the scale, laptop, desktop computer, tablet, mobile
phone, etc., which are a part of contemporary life. It has been acted with the idea of

evaluating the attitudes towards writing activities performed on such devices.
Participants

The practice of the trial study of the "Digital Attitude Scale for Writing (DWS)" was carried
out in the spring semester of the 2018-2019 academic year. The cluster sampling method,
one of the probabilistic sampling methods, was used in determining the research sample
(Neuman & Robson, 2014; Sahin, 2014; Yildinm & Simsek, 2018). The trial study was
carried out with 2nd and 3rd-grade students from eleven different departments at the
Education Faculties of Pamukkale and Dokuz Eyliil Universities. The first graders were
excluded from the sample because they were in the process of adapting to the university
environment, and the fourth graders were prepared for the teaching profession entrance
exam. Below are the departments and student numbers in which the trial study of the scale

was conducted.
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Table 1. Departments and the number of students in the participants

Department (PAU ve DEU) Ogrenci sayis1
1. Science Teacher 86

2. Math Teaching 163
3. Social studies teacher 139
4. Turkish Education 210
5. Pre-school Teaching 113
6. Primary School Teaching 190
7. Guidance and Psychological Counseling 170
8. Computer Education and Instructional Technology 63
9. Art Teaching 93
10. English teacher 197
11. Music Teaching 77
Toplam 1501

The study was carried out in the normal education programs of the related departments.
1501 students (female = 991; male = 510) participated in the trial study. Eight hundred four
students from Pamukkale University and 697 students from Dokuz Eyliil University
participated in the study. In light of these data, it is possible to say that the sample is suitable

for the feature of having five times the number of items (Child, 2006).
Creating Scale Items and Content Validity

The following path was followed to create the scale items. In order to be the basis for the
development of the scale, the literature was reviewed first (Bastug & Keskin, 2017;
Hamutoglu, Giingéren, & Uyanik, 2017; Sulak, 2019; Sarikaya, 2019). Five open-ended
questions were asked to the pre-service teachers about how they did their digital writing
activities. Attitude statements were formed based on the feedback from the teacher
candidates and the literature review. Cognitive, affective, and behavioral elements were
considered in forming the attitude expressions, and statements were formed to cover these
three elements (Tavsancil, 2019). Sensitivity was shown for each item created to express

attitudes towards to digital writing through cognitive, affective, and behavioral elements.
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The item pool was determined by bringing together the resulting 54 judgment statements. In

order to realize the content validity of the items, expert lecturers were consulted. Materials
from the Department of Computer Education and Instructional Technology 2; 2 from
Classroom Education Department; 2 from Turkish Education Department; 2 from
Measurement and Evaluation in Education Department; Guidance and Psychological
Counseling was sent to a total of 10 lecturers, two from the Department. On the other hand,
the scale items were evaluated by 11 pre-service teachers from related departments. In line
with each expert and student's feedback, the items were re-examined, some items were
corrected, and some were removed completely because there were similar ones. Thus, the

candidate scale was created with 49 items.

A five-point scale was made with a Likert-type scale to indicate the degree of participation
of the pre-service teachers in the specified items (Strongly Agree = 5; Agree = 4; Partially
Agree = 3; Disagree = 2; Strongly Disagree = 1) In Likert type attitude scales, items are
generally graded over five categories. In recent years, the trend regarding attitude scales is
that response categories are formed in five or seven dimensions (Buttle, 1996; Dawes, 2008;
Finstad, 2010; Johns, 2010). In this scale, scoring requiring a five-point Likert type answer

was preferred.
Data Collection and Analysis

The trial study of the Attitude Scale for Digital Writing (DWS) was conducted in the spring
semester of the 2018-2019 academic year. The scale was administered to prospective
teachers voluntarily. The obtained data were transferred to the computer environment, and
the rating was made starting from 5 for positive items and 1 for negative items. The data
were analyzed with SPSS 22.0 Program and Lisrel 8.71 program (Eroglu, 2009).
Exploratory factor analysis (EFA) and confirmatory factor analysis (CFA) were used to
analyze the data. The subscales and their factor load values were determined with EFA. The
Cronbach's alpha coefficient of each sub-scale and scale was determined. Maximum
likelihood was applied to the data with CFA.

Construct Validity of the Scale

In order to determine the construct validity of DWS, exploratory, and confirmatory factor
analysis was applied to the data obtained from the trial study. Factor analysis is used to
reveal the dimensions of the feature that is desired to be measured in the scale (Biiyiikoztiirk,

2012). The subscales of the scale were created with factor analysis.
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Findings

In this section, analyses are made to determine the attitude scale's psychometric properties,
which are being developed to determine university students' attitudes towards digital
writing. First of all, there is exploratory factor analysis, one of the first analyses to be made
during the development of a measurement tool. Afterward, confirmatory factor analysis
results were included in determining the extent to which the items obtained as a result of the
exploratory factor analysis were sufficient for construct validity. Then, internal consistency

reliability calculations are given.
Exploratory Factor Analysis (EFA)

One analysis to be made for the construct validity of a measurement tool to be developed is
factor analysis (Worthington & Whittaker, 2006). The sample size should be appropriate
before testing the first data obtained with exploratory factor analysis (EFA). Kaiser-Meyer-
Olkin (KMO) and Barlett tests were applied to determine whether the data showed normal
distribution and the correlation matrix between items was suitable for factor analysis
(Gorsuch, 1997). The Kaiser-Meyer Olkin value was calculated as .90 for the 49-item
Digital Attitude Scale (DWS) items. Bartlett's test [}2 = 11662.49, sd = 300 p <.0001] was
found to be significant. It is considered sufficient to have KMO values of .60 and above
(Tabachnick & Fidell, 2001).

The principal axis factoring method was used for factor analysis to determine the
structure of all items in the item pool. As a result of the experimental data analysis with
EFA, it was determined that there were 9 factors with an eigenvalue above 1 at the
beginning. While the variance for the first three factors was above 5,000%, the others
remained below this value. For this reason, EFA was applied for the second time in order for
the scale to have a three-factor structure. At this stage, items that were included in more than
one factor in the scale were eliminated. Secondly, it was decided to exclude items with a
factor load value below 0.40. Based on these two criteria, 24 items out of 49 items were
excluded from the measurement tool. In its final form, there were 25 items on the scale.
According to the exploratory factor analysis results, it was determined that DWS consists of
three subscales. Definitions, items, varimax rotated factor loadings of Attitude Scale for

Digital Writing DWS subscales are presented in Table 2.
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Table 2. Varimax rotated factor loads of DWS items variance and eigenvalues (N = 1501)

<
LL < @
o § 5
s @ < S 5 2
3 S 2 Items S s T
S £ E
n 2 2
19 1 When writing digitally, | can adjust the font 67
style and size as | wish. '
37 2 | can give the articles in the digital
environment an aesthetic appearance in line .66 .10
with the features of the program.
40 3 Digital media is a great convenience for those 65
who type ten fingers. '
20 4 | can easily correct the mistake in digital 64
writings due to the features of the program. '
26 5 It is easier to share what is written in the
digital  environment in  the digital .64
environment than writing on paper.
32 6 When | write in digital media, | adjust the 63
light of the screen as | want. '
33 7 There is no possibility of wear/tear of the 63
texts in the digital environment. '
30 8 When | write digitally, | adjust the line 62 12
spacing as | want. ' '
34 9 | can write with both hands and one hand in a 61 15
digital environment. ' '
= 23 10 | easily quote other sources while writing
S . .60 11
n digitally.
5
g 44 11  When writing digitally, drawings (tables, 57
& graphics, etc.) are created more easily. '
c
[<B]
> - - ..
= 39 12 It is easy to adc_i emotlcc_Jns (emgjl, sy_rr?bol_s, 57 13 10
O etc.) that describe emotions while writing in
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the digital environment.
27 13  Writing in digital media prevents waste of 56 13
paper. ' '
47 14 | like to take notes in the digital environment. .68
46 15 I'ffeel incomplete the day | do not write 17 65 13
digitally.
8 16 I f(_ael the_ satisfaction of writing more when | 29 52 14
write digitally.
% 9 17 | think more fluently when writing digitally. .14 .60 23
(2]
3 45 18  Writing in digital media is a great pleasure 17 9 21
c for me.
8
E 41 19  Writing in the digital environment increases 15 54
S my self-confidence. ' '
17 20 Digital writing cannot be effective in
. : . . 13 .60
developing sustainable writing habits. A5
16 21 In digital writing, the pleasure of touching 29 55
paper is not taken. ' '
24 22 Writing in digital media causes radiation 55
exposure. '
3 23 Writing in a digital environment makes my
. 15 .50
o eyes tired.
S
2 15 24  Writing in digital media can lead to health 46
@ problems related to posture. '
3]
[«B]
E 49 25 | feel good when | write digitally. .16 -.15 41
Eigenvalue 6.274 3.160 1.982
Variance 21.390 9525 7.394

As seen in Table 2, the first subscale was named "convenience." The convenience subscale

was defined as follows: “This subscale is used to form, edit, add, subtract, etc. to text in the

digital writing process. It includes attitudes about convenience in situations. It also

emphasizes the economics of digital writing.” Items 1, 2, 3, 4,5, 6,7, 8,9, 10, 11, 12, and 13
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(13 items in total) were included in the convenience subscale. The items in this factor reflect

their attitudes towards the advantageous features of digital writing.

In the second sub-scale, there are mainly items that emphasize digital writing,
prompting individuals to write. This subscale was defined as follows: "This subscale
includes attitudes towards writing satisfaction and fast and fluent writing in the digital
writing process.” Therefore, this subscale was named "motivation." Motivation subscale;
14.,15,, 16., 17., 18., 19. It consisted of 6 items (in total).

Since the third subscale items were mainly related to digital writing difficulties, this
subscale was named “Effect.” This subscale was defined as follows: “This subscale includes
attitudes towards possible problems encountered while writing digital writing. It emphasizes
the challenges of digital writing, such as health and attention. " This subscale includes 20th,
21st, 22nd, 23rd, 24th, and 25th items (6 items in total). The convenience subscale
eigenvalue was 6,274; the eigenvalue of motivation subscale 3.160; It was determined as
1.982 for the impact subscale. Explanation power (variance) of each subscale on the whole
scale was 21.390 for convenience subscale, 9,525 for motivation subscale, and 7,394 for
effect subscale. This value reached an explanation power of 38.309 in total. The lowest
factor load value of the items in the scale is .41, and the highest factor load value is .68. (For

the final version of the scale, see in Turkish section ANNEX-1)".
Confirmatory Factor Analysis (CFA)

As a result of EFA, Confirmatory Factor Analysis (CFA) was conducted to test the
appropriateness of this structure of DWS, which consists of three factors and 25 items. In the

obtained data, maximum likelihood data were studied (Joreskog & Sorbom, 2004).

Table 3. Confirmatory Factor Analysis Results

Item No SH R? SEFY t
1 .53 A7 .69 29.02
2 57 43 .66 27.36
3 .60 40 .63 26.27
4 .54 46 .68 28.59
5 .59 41 .63 26.66
6 .60 40 .63 25.99

*
It has been taken into consideration that there are rules for translating the scale into a different language, and the final
version of the DWS is included only in the section written in Turkish
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7 .61 .39 .63 25.93
8 .59 41 .64 26.66
9 .63 37 .61 24.89
10 .61 .39 .62 25.58
11 .67 33 57 23.10
12 .65 .35 .59 23.52
13 .67 33 57 23.13
14 .65 .35 .59 22.45
15 15 .25 .50 18.66
16 .54 46 .68 26.75
17 54 46 .68 26.70
18 .54 46 .68 26.55
19 .70 .30 .55 20.48
20 .78 22 A7 16.34
21 .63 37 .61 21.97
22 .59 41 .64 23.02
23 79 21 46 15.90
24 73 27 .52 18.41
25 78 22 47 16.31

P <.05 Note. SH = Standard Error, R2, SEFY = Standardized Factor Loads

There are many fit values in the CFA data. Chi-square, CFl, GFI, NNFI, SRMR,
RMSEA, which are among the most widely used of these fit values, were examined. Of
these fit indices, .90 is acceptable for CFl, GFI, and NNFI; values of .95 and above are
accepted as a good fit index. Also, if the SRMR is .08 or less, if the RMSEA has a value of
.06 or less, it is considered a good fit index (Hu & Bentler, 1999). Confirmatory factor
analysis was performed based on the results of the exploratory factor analysis performed
with the data of this study. When the obtained fit values were examined, the chi-square
value was x2 (272, N = 1501) = 1895.32, p <.001. However, among the CFA measurements,
RMSEA =.063, SRMR =.052, CFI = .94, NNFI = .94 and GFI = .91. These fit values are at
acceptable levels. The 90% confidence interval (CI) limit for RMSEA ranges from .060 to
.066. In other words, possible RMSEA changes are within acceptable limits depending on
the sample size. As a result of the path analysis of the observed variables obtained as a result
of the CFA application, the question items expressing the latent variables, and the sub-
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scales, it was determined that the items of the scale had a factor load between .46 and .69. It

was also observed that all items were at a significant level in terms of t values (Table 3 and

Figure 1).
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Figure 1. Path Analysis of DWS Items Regarding Standardized Values

Reliability of the Scale

Cronbach's Alpha internal consistency analysis calculated the reliability of the scale. As a

result of the calculations, the Cronbach's Alpha coefficient for the items in the first subscale
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called "convenience" was o = .89, the second subscale called "motivation" was o = .79, and

the subscale called "effect” was o = .70. Calculated a = .83 for all items. Cronbach's Alpha
values calculated in Table 3 and Cronbach's Alpha coefficients in case of deletion of each

item are also presented.

Table 4. Average, Standard Deviation, Item Total Correlations, Item Deletion Alpha Values

and Cronbach's Alpha Values Obtained as a Result of Analyzes Performed on DWS Data

Item No Mean SD Item Item Cronbach's Alpha
Total Deletion Values

Correlation Alpha

1 4.3364 .84660 .638 .883 .89
2 4.1739 87010 620 .884
3 4.2605 95119 601 .884
4 4.1679 .85233 628 .883
5 4.1859 92561 .608 .884
6 4.2099 87059 .596 .885
7 4.2818 .88987 594 .885
8 41712 92844 .602 .884
9 4.1439 93556 574 .886
10 4.2159 .84462 579 .886
11 4.1539 99313 542 .888
12 4.0826 .89657 551 .887
13 4.0879 99746 541 .888
14 2.8934  1.25935 .560 47 .79
15 2.6955  1.24361 496 763
16 2.7608  1.18691 548 .750
17 29660  1.16140 .548 .750
18 3.3658  1.11421 572 745
19 3.3804  1.11109 489 .764
20 3.2632  1.12577 418 .661 .70
21 3.8914  1.08852 493 .635
22 4.0886 96236 486 .641
23 3.8155  1.03791 .386 670
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24 3.7695 99674 430 657
25 3.9074  1.13317 .365 679
Cronbach's Alpha value for all items .83

Scoring of the Scale

The scale consists of 3 sub-factors and 25 items. In the scale's implementation, the weighted
raw score that a participant can get from the scale is at least 25 and at most 125. The high
total score that the teacher candidates will get from DWS will be interpreted to indicate that
they have positive attitudes towards digital writing. The low level indicates that they have

negative attitudes towards digital writing.
Discussion

With this study, a scale was developed to evaluate prospective teachers' attitudes towards the
digital writing process. As a result of the factor analysis performed for the scale's construct
validity, a measurement tool consisting of 30 items and three subscales was found. The first
subscale, called "convenience,” consists of 13 items (between 1 and 13). The second
subscale, called "motivation,” was formed by combining 9 items (between 14-19). The third
subscale is named "Impact" and includes 6 items (between 20-25). According to the
exploratory factor analysis (EFA), the overall scale's factor load value is over .40.
Confirmatory factor analysis was also performed for the appropriateness of the three-factor
and 25-item structure of the scale obtained by EFA. As a result of CFA, it was determined
that the fit indices reached the values in the literature (Hu & Bentler, 1999).

Cronbach's Alpha internal consistency analysis calculated the reliability of the scale.
As a result of the calculations, a = .89 for the "convenience" subscale of the scale, o = .79
for the "motivation" subscale, and o = 70 for the "effect" subscale, it was found to be o = 83
for the whole scale. The values obtained after the calculations show that DWS is a reliable
measurement tool in measuring the attitudes of pre-service teachers towards digital writing
(Biiyiikoztiirk, 2012).

The scale requires scoring between 1 and 5 in Likert type. The lowest score that the
participants can get from the scale is 25, and the highest score is 125. If the score is high, it
is stated that the pre-service teachers have positive attitudes towards the digital writing
process; If it is low, comments can be made that they have negative attitudes. There are also
similar scales on the subject. It is seen that the scales determined in the literature are not

directly directed to digital writing but are mostly evaluated together with digital reading. For
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example, Ustiindag, Giines, and Bahgivan (2017) adapted to the “Digital Literacy Skills

Scale,” which was previously developed by Ng (2012) with their pre-service teachers. The
scale addresses digital reading and digital writing skills together.

Ocak and Karakus (2018) also conducted a scale development study to determine
pre-service teachers' digital literacy self-efficacy. Like other scales in the literature, digital
reading and digital writing skills were discussed in this study. A Likert-type scale named
“Digital Literacy Self-Efficacy Scale of Pre-service Teachers (SLPRS)” was developed in
the study. Gu, Xu & Hong (2019) developed the "Technological Literacy Scale (TLSCP)"
with high school students in a study they conducted in China. Sulak (2019) has developed an
assessment tool to measure teacher candidates' digital literacy skills, teachers, and educators,
and assessed their digital literacy skills. Like other scales in the literature, this scale handles
digital reading and digital writing skills together. The same scale was adapted into Turkish

by Hamutoglu, Canan Glingdren, and Kaya Uyanik (2017).

In the adaptation of the scale, linguistic equality was achieved first. With the data
obtained from 185 teacher candidates in total, EFA; CFA was conducted with the data
obtained from 210 pre-service teachers. According to the study, a correlation coefficient of
.89 was determined between the Turkish and English original forms of the scale. In the
correlation analysis performed for the subscales, .80 for the Attitude subscale; .93 for the
technical subscale; .73 for the cognitive subscale;.73 were determined for the social
subscale. All relationships of the scale were found to be significant at the 0.01 level. The
scale in question is not only for digital writing. The scale is generally developed with a focus
on digital literacy skills. Evaluating the separate setting of digital reading and digital writing
processes can be seen as a meaningful approach in enriching the literature and making

healthier evaluations of these skills.

As can be seen, the scales have been developed to measure digital literacy skills
together. Kurudayioglu and Tiizel (2010) state that many literacy types have emerged in
recent years (such as media literacy, cultural literacy). This situation is a necessity of
modernization. Digital literacy is one of the current issues that can be addressed in this
context, and it needs to be supported by research and literature. However, considering that
digital reading and digital writing processes require different skills, it is more meaningful to
evaluate both areas with different scales. It is possible to say that the digital writing process
is related to the digital reading process. However, the fact that it requires different skills

should not be overlooked. Just as reading and writing are separate skill areas according to
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the MEB's (2019) Turkish teaching program, digital reading and digital writing are skill

areas that are more appropriate to be evaluated separately. Acting with this understanding
with the scales to be developed can provide more meaningful data in determining the

positive and negative aspects experienced in both areas.

Bastug and Keskin (2017) developed the "Paper-to-Digital Writing Attitude Scale",
which takes a stand-alone approach to digital writing, with a unique approach. This scale is
the first scale developed digital writing skills alone in dealing with Turkey. Scale 7-12. It

was developed to evaluate students' paper-to-digital writing attitudes between classes.

Dahlstrom (2019) aimed to identify students' views on digital story writing with the
questionnaire developed in Switzerland. Participants are students between the ages of 10-12.
The questionnaire consists of 15 questions. Again, the study was not directed towards digital

writing but was carried out to evaluate digital story writing skills.

An attitude scale for digital writing directly directed to prospective teachers was not
encountered in the literature review. It is possible to say that DWS is one of the original
scales developed to evaluate pre-service teachers' attitudes towards digital writing. It is
possible to say that DWS is a valid and reliable scale as a result of the expert opinion
process, EFA, and CFA analysis. In this scale, the evaluation of attitudes towards digital
writing, the dimensions of convenience, motivation, and impact are discussed. Scale
development studies can be done that also address different dimensions of digital writing.
Especially, the development of scales that address the attitude towards digital writing is
important in determining the reflection of the rapid technological change in recent years on

individuals' perspective.

The similarities and differences between digital writing, which is almost an
important part of life with the development of technology, and writing on paper are
beneficial to conduct scientific studies to reveal the positive and negative sides. In addition,
scientific studies about how effective digital writing is in developing young people's writing
habits can help create meaningful evaluations. Considering the importance of digital writing
in the contemporary individual's life, scales for evaluating digital writing can be developed
at all levels of education. Thus, a meaningful contribution will be made to enrich the field
writing in digital writing. Today, individuals have increasingly turned to digital writing.
However, despite all the developments in today's technology world, it should be kept in
mind that a mass does not give up or do not want to give up pen and paper. It is necessary to

investigate whether the differences between individuals' preferences are influenced by age,



F.Susar Kirmiz, S. Kapikiran, & N.Akkay / Pamukkale University Journal of Education, 52, 417-444, 2021 435
gender, and other demographic characteristics. Besides, considering that attitude elements

are a psychological phenomenon, it can be investigated whether there is a relationship
between individuals' attitudes towards digital writing and personality traits. Therefore, this

scale can enable researchers from different disciplines to conduct research.
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